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the preassessment serves as the proof of the need Very rarely in life can we say that a person

for differentiation. Preassessment is what makes - * . hasneverlet us down. Dale Brown, new

differentiation defensible. Y L | Western Kentucky University colleague and
Preassessment also can be used to determine <  valued Advisory Board member, is one such

the learners’ preferred way of learning or their , '

interests. Preassessments can be written for a "‘ and earnestly does whatever it takes to make

specific project or longer-term assignment. An ex- the vision a reality. This is especially true

ample would be the preassessment for a unit on when it comes to educating children, including those who are

the Great Depression. The teacher gathers infor- gifted and talented. Julia Roberts explains, “There was never a

mation on students’ knowledge about this period, time that Mr. Brown didn’t drop everything to come to Frankfort

which topics about the Great Depression have the when we were advocating for the Gatton Academy.” An accom-

greatest potential to pique interests of various stu- plished lobbyist and trusted professional, Dale well knows the

dents, their preference for the final product, and critical importance of advocating on the state level.

their experience with interviewing, a technique

for gathering information from a primary source.

All together, the preassessment gathers a lot of e e "te r a " S

information to maximize the opportunity that this

learning experience about the Great Depression = -

will be engaging to the students. (See page 10.) u m m It war I " " er
Don'’t overlook preassessment. It is a critical

step in differentiating instruction, as it is the best

and perhaps only way to match learning experi- a e ruwn

ences to students. What you gain in the process

will be invaluable to you as you plan your units.

person. A man with a vision, he diligently

. R In fact, it was Dale, then-superintendent of Warren County
Preassessment is essential if you want to ensure

that students make continuous progress. After all,
preassessment is the only way to guide instruc-
tion so that the teacher does what Julian Stanley
recommended and which is the title of his article
Helping Students Learn Only What They Don’t Already
Know (2000). Teaching what students are ready

to learn is a great way to save that most precious

Public Schools, who approached Julia a few years ago about the
possibility of a white paper on gifted education. He spearheaded
the task force that developed Kentucky’s Future: Mining Untapped
Treasure Children and Youth of the Commonwealth Who Are Gift-
ed and Talented; this is a position paper that argues how critical it
is that we identify and service Kentucky’s young children who are
gifted and talented and that we train educators to do this. It also
T . stresses how important it is to Kentucky’s future that funding be
commodity in a classroom - time. ’ : .
increased for gifted education.

His passion for children helped bring in $2 million for West-
ern Kentucky University and The Center. Project GEMS (Gifted
Education in Mathematics and Science) is a federal Jacob K. Javits

“A landmark review by Black and
Williams (1998) found that focused
efforts to improve formative
assessment provided learning gains
greater than one-half standard

deviation, which would be equivalent We are so honored to have Dale be a member of our Advi-
to raising the score of an average sory Board. The only educator ever to be a part of our board, Dale
student from the 50th percentile to has been recognized on the state and national levels for his con-
the 85th percentile.” tributions to gifted children. He has received the highest award

— BLACK & WILLIAM (1998) given to administrators by the National Association for Gifted
Children and the Kentucky Association for Gifted Education.

He also received the highest honor paid to superintendents in

BIackl;ez;fér\‘/;"lxsng's?,;qg:tgfga’?jﬁ;;?&ﬁ,ﬁ;ﬂggf;;:;,’2} and our Commonwealth: The E L. Dupree Kentucky Superintendent

Practice. 5 (1), 7-75.  Year Award. In short, he has bettered the lives of gifted
Roberts, J. L., & Inman, T. F. (2009). Strategies for differentiating

instruction: Best practices for the classroom (2nd ed.). Waco,

TX: Prufrock Press. has reached national proportions through his dedication of time,

Stanley, J. C. (2000). Helping students learn what they don't — > 3 q A
already know. Psychology, Public Policy and Law, 47, 216- and ideas to The Center’s Advisory Board. It is with great

222.

five-year grant, one of only seven in the country awarded in 2008.
As one of four people writing the grant, Dale played an instru-
mental part in ensuring the success of the partnership.
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Students identified as gifted
and talented should mirror their
school in terms of demographics
such as the percentages of chil-
dren from low socio-economic
backgrounds and English lan-
guage learners. How does a school
make this happen? The answer is
education.

In September, The Center
teamed with board members
from The Association for the Gift-
ed of the Council for Exceptional
Children (CEC-TAG) to offer a
full-day workshop called Diversity
and Developing Gifts and Talents.
Designed to equip educators with
information and tools regarding
diverse populations and talent
development, the workshop drew 101
educators from three states. Partici-
pant Janet Fraser, Elementary GATES
Resource Teacher for Oldham County
Schools, appreciated the opportunity
to learn: “Attending the Diversity Work-
shop was time well invested for me
and two of our district’s instructional
coordinators. We left talking about how
we could immediately use the informa-
tion with our teachers and students in
Oldham County. Specifically, Dr. Susan
Johnsen’s session on twice-exceptional
students both affirmed and encouraged
us to continue finding ways to support
this interesting and difficult-to-identify
subgroup of gifted students. Hearing
from knowledgeable presenters who
came from all over the United States to
share about current work they are doing
in the field of gifted education was ex-
tremely beneficial.”

The meeting of the CEC-TAG board
(of which Julia Roberts is a member)
brought with it a rare opportunity to
host nine nationally known gifted
education professionals at Western
Kentucky University. Coming from
such institutions as William and Mary,
Ball State, Baylor, and Oklahoma State
University, they led sessions focusing
on a variety of issues and topics: twice
exceptionality, rural students, students

Fincling’ &
Developing

Talent in
Diverse

Populations

BY TRACY INMAN

from poverty, social-emotional issues
of diverse learners, communication,
misconceptions, and identification. Dr.
Jennifer Jolly from Louisiana State Uni-
versity teamed with Ms. Jenny Robins
from Baylor to present sessions that fo-
cused on myriad resources in the field.
Jennifer remarked, “The large turnout
of educators reflected their commit-
ment to learning more about diversity
within gifted education and exploring
diversity beyond just race and ethnic-
ity. The educators I encountered were
open to the ideas presented and wanted

to know how to make their own
educational communities more
responsive to diversity.” The var-
ied options made it possible for
participants to self-select ses-
sions that would prove most ben-
eficial to them.

Pam Geisselhardt, Gifted and
Talented Coordinator in Adair
County, found the day very worth-
while: “The stereotypical gifted
child is not the norm. It is our job
as advocates for gifted children
to continually remind teachers
that gifted students don’t always
‘look or act the part.’ As a result
of the Diversity Workshop, I am
determined to regularly send all
teachers in our district an article,
quotation, etc., reinforcing the fact that
gifted students may be a member of
any of our student populations (free/
reduced lunch, ADHD, ELL, LD, foster
children, etc.).”

The Center is all about providing
opportunity — that includes opportuni-
ties for professional development in
gifted education for educators. This
particular learning experience should
ultimately provide opportunities for

students of diverse populations to hone
and develop their talents - a win for
everyone.
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Relaxing in a bright yellow bean bag
after a long, but exhilarating day in

the classroom, Allison Bemiss still ra-
diates excitement and enthusiasm.
Allison is a born-teacher: committed,
creative, and constantly on the lookout
for the next great lesson - the thing
that will give her students that “WOW’
experience.“When [ was studying math
and science in school,” she said, “it was
a lot of memorization. We never under-
stood why things worked. At the Exxon-
Mobil Teachers Academy, we focused on
the question why. Then we would take
the answer to that question and con-
nect it to prior knowledge.”

Currently one of two teachers at
the Gifted Education in Math and Sci-
ence (GEMS) Academy, Allison was one
of 600 teachers nationwide selected
to participate in the Mickelson Exxon-
Mobil Teachers Academy last summer.
Much like The Center, Exxon Mobil
has recognized the need in the U.S. to
develop young talent in math and sci-
ence. Through a partnership with PGA
golfer Phil Mickelson, ExxonMobil cre-
ated the Teachers Academy. During this
all-expenses-paid, week-long program,
Allison and hundreds of other third
through fifth grade teachers gained
knowledge, resources, and connections
meant to improve and enhance their
math and science instruction. “It was
wonderful!” Allison enthused. “Hands
down, the best professional develop-
ment I have ever had. It was a great

A

community. I had the opportunity to
talk to hundreds of teachers. Every-
one does something a little differently.
When I got back, I emailed a teacher

I met from Washington. My students
are going to do a presentation on caves
through Skype for her class, and her
students are going to do a presentation
on a landform they have for us.”

Allison said a lot of what she
learned about math and science as a
child were skills and procedures. But
what’s really important, she said, is the
creative and critical thinking that comes
from problem solving. Allison liked the
first activity she did at the ExxonMobil
Teachers Academy so much she incor-
porated it into her own science class
at the GEMS Academy immediately.“I
thought it was so cool!” she said. “And I
wanted my students to have that “WOW’
experience as well!”

4 N
Want to try the activity Allison men-
tioned? You'll need a broom, a pizza pan,

a cup, a toilet paper tube, and an egg.
Stack the pizza pan on top of the cup,
the toilet paper tube on top of the pizza
pan, and nestle the egg in the top of the
toilet paper tube. Challenge: Use the
broom to make the egg go in the cup!

\ /

GEMS Academy Teacher

Allison Bemiss
Attends Mickelson ExxonMobil
Teachers Academy

BY HARPER LEE

Project GEMS (Gifted Education in Math and Science) is a five-year federally fupd_egi Javits
grant awarded to The Center for Gifted Studies in partnership with the Warren County’..Pul:i!ic,Jr
Schools. A talent development initiative serving students with an interest and/or potential

in the disciplines of science, technology, engineering, and mathematics, Project GEMS has

several components: professional development, parent and business partnerships, curriculum:
development, and a magnet school. Working only with schools that have more than 50% of their £

population qualifying for free and/or reduced lunch, Project GEMS will ultimately produce a

protocol geared at identifying and developing science and math talent.
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Focus on Project
GEMS Academy:
Lighting the Fire

BY GEMS TEACHERS ALLISON BEMISS & DAVID BAXTER

. “Education is not the filling of a pail, but the lighting of a fire’ These words from William Butler Yeats guide our work
with students at the GEMS Academy. Fostering peer relationships, providing challenge, stimulating excitement, and

- integrating technology are the pillars that form the foundation of our program. At the Academy we focus on problem-
based learning in math and science, all with a minds-on and hands-on emphasis. In the words of the students
themselves, here are some highlights from our first semester:

I enjoy algebra because it
puts your mind to work.
(Nicholas, grade 4)

When I’'m at GEMS, I really have to
work hard and do the best I can.
They always push me to do better
in math and science.

“(Taylor, grade 6)

GEMS has challenged me by not
: only getting answers but telling
how we get those answers.
~ (Austin, grade 6)

When | come to GEMS, | don’t have
to work at a level that is so easy
that I get it done in five minutes.
Here | have to think hard and
challenge myself. At GEMS I feel
like I am working at my own level
of thinking.

(Jodi, grade 5)

GEMS really makes me think harder
and deeper about questions.
(Keelee, grade 4)

I've been surprised by all the new
friends I've made and how focused
the teachers are.

(Sara, grade 5)

GEMS has really challenged me
because they teach you to think.
(Baxter, grade 3)

The thing about GEMS that has
surprised me most is it feels like
afield trip every day.

(Elise, grade 3)

The thing about GEMS that
surprised me most is all the people
that turned into friends.

(Courtney, grade 3)

Being at GEMS is really challenging
because they make you think about
every question.
(Rajee, grade 6)

Enthusiasm and excitement radiate
from these statements. Yeats would
be pleased with the fire beginning to
burn for these students. :

Visit the GEMS Academy website. www.warren.kyschools.us/~abemiss/gems_academy
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WKU AP Training

+ GCommitted Teacher
 + Motivated Student

= Gollege Graduate

BY HARPER LEE

Research shows that good grades in
high school do not equate to college
success if those grades were earned
without rigor and challenge. However,
success in an AP classroom is a great
indicator of success in the future. Ad-
vanced Placement courses mean op-
portunities for challenge, growth, and
ultimately success.

College Board Advanced Placement
(AP) courses are college level courses of-
fered in a high school setting. Students
learn content and thinking skills in a
fast-paced, challenging setting and, at
the end of the course, have the oppor-
tunity to take an AP exam. A score of 3
or above typically means that a student
does not have to take a college class in
that subject area at the beginning.

In 1999, a researcher at the U.S. De-
partment of Education made the case
in his report that a rigorous high school
curriculum was a better indicator of col-
lege graduation than high school test
scores or high school GPA. The report,
Answers in the Tool Box: Academic Intensity,
Attendance Patterns, and Bachelor’s Attain-
ment, showed that students who have
never taken an AP course had a 33%
chance of earning a bachelor’s degree
while students who had taken two or
more AP courses had 76% chance of
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earning a bachelor’s degree.

In high school, young people who
are gifted and talented need access to
mentors, time with intellectual peers,
challenging classes, and opportuni-
ties outside the classroom that relate
to their passions and talents. As often
as possible we must celebrate and
nurture talent. Advanced Placement
courses mean opportunities for chal-
lenge, growth, and ultimately success

for students interested in art, music,
science, mathematics, foreign language,
language arts, or social studies.

A successful AP experience requires
a great AP teacher. The Center for Gifted
Studies has been committed to provid-
ing educators with excellent learning
experiences for nearly thirty years. In
1984, in cooperation with the College
Board, The Center created the Advanced
Placement Summer Institute, a week-
long course meant to train, motivate,
and support educators teaching AP
courses.

Since that time, the program has
serviced close to 6,000 teachers from
every state and over two dozen foreign
countries, including Brazil, Canada,
Spain, South Africa, Korea, and Aus-
tralia. Institute consultants are expe-
rienced Advanced Placement teachers
and endorsed College Board consultants
who have demonstrated their ability
to help other teachers prepare to teach
Advanced Placement classes.

Lisa Thompson, AP Grant Man-
ager of Metropolitan Nashville Public

Schools, said: “Several teachers from
Metropolitan Nashville Public Schools




Top 10
Reasons

WORLD CLASS consultants
who write AP exams as
well as read them.

One-of-a-kind opportunity

to meet and NETWORK with
hundreds of other AP teachers.
Since 1984, The Center has trained

Offers MORE SESSIONS than
almost any institute in the
Southeast.

A private room in a beautiful,
freshly renovated, AIR-
CONDITIONED residence hall.

to Do
Advanced

all 50 states.

Placement
Training
at WKU

experience.

Separate sessions offered
for both BEGINNING AND

roughly 6,000 AP teachers from
over two dozen countries and

4 Armloads of RESOURCES
just itching to be applied
in your classroom.

Access to a state-of-the-art

fitness center that includes
a POOL, track, weight room, and
racquet ball courts.

An efficient, friendly staff
with 26 YEARS of AP Institute

Within WALKING DISTANCE

of Bowling Green's hoppin’
downtown. Think: restaurants,
music, and minor league baseball.

An opening night, all-
1 you-can-eat ICE CREAM
SOCIAL and a midweek dinner —
on the house!

EXPERIENCED AP teachers.

attended the 2009 AP Summer Institute at WKU. Teachers
provided an overwhelmingly positive response regarding the
quality of the training. Regardless of the subject, teachers left
each session with a sense of purpose, grateful for the insight
each presenter offered. They were informed of various topics
including scope and sequence of each course, roadblocks they
may encounter as well as ways to circumvent each roadblock,
and various ways to manipulate the curriculum to fit each
teacher’s individual classroom needs. Many teachers would
welcome the opportunity to attend a second AP Summer In-
stitute at WKU.”

Over twenty seminars for both experienced and new AP
teachers are offered, reinforcing one of The Center’s goals: to
provide exceptional professional development for educators.
At the AP Summer Institute, teachers embrace the notion of
providing a quality learning environment for their students by
first challenging themselves to become better educators.

AP Calculus teacher and AP consultant Phyllis Hillis ex-
plained, “Working with beginning Calculus teachers each
summer is a joy. I liken the experience to a baby bird learning
to fly. As nourishment and exercise strengthen the baby bird,
so do materials, strategies, technology exposure, and sharing
build confidence in a new teacher. My hope is that teach-

ers gain the tools for success and see the beauty of Calculus
through their summer experience at WKU.”

At the Institute, teachers are able to establish relation-
ships with other teachers. One teacher remarked, “I learned
a tremendous amount, and I will use it in my classes. I have
a new ‘best’ friend as a source of info - actually several new
friends with whom to network!”

This past summer was The Center’s 26th AP Institute.
Over 450 teachers attended from 67 Kentucky school districts,
21 states, and 3 countries. The Center is already looking for-
ward to AP 2010! New this year will be AP Calculus BC for
beginning AP teachers and AP Biology for experienced teach-
ers, those who have already participated in a one-week AP
institute.

Leslie Green, AP English Language teacher and Institute
participant from Hunters Lane High School in Tennessee, said:
“My AP Language and Composition workshop with John Wil-
liamson was excellent. I felt prepared to teach the course after
attending. I use the materials I received every day. Fellow stu-
dents were outstanding as well — a group of pros! I have been
to WKU’s AP Workshop two different times and have always
really loved the experience.”
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Bryan Lemon

Being a straight A student or the valedicto-
rian will not ensure a successful college experi-
ence. Kentucky is one of many states offering re-

newable scholarships based on high school GPAs.

In 2007-2008, only 60% of Kentucky's scholar-
ships were renewable a second year. The reason?
Students that had previously had no trouble
maintaining a stellar GPA in high school couldn’t
maintain a 2.5 GPA in college when faced with a
more demanding curriculum.

3 Reasons to Take AP Courses
as a Student

1. Save money

AP credit is recognized at over 3,600 institutions.
Earning college credit in high school through

AP can save you anywhere from the cost of one
class up to a year’s tuition. One AP exam costs
$86 while the cost of a credit hour at major uni-
versities can easily be as much as $1,000 and a
year’s tuition as much as $50,000.

2. Save time

With AP credit, you can move more quickly into
your major and into areas of interest, allowing
you to design a college experience that really
suits you and your goals.

3. Gain opportunities

AP courses can put you in touch with excellent
teachers and a challenging peer group. Spending
time in a dynamic classroom filled with moti-
vated learners and led by a passionate teacher is
an appropriate and opportunity-rich preparation
for college.
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Creating Strong Leaders
In Schools and Districts

BY TRACY INMAN

School and district administrators from as far away as Knoxville,
TN, joined in a discussion of meeting the needs of students who are
gifted and talented at the fourth annual Administrators Institute held
in October. This discussion included the topics of funding and the
steps needed to increase it as well as the need for challenge and the
strategies necessary to ensure challenge exists for all children.

Mary Evans, Tracy Inman, and Julia Roberts joined Dale Brown
in the day-and-a-half institute facilitating discussion and providing
important information. For example, administrators need to know
that, according to the 2009 ACT report The Forgotten Middle, fewer
than two in ten eighth graders are on target to be ready for college-
level work by the time they graduate from high school - fewer than
two in ten! They also need to be able to separate fact from fiction
in regard to gifted children and best practice in gifted education.
Contrary to popular belief, for instance, appropriate acceleration is
an excellent service option for gifted children and does not damage
children socially and emotionally (www.nationdeceived.org). School
and district leaders need accurate, research-based information in or-
der to make informed instructional and policy decisions. That's why
each participant left with a copy of Robinson, Shore, and Enerson’s
Best Practices in Gifted Education: An Evidence-Based Guide (2006).

Carolyn Griffith, Gifted and Talented Coordinator from Wash-
ington County, reflected on the impact the institute had on her
school district: “The major change that we are making because of the
institute is that we are writing an acceleration policy and procedures
for our district. This is very exciting. I think it will be the key to a lot
of changes. This will allow us to put into place changes that can start
moving students as they need to be moved. We are moving from
‘We can’'t’ and “That’s the way we have always done it’ to ‘How can we
make this work for what’s best for this student?’ I am thrilled at the
possibility to be able to get students where they need to be so they
can learn something new every day’!”

The Center will host another Administrators Institute in 2010,
making it the fifth annual one. Stay tuned for dates.

Principals must establish a building-wide philosophy
that we are all talent scouts. We are looking to find
the talents in our students — mathematical, scientific,
musical, artistic, whatever it is — we must find talent

and develop it.
DR. MARY EVANS
KASA 2009 Administrator of the Year



For many young people who are gifted
and talented, being gifted doesn't al-
ways feel like a gift. Their craving for
rich and complex learning experiences
can often make the regular classroom
feel downright stifling. Their desire for
a like-minded peer group with similar
interests can make socializing difficult.
Alone, gifted young people can’t make
their futures bright. In order to meet
their own great potential, gifted young
people need support from educators
and families. And not just academic
support. They need social and emo-
tional support, as well. In 2001, Vince
and Kathleen Berta of Bowling Green,
KY, established the Berta Excellence in

sibly problematic) behavioral manifes-
tations of those characteristics. They
discussed the issues gifted children face
in school and offered tips for promoting
positive emotional development. For
educators, the pair focused on how the
characteristics and needs of gifted chil-
dren interact with school culture. They
stressed to teachers this interaction can
impact motivation and achievement in
gifted young people. High ability stu-
dents, they said, are likely to be more
sensitive to their environment, causing
social and emotional issues related to
school. Through interaction and discus-
sion, participants practiced strategies
for addressing the social and emotional

needs of gifted students and
for assisting others in under-
standing gifted children.

"The Berta Seminar was
invaluable in helping me
gain insight into the social
and emotional needs of
my child. The presentation
actually made me feel like
the speakers knew my
daughter personally! | feel
much more equipped to know how
to best meet the needs of my child at
home and in the classroom.”

— LEANNE BOONE
Nashville, TN

Addressing the Emotional Needs
of the Gifted at School

Education Series to bring in experts in
the field of gifted education to conduct
seminars for the parents of gifted chil-
dren and for educators to learn how to
better meet the needs of gifted young
people. Thanks to the Bertas’ incredible
generosity, both events are free. The
2009 Berta Seminars were held October
26 and 27. Both workshops were given
by Ball State's Dr. Virginia H. Burney
(Ginny) and Dr. Kristie Speirs Neumeis-
ter who are experts in educational psy-
chology relating to gifted young people.
Over 100 educators and parents attend-
ed this year’s sessions which focused on
the social and emotional characteristics
and issues of gifted children and meet-
ing their social and emotional needs at
home and in school. For parents, Ginny
and Kristie described the characteristics
of gifted children and associated (pos-

BY HARPER LEE
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Mary & Sam Evans
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Doris & Jim Ford
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Matching Gift: Dow Corning Corporation
Kimberly Mayer

Ft. Thomas, KY
Matching Gift: Fidelity Foundation

Barbara McClard
Holland, KY

Laura Jo Bland Minor (SCATS 1986)
Coppell, TX

Phyllis & Brad Mutchler
Paducah, KY

Gretchen & George Niva
Bowling Green, KY

Sherry & Matthew Phillips
Franklin, KY

Dolly & Rankin Powell
Corydon, KY

Lana & Park Priest
Bowling Green, KY

Mary & Allen Ralph
Scottsville, KY

Pat Richardson
Louisville, KY

Julia & Dick Roberts
Bowling Green, KY

Pam & Bob Robinson
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& James Simpson
Bowling Green, KY

Janet Skees
Louisville, KY

James Snider
Franklin, KY
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Beth & Joe Stamps
Bowling Green, KY

Cynthia Sullivan & Mark Hussung
Louisville, KY

Janet & Brad Tassell
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In Honor of Pat Tassell
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Richard Wolfe
Palm Beach, FL

Donna & David Wooden
Leitchfield, KY

Elizabeth Zimmerman (VAMPY 1992-93;
Counselor) & Wake Norris (VAMPY 1989-
92; Counselor)

St. Louis, MO

Matching Gift: Emerson

R



Help Us Help Others

Send to The Center for Gifted Studies
Western Kentucky University, 1906 College Heights Blvd. #71031, Bowling Green, KY 42101-1031

Name
Address
Home Phone Work Phone Email
Company (If your company has a matching gift program, please include form.)
Enclosed is my/our gift for $ Chargeto: WVisa U Master Card
Total pledge $ Acct. #
Amount Enclosed $ Exp. Date
Balance $ Signature
U I'would like to know more about including U I'would like to talk to someone about other
The Center for Gifted Studies in my estate plans. ways to support The Center (e.g., endowment,

scholarships, specific programs, etc.).

Make checks payable to the WKU Foundation. All gifts are tax deductible.

Name

FRIENDS
WISHING TO
CONTACT US

DR.JULIA ROBERTS
Executive Director

The Center for Gifted Studies
Western Kentucky University
1906 College Heights Blvd. #71031
Bowling Green, KY 42101-1031

Phone: 270.745.6323
Fax: 270.745.6279
Email: gifted@wku.edu

MS. AMANDA COATES LICH
Development Officer
College of Education and
Behavioral Sciences

Institutional Advancement
Western Kentucky University
1906 College Heights Blvd. #11005
Bowling Green, KY 42101-1005

Phone: 270.745.2340
Email: amanda.lich@wku.edu

You're important to us! Help us be able to
contact you. Please let us know of any changes:

Address

STREET

qTy

STATE

Phone

ZIP

Fax

Email




The Center for Gifted Studies

Western Kentucky University

1906 College Heights Boulevard #71031
Bowling Green, KY 42101-1031

ADDRESS SERVICE REQUESTED

NONPROFIT ORG.
U.S. POSTAGE

PAID

PERMIT NO. 398
BOWLING GREEN, KY
42101

Calendan

January 30, February 6, 13, & 20
Winter Super Saturdays

April 2-11
Spring Break in London

May 28
Kentucky Awards Ceremony for
Duke Talent Identification Program

June 13-25
The Summer Camp for Academically
Talented Middle School Students (SCATS)

June 27-July 2
The Advanced Placement
Summer Institute

June 27-July 17
The Summer Program for Verbally and
Mathematically Precocious Youth (VAMPY)

Bryan Lemon



