








Furthermore, the results included the number of practicing middle
school teachers in Kentucky who completed at least 60% of the
response items on both surveys. The results might have been different

if there were comparisons made to the number of actual middle school

teachers (total population) V\VNho met the criteria for participation but
were either unable for a variety of reasons or unwilling to complete the
surveys and return them as requested.

Due to the changes in assessment with SB! the immediate responses
of district personnel, teachers and students may have indirectly
influenced the results of the Commonwealth Accountability Testing
System (CATS) in 2009. This may the index scores and student
achievement results. CATS only provide one aspect of school
achievement and may not be a true indicator of a student’s ability to
achieve. The academic achievement data is limited to CATS
information provided by both the Kentucky Department of Education
and the Kentucky Association of School Councils. During the interim
period KASC released Middle School Transition Results. The CATS
data no longer holds the significance it once did prior to the interim
period. In some respects, CATS as we know it is comparable to a lame
duck.

The attendance data did not include teacher attendance which could

have been provided by the participating districts. The attendance data
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utilized consisted of participating districts student attendance results
provided by the Kentucky Department of Education
h. Data were analyzed at the level of the school. Thus any relationships

among variables at the individual teacher level were not analyzed.

Recommendati0n§

The data points to attendance as pertinent to academic achievement. Therefore, it
is important that students are in school on a regular basis not only from a legal standpoint
but in order to level the playing field. It is imperative that policy makers, school and
community leaders begin to establish and implement initiatives that support attendance
and academic achievement as schools struggle to achieve proficiency by 2014.
Attendance issues have the potential to significantly influence educational equity and
accountability thus impacting academic performance among students. The inclusion of
the results from both the correlation and multiple regression analyses provides pertinent
data for stakeholders on the importance of all students being at school.

It would be advantageous for educators to continue to examine the role of
attendance on academic achievement. Additional research could contribute to further
insight and understanding of the implications that attendance has for academic
achievement at all levels, particularly at the middle school level. To this end, the research
should include examination of a plethora of demographics for both students and teachers
in the area of attendance, school culture, teacher job satisfaction and academic
achievement. This could potentially heighten awareness and broaden the impact of the

results for the majority of the stakeholders. Thus continuing to advance the field and
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close the gap, as stated in the literature, in the areas of school culture, academic
achievement and teacher job satisfaction.
School culture is also an indicator for academic success. Keeping expectations

high for students and teachers is fundamental to achieving academic success. This study

is a reminder of the importance of culture. Students tend to excel in cultures where they
are supported, nurtured, and valued as key stakeholders. The findings of the research
suggest districts must maintain an awareness of the importance of organizational culture
and climate on teaching and learning. Students may be more apt to be in attendance when
there is a positive school culture.

Researchers should continue to investigate the possible relationship between
school culture, attendance and academic achievement at the middle school level.
Professional development should be provided in the areas of school culture and
attendance for teachers and administrators. Intrinsic and extrinsic motivational factors for
students, teachers and administrators should be examined. This study suggests that the
more student centered the learning environment is perceived by the student; the more
likely they will be apt to attend school thereby enhancing the opportunity for teachers to
promote active engagement and support for academic achievement. As attendance for
students goes up so does academic achievement.

Future efforts should concentrate on preparing educators at the state and local
level to address attendance issues in schools which are struggling to achieve the goal of
proficiency. School leaders may improve the learning capacity for every student by
looking not only at the relationship between student attendances an academic

achievement but the relationship between teacher attendance and academic achievement
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at the elementary, middle and high school level. Strategies should be developed and
implemented to ensure continuous monitoring and analysis of student’s data, curriculum
programs, school culture, teacher job satisfaction and attendance at all levels.

Administrative mentoring should be considered between and within districts that have

proven to be successful in the areas of attendahce, school culture and academic
achievement with schools who are struggling. In the age of technology, mentoring could
come via webinar’s, discussion forums, email, twitter or skype. Mentoring would allow
open communication through a melting pot of ideas and resources on best practices
frequently utilized in the race to proficiency. After all, as educators we understand that it
takes more than a village to raise a child. In today’s ever-changing global economy; it

takes a nation to ensure that no child is left behind.
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Appendix A
Center for Improving School Culture
CREATING BETTER PLACES TO LEARN
SCHOOL CULTURE TRIAGE SURVEY

Directions: Please circle a number to the right of each statement that most closely

characterizes the practice in your school.
Rating: 1 = Never, 2 = Rarely, 3 = Sometimes, 4 = Often, 5 = Always or Almost Always
Professional Collaboration
1. Teachers and staff discuss instructional strategies

and curriculum issues. 1 2 3 4 5
2. Teachers and staff work together to develop

the school schedule. 1 2 3 4 5
3. Teachers and staff are involved in the decision-

making process with regard to materials

and resources. 1 2 3 4 5
4. The student behavior code is a result of collaboration

and consensus among staff. 1 2 3 4 5
5. The planning and organizational time allotted to

teachers and staff is used to plan as collective

units/teams rather than as separate individuals. 1 2 3 4 5
Affilliative Collegiality

1. Teachers and staff tell stories of celebrations that

support the school’s values 1 2 3 4 5
2. Teachers and staff visit/talk/meet outside of the

school to enjoy each others’ company. 1 2 3 4
3. Our schooal reflects a true “sense” of community. 1 4 5
4. Our school schedule reflects frequent communication

opportunities for teachers and staff? 1 2 3 4 5
5. Our school supports and appreciates the sharing of

new ideas by members of our school. 1 2 3 4 5
6. There is a rich and robust tradition of rituals and

celebrations including holidays, special

events, and recognition of goal attainment. 1 2 3 4 5
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Self-Determination/Efficacy

1. When something is not working in our school, the
faculty and staff predict and prevent rather
than react and repair.

2. School members are interdependent and value

each other.

3. Members of our school community seek alternatives
to problemsf/issues rather than repeating what
we have always done.

4. Members of our school community seek to define
the problem/issue rather than blame others.

5. The school staff is empowered to make instructional
decisions rather than waiting for supervisors
to tell them what to do.

6. People work here because they enjoy and chocse

o be here.

© 2002, Center for Improving School Culture

www.schoolcyliure.net

Box 51632, Bowling Green, Kentucky 42104
CREATING BETTER PLACES TO LEARN
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Appendix B

Diane Hatchett

3619 Reliant Circle

Owensboro, Kentucky 42301

October 3, 2009

Dear Superintendent,

I am an assistant principal at Hancock County Middle School and Ph.D. candidate in the
University of Louisville/Western Kentucky University Cooperative Doctoral Program.
My dissertation research focuses on school culture within Kentucky middle schools that
are classified in the categories of “meets goal” or “progressing” based on the
Commonwealth Accountability Testing results. The purpose of the research is to
investigate the impact of school culture behaviors and find if a relationship exists
between academic achievement, teacher job satisfaction and attendance. I am seeking
your permission to conduct a school culture study in your district. I have selected a
“meets goal” middle school. If you agree, 1 will then contact the principal of the middle
school selected in your district. Your participation will be beneficial to educators across
the state who are striving to reach proficiency and beyond. I will share the results with
you when the study is finished.

We would be asking teachers to complete two short surveys, 34 items in all. The surveys
should take a total of fifteen minutes to complete. The first survey consists of 17
questions, and the second survey consists of 20 items. This project is being completed
under the direction of Dr. Chris Wagner, from Western Kentucky University (270-745-
4951). If you have questions about the study please feel free to contact Dr. Wagner or
myself. 1 can be reached at the return e-mail nonsmonsters@gmail.com or by telephone
(270) 240-4518. Thank you for considering our invitation to participate in this study.
Please respond with the information below within the next ten business days if you wish
your district to participate in the study.

Sincerely,

Diane Hatchett

Ph.D. Candidate WKU/UofL
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Appendix C

Diane Hatchett
3919 Reliant Circle
Owensboro, Kentucky 42301

October 3, 2009
Dear Superintendent,

I am an assistant principal at Hancock County Middle School and Ph.D. candidate in the
University of Louisville/Western Kentucky University Cooperative Doctoral Program.
My dissertation research focuses on school culture within Kentucky middle schools that
are classified in the categories of “meets goal” or “progressing” based on the
Commonwealth Accountability Testing results. The purpose of the research is to
investigate the impact of school culture behaviors and find if a relationship exists
between academic achievement, teacher job satisfaction and attendance. 1 am seeking
your permission to conduct a school culture study in your district. I have selected a
“progressing” middle school. If you agree, I will then contact the principal of the middle
school selected in your district. Your participation will be beneficial to educators across
the state who are striving to reach proficiency and beyond. I will share the results with
you when the study is finished.

We would be asking teachers to complete two short surveys, 34 items in all. The surveys
should take a total of fifteen minutes to complete. The first survey consists of 17
questions, and the second survey consists of 20 items. This project is being completed
under the direction of Dr. Chris Wagner, from Western Kentucky University (270-745-
4951). If you have questions about the study please feel free to contact Dr. Wagner or
myself. I can be reached at the return e-mail nonsmonsters@gmail.com or by telephone
(270) 240-4518. Thank you for considering our invitation to participate in this study.
Please respond with the information below within the next ten business days if you wish
your district to participate in the study.

Sincerely,

Diane Hatchett

Ph.D. Candidate WKU/Uofl.

201



Appendix D

Follow-up Letter — Superintendent

Date

Dear Superintendent,

I recently sent you a letter requesting your participation in a doctoral research study at the
University of Louisville/Western Kentucky University. The purpose of the research is to
investigate the school culture behaviors and find if a relationship exists between
academic achievement, teacher job satisfaction and attendance. If you have already
responded to my request, please disregard this letter and accept my sincere appreciation.
As of today, I have not received any response from your district. Your district’s
participation will be beneficial to educators across the state who are striving to reach
proficiency and beyond. T will share the results with your middle school when the study is
finished.

I am sending this letter because your approval will help determine whether I have the
potential for a representative sample of Kentucky middle school teachers and to ensure
validity. Again, your participation will be greatly appreciated; I look forward to hearing
from you soon. If you have any questions, pleasc contact me at (270) 270 240-4518 or
email me at nonsmonsters@gmail.com. I will respond promptly to any request that you
may have,

Sincerely,

Piane Hatchett

Assistant Principal

Hancock County Middle School
Doctoral Student

University of Louisville/Western Kentucky University
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Appendix E

Meets Goal Principal

Diane Hatchett

3919 Reliant Circle .

Owensboro, Kentucky 42301
Oct. 3, 2009
Dear Colleague,

I am an assistant principal at Hancock County Middle School and Ph.D. candidate in the
University of Louisville/Western Kentucky University Cooperative Doctoral Program. I
am investigating the impact of school culture, job satisfaction, academic achievement and
attendance in Kentucky middle schools. | am seeking permission to conduct a study in
your school. I will provide you with a picture of your schools culture and the job
satisfaction levels of your staff. I hope the information you receive will be beneficial to
you and your middle school staff.

Your school has been selected in a random drawing of middle schools classified as
“meets goal” in the state of Kentucky based on the Commonwealth Accountability
Testing results. [ will be asking your teachers to complete two short surveys, the School
Culture Triage Survey (SCTS) and the Minnesota Satisfaction Questionnaire (MSQ). The
two surveys contain 34 items in all. It will take approximately 15 minutes to complete
both surveys, There are no risks involved in this research study to your school, staff or
students. Your teachers are free to decline participation at any time.

This project is being completed under the direction of Dr. Chris Wagner, from Western
Kentucky University (270-745-4951) or emails him at one of the following addresses:
christopher.wagner@@wku.edu or cwrider@aol.com. If you have any questions regarding
this study, please feel free to contact me at (270)-240-4518 or e-mail me at
nonsmonsters@dgmail.com. Thank you for considering the invitation to participate in this
study.

Enclosed you will find a self-addressed postage paid post card, please sign and return this
card. By signing this card, you are voluntarily agreeing for your school to participate in
the research study. I truly appreciate your time and attention.

Sincerely,

Diane Hatchett

Ph.D. Candidate UofL/WKU

203



Appendix F

Progressing Principal

Diane Hatchett
3919 Reliant Circle

Owensboro, Kentucky 42301
Oct. 7, 2009
Dear Colleague,

I am an assistant principal at Hancock County Middle School and Ph.D. candidate in the
University of Louisville/Western Kentucky University Cooperative Doctoral Program. I
am investigating the impact of school culture, job satisfaction, academic achievement and
attendance in Kentucky middle schools. 1 am seeking permission to conduct a study in
your school. I will provide you with a picture of your schools culture and the job
satisfaction levels of your staff. [ hope the information you receive will be beneficial to
you and your middle school staff.

Your school has been selected in a random drawing of middle schools classified as
“progressing” in the state of Kentucky based on the Commonwealth Accountability
Testing results. [ will be asking your teachers to complete two short surveys, the School
Culture Triage Survey (SCTS) and the Minnesota Satisfaction Questionnaire (MSQ). The
two surveys contain 34 items in all. It will take approximately 15 minutes to complete
both surveys. There are no risks invelved in this research study fo your school, staff or
students. Your teachers are free to decline participation at any time.

This project is being completed under the direction of Dr. Chris Wagner, from Western
Kentucky University (270-745-4951) or email him at one of the following addresses:
christopher.wagner@wku.edu or cwrider@aol.comn. If you have any questions regarding
this study, please feel free to contact me at (270)-691-9332 or e-mail me at
dythhhatchett@bellsouth.net. Thank you for considering the invitation to participate in
this study.

Enclosed you will find a self-addressed postage paid post card, please sign and return
this card. By signing this card, you are voluntarily agreeing for your school to participate
in the research study. I truly appreciate your time and attention.

Sincerely,

Diane Hatchett

Ph.D. Candidate UofL/WKU
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Appendix G

Follow-up Letter Principal

October 23, 2010

Dear Colleague,

I recently sent you a letter requesting your participation in a doctoral research study at the
University of Louisville/Western Kentucky University. The purpose of the research is to
investigate the school culture behaviors and find if a relationship exists between
academic achievement, teacher job satisfaction and attendance. If you have already
responded to my request, please disregard this letter and accept my sincere appreciation.
As of today, I have not received any response from your school. Your schools
participation will be beneficial to educators across the state who are striving to reach
proficiency and beyond. I will share the results with your middle school when the study is
finished.

I am sending this letter because your approval will help determine whether I have the
potential for a representative sample of Kentucky middle school teachers. Again, your
participation will be greatly appreciated; I look forward to hearing from you soon. If you
have any questions, please contact me at (270) 240-4518 or email me at
nonsmonsters@igmail.com. 1 will respond promptly to any request that you may have.
Your response is tremendously important to this research study.

Sincerely,

Diane Hatchett

Assistant Principal

Hancock County Middle School
Doctoral Student

University of Louisville/Western Kentucky University

205



APPENDIX H

Frequency Table
INDEX
Cumulative
Frequency Percent Valid Percent Percent
Valid 79 1 3.8 3.6 3.6
82 1 3.6 3.6 7.1
85 1 36 36 10.7
86 1 3.6 36 14.3
87 2 7.1 7.1 214
88 3 10.7 10.7 32.1
91 3 10.7 10.7 42.9
92 1 3.6 3.6 46.4
93 1 3.6 3.6 50.0
94 1 36 3.6 53.6
96 2 7.1 7.1 60.7,
97 4 14.3 14.3 75.0
o8 1 3.6 3.6 78.6
99 1 3.6 3.6 821
101 1 3.6 3.6 85.7
104 1 3.6 3.6 88.3
107 1 3.6 3.6 92.9
108 1 3.6 3.6 96.4
111 1 3.6 3.6 100.0
Total 28 100.0 100.0
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Attendance

Cumulative
Frequency Percent Valid Percent Percent

Valid 91.8 1 38 3.6 36
93.1 1 3.6 3.6 7.1
93.3 1 3.6 36 10.7
934 2 7.1 7.1 17.9]
93.5 1 3.6 36 21.4
93.8 2 7.1 7.1 28.5
94.0 2 71 71 35.7
94.1 1 3.6 3.6 39.3
94.3 1 3.6 36 42.9
94.4 1 3.6 3.6 46.4
94.6 1 36 36 50.0
94.7 1 3.6 38 53.6
94.8 1 3.6 3.6 57.1
94.9 1 38 386 60.7
95,1 2 7.1 7.1 67.9]
95.2 2 7.1 7.1 75.0
95.5 2 7.1 7.1 821
95.6 2 71 7.1 89.3
95.7 1 386 36 92.9]
95.8 2 7.1 71 100.0
Total 28 100.0 100.0
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5CTS

Cumulative
Frequency Percent Valid Percent Percent

Valid 62 1 36 3.6 36
63 4 14.3 14.3 17.9
64 2 7.1 7.1 25.0
65 1 36 3.6 28.6L
66 1 3.6 36 32.1
67 1 36 3.6 35.7
68 2 7.1 71 42 9]
69 4 14.3 14.3 57.1
70 2 71 7.1 64.3]
71 5 17.9 17.9 82.1
72 2 7.1 7.1 89.3
74 2 71 7.1 96.4
78 1 3.6 36 100.0
Total 28 100.0 100.0
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MSQ

Cumulative
Frequency Percent Valid Percent Percent

Valid 74 1 36 3.6 3.6]
76 1 36 36 7.1
79 2 7.1 7.1 14.3
81 1 3.6 3.6 17.9
82 5 17.9 17.9 35.7
83 2 7.1 7.1 42.9
84 2 7.1 71 50.0
85 4 14.3 14.3 64.3
86 2 7.1 7.1 71.4
87 5 17.9 17.9 89.3
89 1 386 3.6 92.9
90 2 7.1 7.1 100.0
Total 28 100.0 100.0
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Diane Yvonne Hatchett

CURRICULUM VITAE
3919 Reliant Circle Hancock County Middle School
Owensboro, Kentucky, 42301 100 State Route 271 South
(270) 316-0058 Lewisport, Kenfucky 42351
(270) 240 - 4518 (270) 927-6255

Objective:

To promote instructional and collaborative leadership within the learning
environment.

Academic Preparation:
PhD in Educational Leadership and Organizational Development
Emphasis - P-12 Administration, Candidate (Anticipated Graduation, MAY 2010}

Concentration Area: Superintendence (all course work completed for
Superintendent Certification)

Dissertation Topic:  The Impact of School Culture, Teacher Job Satisfaction,
and Student Attendance Rates on the Academic
Achievement of Middle School Students

Professional Certificate for Instructional Leadership, Principal, (All grades),
Western Kentucky University (2006), Level 2

Professional Certificate for Instructional Leadership, Principal, (All Grades),
Western Kentucky University (2004), Level 1

Licensed Clinical Social Work Certification for Independent Practice (LCSW)
1991

Rank 1: University of Louisville, (1989)
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MSSW, University of Louisville, (1989)
BA, Bellarmine University, (1987)
Areas of Expertise and Interest:

Instructional Leadership, working with emotional and behavior disordered
children, alternative schools, collaborating with teachers, administrators and

families, behavior management, professional development, cultural diversity,
guidance and counseling, culture and climate, developmental assets, English as a
Second Language, Second Language Leamers

Professional Experience:

Assistant Principal: Hancock County Middle School, Lewisport, Kentucky (July
2004-Present)

Conducts classroom observations, walkthroughs, evaluates teachers

Collaborates with special education, regular education teachers, school
psychologist, students, families and community agencies

Provides mentoring for new teachers (KTIP) support for needs of teachers at
various stages

Coaches teachers struggling with classroom management issues

Coordinates community mentoring program for middle school; invisible
mentoring

Establishes school-wide positive behavior support system
Facilitates attendance plan for students, works with Court designated worker, DPP

Writes behavior plans for at-risk students not enrolled in special education,
(response to intervention)

Disaggregates achievement and discipline data, assists with school improvement
plan, Coordinates PAS

Adolescent Literacy Imitiative team leader
Chair of ARC and discipline committees

Leads professional development for school and district as requested
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District cadre leader for behavior; practical living; developmental assets and
school culture; ESL/SLL representative for middle and high school. District
representative for River Region Coop.

Collaborates with the guidance counselor on student I1.P’s, testing, practical
living/vocational studies, and student concerns as needed.

Interim Principal — Hancock County Middle School (August 2007-October 2007)

9 weeks due to maternity leave of principal

(Continued to retain duties as Assistant Principal; in addition to duties of principal
during this time)

Interim Principal- Hancock County Middle School, August 2006
2 weeks due to surgery complications of principal

(Continued to retain duties as Assistant Principal; in addition to duties of principal
during this time)

Alternative School Principal, Owensboro Middle School, (2002-2004)

Worked with teachers using supervisory strategies which were motivating,
engaging and empowering; consulted and collaborated with others; demonstrated
effective use of technology; provided discipline and positive reinforcement for
students in alternative program.

Guidance Counselor/School Social Worker, Owensboro Middle School, (1998-2004)

Demonstrated effective interpersonal and communication skills; coordinated
testing procedures for NAEP and Commonwealth Assessment Testing
administration; met with students for individual and group counseling; embedded
professional development; taught guidance lessons, worked with students on
individual graduation plans. Coordinated student scheduling; worked with school
nurse and health teacher on health and safety issues for students; made home-
visits to students at-risk; established mentor programs for at-risk students; wrote
mentor handbook and newsletter, wrote behavioral intervention plans; worked
with teachers and administrators on school culture, “Pat on the back”™ for teachers,
notes home for students.

Middle School Girls Basketball Coach, Owensboro Middle School, (1998-2004)
Coached sixth and seventh grade girl’s basketball; taught fundamentals; promoted

teamwork; demonstrated collaboration; stressed the importance of good
sportsmanship conduct.
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Student Council Advisor, Champions Sponsor, Owensboro Middle School (1998-
2004)

Facilitated student outreach at local substance abuse shelter, domestic violence
shelter, nursing home. Students conducted parties for small children, conducted
clothing drives, sponsored dances and food drives with proceeds going to help to
local charities.

Adult Mentor Academy of Young Leaders (2001-2004)-Daviess County Public
Schools

Facilitated leadership for 50 students involved in mentor program consisting of
sophomores and juniors from five high schools throughout Owensboro and
Daviess County using Stephen Covey’s 7 Habits of Highly Effective Teens.
Students created skits and presented them to local elementary and middle school.
Adult mentors taught high school students refusal skills for drugs and alcohol in
addition to leadership skills.

Children and Families Therapist, River Valley Behavioral Health, Owensboro,
Kentucky (1991-1998)

Provided individual, family, group and school-based counseling
Provided behavior consultation for teachers and administrators

Coordinated therapeutic services with local elementary, middle and high schools

Mental Health Specialist, River Valley Behavioral Health, Lewisport, Kentucky
(1989-1991)

Provided group counseling and therapeutic services for emotionally and
behaviorally disturbed individuals, wrote individualized treatment plan.

Recent Presentations:

Assertive Discipline - Substitute Teacher Training, Hancock County Board of
Education, March 2009, August, 2009

Discipline with Dignity — New Teacher Orientation, Hancock County Board of
Education, August 2008

Emergency Procedures — New Teacher Training, Hancock County Board of
Education, August 2008

Your Future Begins with Education and Dreams, Girls Inc. Owensboro, KY- July
2008
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CO and the Schools Working Together, KY Association of School
Superintendents, Radisson in Lexington, KY, June 2008

Life Stories - 4" Annual Intergenerational Family Convocation “TIKO”
Louisville Marriott Downtown in Louisville, KY, April 2008

Dare to See the Best, Bicentennial Convocation for Kappa Delta Pi — Marriott in
Louisville, KY, Nov. 2007

Wellness, Attendance and School Health — Hancock County Middle School,
September 2007

Strategies for Boosting Achievement of English Language Learners, Hancock
County Middle School September 2007

Confidentiality and Special Education — Hancock County Middle School,
September 2007

Discipline with Dignity - District New Teacher Orientation, August 2007,
Hancock Co. Board of Education

Rigor, Relevance and Relationships- KY School Administrators Association
Conference, Louisville, KY, July 2007

The Evolution of One Successful Middle School - The KHPDA (Kentucky High-
Performing Districts Alliance) 5™ Annual Summer Conference, Hyatt Regency,
Louisville, KY, Jjuly, 2007

At Hancock Middle School All Kids Learn: Closing the Achievement Gap
through Unification of Regular and Special Education - Behavior Institute- Hyatt
Regency, Lexington, KY June, 2007

Multicultural Awareness - Owensboro Youth Summit- KWC- Owensboro, KY,
March 2607

Introduction to SIOP- Hancock County Middle School, February 2007
Mentoring — Hancock County Middle School, September, 2006

What If There Were No Black People — Owensboro Youth Summit, KWC —
Owensboro, KY March 2006

40 Developmental Assets, Hancock County Board of Education, February 2006

Narrowing the Achievement Gap - Educational Panel Sponsored by Leadership
Owensboro — Owensboro, KY March 2005
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7 Habits for Effective Teachers, Owensboro Middle School, 1999
Mentoring — KY Counseling Association, Galt House, Louisville, KY 2001

Publications:

(2001) 1t Takes A Mentor. Social Work Today, 1(1), 16-19.

(2006) Collaborated with educators from different districts on River Region’s
Continuum of Positive Behavioral Support Planning fondly referred to as “NIP
i

Academic Honors:
Martha Davis Academic Scholarship 1987-89 University of Louisville
Leadership Owensboro Class of 2003

Minority Principal Fellowship 2003-2004 Western Kentucky Umversity
Summer Assistantship WKU 2004

Recipient of Scottish Rite Fellowship 2007-2008, 2008-2009

First recipient Tomorrow’s Leader Scholarship, sponsored by KY Association of
School Administrators 2007

Golden Key Society, Western Kentucky University 2010
Other Honors:

Proposal entitled, “Relationships First” selected for Kappa Delta Pi Convocation
2009, Orlando, Florida, October 29-31

(2008-2009 School Year) Nominated for the Center for School Safety
Administrator of the Year Award by HCMS Principal Gina Biever and HCMS
Student Council

(2008-2009 School Year) Nominated for NSSP State Assistant Principal of the
Year by Principal, Superintendent, Co-workers (i.e. high school assistant
principal, middle school teacher), student and board member

Nominated for Regional Mini Scholarship by ADK (Beta Alpha) Sorority (2008)

Appointed by KASA President, KASA State Membership Committee
Representative (2007)
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Member of Alpha Delta Kappa International Sorority, (Beta Alpha Chapter)
(2007)

Member of Kappa Delta Pi Educational Honor Society, (XI PI Chapter) (2005-
present)

Member of Gamma Beta Phi Society, a national collegiate honor and service
organization — (2005-present)

KY School Counselors Association Western Kentucky Representative/Human
Rights Co-Chair (2001-2002)

Owensboro Education Association Treasurer, (2002-2003)
District 2 Representative Kentucky Education Association, (2000)
OMS Youth Service Center Award in recognition of distinguished service, (1999)

Served as Kentucky State President National Association of Social Workers
(1996-1997)

Served as Kentucky Delegate National Association of Social Worker Conference,
Atlanta, GA

Served as Kentucky State Treasurer National Association of Social Workers
(1993-1995)

Community Service:

Religious Education Teacher, Lector, Eucharistic Minister Blessed Sacrament
Chapel

Eucharistic Adorer - Carmel Home

Sponsor/contributor for Hands and Feet Project (ongoing)

Mentor for high school students at Owensboro High School (5 years)
Volunteer mentor for Mary Kendall Home (5 years)

Member of Tobacco Coalition (2004-2007)

Member of Hancock County Community Partners (2004-2006)

Presentations to Girls Inc. middle and high school students (2006-present)
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Presentations for H.L. Neblett Back to School Bash (2007-2008)
Treasurer Audubon Bon Harbor Neighborhood Watch Association (2003-2004)
Presentation for Dismas House inmates (2004)

Served as President H.L. Neblett Community Center (2000-2001)

Served as Vice President H.L. Neblett Community Center (2000)
Served as Secretary H.L. Neblett Community Center (1996-1999)

Member Helen Sears Audubon Area Development Board of Directors (1996-
1998)

Served on Foust Elementary School, Newton Parish Elementary School,
Owensboro High School, and Owensboro Middle School Family Resource and
Youth Service Center Boards while providing school based services within the
district (1991-1998).

Received an award for distinguished service in 1999 from Owensboro Middle
School; Served on Owensboro Middle School Youth Service Board untii 2004).

Keynote Speaker at H.L. Neblett Youth Awards Banquet, “Aint No Mountain
High Enough” (2003)
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