An analysis of advisor and student responses revealed that many respondents
completed the first 14 questions, responded to the satisfaction statements, provided the
demographic information, and quit the survey when they reached Part IV and the repeat
of the 14 questions. That is, the procedure may have seemed too burdensome for some
potential participants and thereby led to reduced participation. In addition, the wording of
the instructions may not have been clear for advisors, as they had to mentally consider
how they preferred to provide or how they provided advising to students 28 different
times.

Thus, future researchers may want to consider using a different instrument. Allen
and Smith (2006) stated that an instrument that defines advisement as a dichotomized
variable may prevent student respondents from expressing that both advising styles play
an important role. Fielstein (1994) posited that dichotomous measurements fail to allow
students to judge independently the importance of both styles.

Other than using a different survey instrument, future studies also might use
smaller samples and fewer variables. The current study may have taken on too large a
population (the entire undergraduate advisor and student population). For example, a
college (and not university-wide) mixed-mode or paper survey of students to investigate
the style of advising they prefer for only one college might yield better results and

provide that college with a tool to begin changing advising for the better.
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APPENDIX A

Permission to use the Academic Advising Inventory

“We are providing the Academic Advising Inventory (AAI) to the
academic advising profession under the auspices of the National
Academic Advising Association and its Web Site as a means of promoting
good practices through thorough, theory-based evaluation. The AAI is
provided for the non-commercial use of advising practitioners at no costs
by permission of Student Development Associates, Inc. (PMB 500,
2351College Station Road, Athens, GA 30605)-- the copyright holder. No
specific permission is required for institutional uses or for research
studies. The AAI also may be used in dissertation and thesis research and
included as an appendix with the document without written permission
from Student Development Associates, Inc.

Permission to Adapt

Users have permission to use AAI Parts I and II in their entirety,
that is, either or both of these parts may be used in their entirety, but
individual items may not be removed from these two parts for use in other
instruments. Users, however, have permission to use individual items from
Parts I1I and IV. Items in Parts Il and IV may be altered or eliminated to
fit local conditions.”

Winston & Sandor, 2002, p. 2
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APPENDIX B

Student Preference for Advising Style

Valid Cumulative
Score Frequency Percent Percent Percent
32.00 1 3 4 4
35.00 1 3 4 i
37.00 1 3 4 1.1
38.00 1 3 4 1.4
40.00 2 i i 2.1
41.00 1 3 4 2.5
42.00 1 3 4 2.8
44.00 1 3 4 3.2
45.00 1 3 4 3.5
46.00 1 3 4 3.9
47.00 2 i i 4.6
48.00 4 1.3 1.4 6.0
49.00 1 3 4 6.3
51.00 2 i i 7.0
52.00 4 1.3 1.4 8.5
53.00 3 1.0 1.1 9.5
54.00 6 2.0 2.1 11.6
55.00 5 1.7 1.8 13.4
56.00 2 i i 14.1
57.00 1 3 4 14.4
58.00 6 2.0 2.1 16.5
59.00 5 1.7 1.8 18.3
60.00 3 1.0 1.1 194
61.00 6 2.0 2.1 21.5
62.00 7 2.3 2.5 23.9
63.00 3 1.0 1.1 25.0
64.00 4 1.3 1.4 26.4
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66.00
67.00
68.00
69.00
70.00
71.00
72.00
74.00
75.00
76.00
77.00
78.00
79.00
80.00
81.00
82.00
83.00
84.00
85.00
86.00
87.00
88.00
89.00
90.00
91.00
92.00
93.00
94.00
95.00
96.00
97.00

W N O W W 9 U AN R NN NN PR P2, WO PR DD WO O WWW WY =N DN

2.0
1.7

2.0
1.0
1.7
1.0
1.0
1.0
3.0
23
1.0

1.3
2.0
1.0
23

1.3

1.3
2.0
1.7
23
1.0
1.0
3.0

1.0
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2.1
1.8

2.1
1.1
1.8
1.1
1.1
1.1
3.2
2.5
1.1

1.4
2.1
1.1
2.5

1.4

1.4
2.1
1.8
2.5
1.1
1.1
3.2

1.1

28.5
30.3
31.0
31.3
33.5
34.5
36.3
37.3
38.4
39.4
42.6
45.1
46.1
46.8
48.2
50.4
514
53.9
54.2
55.6
56.3
57.0
58.5
60.6
62.3
64.8
65.8
66.9
70.1
70.8
71.8



98.00 8 2.7 2.8 74.6
99.00 8 2.7 2.8 77.5
100.00 3 1.0 1.1 78.5
101.00 2 7 7 79.2
102.00 7 23 2.5 81.7
103.00 7 23 2.5 84.2
104.00 6 2.0 2.1 86.3
105.00 8 2.7 2.8 89.1
106.00 3 1.0 1.1 90.1
107.00 4 1.3 1.4 91.5
108.00 5 1.7 1.8 93.3
109.00 3 1.0 1.1 94.4
111.00 1 3 4 94.7
112.00 15 5.0 5.3 100.0
Total 284 94.7 100.0
Missing 16 53

300 100.0
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APPENDIX C

Advising Style Provided by Advisors

Valid Cumulative
Frequency Percent Percent Percent
Valid 57.00 1 2.4 2.4 2.4
58.00 1 24 24 4.9
62.00 1 2.4 2.4 7.3
66.00 1 24 24 9.8
68.00 1 2.4 2.4 12.2
70.00 1 24 24 14.6
71.00 2 4.8 4.9 19.5
72.00 1 24 24 22.0
74.00 1 2.4 2.4 244
75.00 1 24 24 26.8
77.00 2 4.8 4.9 31.7
78.00 1 24 24 34.1
81.00 2 4.8 4.9 39.0
83.00 1 24 24 41.5
84.00 2 4.8 4.9 46.3
85.00 1 24 24 48.8
86.00 4 9.5 9.8 58.5
87.00 1 24 24 61.0
88.00 1 2.4 2.4 63.4
90.00 1 24 24 65.9
92.00 2 4.8 4.9 70.7
93.00 2 4.8 4.9 75.6
95.00 1 2.4 2.4 78.0
96.00 1 24 24 80.5
98.00 1 2.4 2.4 82.9
99.00 1 24 24 85.4
100.00 2 4.8 4.9 90.2
101.00 1 2.4 2.4 92.7
105.00 1 24 24 95.1
106.00 1 2.4 2.4 97.6
109.00 1 24 24 100.0
Total 41 97.6 100.0
Missing System 1 24
Total 42 100.0
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APPENDIX D

Advising Style Preferred by Advisors

Valid Cumulative
Frequency Percent Percent Percent

Valid 60.00 2 4.8 4.9 4.9
66.00 2 4.8 4.9 9.8
70.00 1 2.4 24 12.2
71.00 1 2.4 24 14.6
72.00 1 24 24 17.1
74.00 1 2.4 2.4 19.5
78.00 1 2.4 2.4 22.0
80.00 2 4.8 4.9 26.8
82.00 1 2.4 2.4 29.3
83.00 1 2.4 2.4 31.7
84.00 1 24 24 34.1
90.00 1 2.4 2.4 36.6
96.00 3 7.1 7.3 43.9
97.00 2 4.8 4.9 48.8
98.00 1 2.4 2.4 51.2
100.00 1 2.4 2.4 53.7
101.00 4 9.5 9.8 63.4
102.00 1 2.4 2.4 65.9
103.00 1 2.4 2.4 68.3
105.00 1 24 24 70.7
106.00 3 7.1 7.3 78.0
107.00 2 4.8 4.9 82.9
108.00 1 24 2.4 85.4
110.00 1 24 24 87.8
111.00 1 24 24 90.2
112.00 4 9.5 9.8 100.0
Total 41 97.6 100.0

Missing System 1 24

Total 42 100.0
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APPENDIX E

Difference in Advising Style Provided
and Advising Style Preferred by Advisors

Valid Cumulative
Frequency Percent Percent Percent
Valid -10.00 1 24 2.5 2.5
-6.00 1 2.4 2.5 5.0
-3.00 2 4.8 5.0 10.0
-2.00 1 2.4 2.5 12.5
-1.00 1 2.4 2.5 15.0
.00 3 7.1 7.5 22.5
1.00 1 24 2.5 25.0
2.00 2 4.8 5.0 30.0
3.00 3 7.1 7.5 37.5
4.00 1 24 2.5 40.0
5.00 2 4.8 5.0 45.0
6.00 3 7.1 7.5 52.5
8.00 2 4.8 5.0 57.5
9.00 1 2.4 2.5 60.0
10.00 1 24 2.5 62.5
12.00 1 24 2.5 65.0
13.00 1 2.4 2.5 67.5
14.00 1 24 2.5 70.0
15.00 3 7.1 7.5 77.5
18.00 2 4.8 5.0 82.5
19.00 2 4.8 5.0 87.5
20.00 1 2.4 2.5 90.0
26.00 1 24 2.5 92.5
27.00 1 2.4 2.5 95.0
29.00 1 2.4 2.5 97.5
30.00 1 24 2.5 100.0
Total 40 95.2 100.0
Missing System 2 4.8
Total 42 100.0
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APPENDIX F

INSTITUTIONAL REVIEW BOARDS

Universiy of Leulsvile
MedCenter One, Suie 200

501 E. Broadway

Loulsville, Kenhucky 40202-1758
I_N“FF:RQIWQf TOUTSVITIE Ofce:  S02-852-5138

Fax: S02-352-2164

To: Evans, Charles
From: The University of Louisville Institutional Review Board (IRB)
Date: Friday, February 17, 2012

Subject: Approval Letter

Tracking #: 12.0069

Title: ADVISING STYLE PERCEFPTIONS AND PREFERENCES OF
STUDENTS AND ADVISORS

Approval 2M6/2012 12:00:00 AM

Date:

Expiration 21572013 12:00:00 AM

Date:

This study was reviewed on 02M16/2012 by the chairfvice chair of the Institutional
Review Board and approved through the Expedited Review Procedure, according to 45
CFR 46.110(h), since this study falls under Expedited Category (7) Research on
individual or group characteristics or behavior (including, but not limited to, research on
perception, cognition, motivation, identity, language, communication, cultural beliefs or
practices, and social behavior) or research employing survey, interview, oral history,
focus group, program evaluation, human factors evaluation, or quality assurance
methodologies.

This study was also approved through 45 CFR 46.117(c), which means that an IRB may
waive the requirement for the investigator to obtain a signed informed consent form for
some or all subjects if it finds either:

* That the only record linking the subject and the research would be the consent
document and the principal risk would be potential hamm resulting from a breach of
confidentiality. Each subject will be asked whether the subject wants documentation
linking the subject with the research, and the subject’s wishes will govem; or

# That the research presents no more than minimal risk of hamm to subjects and involves
no procedures for which written consent is normally required outside of the research
context.

The following items have been approved:

+ survey questions advisor
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APPENDIX F (continued)

« survey queslions student
« advizor email
= sluclent email

+ Please Mole; per discussian with chair, all data needs to be maintained securely.

This study now has final IRB aporoval fram 02ME8/2012 through 2152013, You
should complete and refum the Progress Reporl!Continuation Requast Form EISHT
waelke prior to this date in order to ensure that no lapse in approval ocours. Tha
cammiftes will be advised of this aclion ai their next full board meeting,

Site Approval

If thiz study will take place af an affiliated ressarch inslitufion, such as Jerish
Hospital’St Marys Hospital, Morlen Healthcare, or University of Louisville Hospilal,
pemission o use the site of the affiliated institution may be necessary befors the
ressarch may begin. If this study will take place oulside of the University of Louisvills
Campuses, permission from he arganization should be obtained betore the research
miay bagin, Failure to obtain this parmission may result in a delay in the star of your
research.

Privacy & Encryption Statemsnt

The University of Louisville's Privacy and Encryption Policy requires such information
as identifiable medical and health recards: credit card, bank account ang ather personal
financial infarenalion; social security numbers, proprietary research dala; dates of birth
{whan combined with name, address andfor phone numbers} to be encrypted, For
addilional information: http:Ysecurity Jouizville edu/PolSds I SCPS01E hitm.,

1099 Infermatien {|T Applicable)

As a remindar, in compliance with University polisies and Internal Revenue Service
cote, &l paymantz {including checks, gift cards, and gift certificates) to resaarch
subjects must be reporied to the Universily Gonfroller's Office, Petty Cash paymenis
must algs be monitored by ine issuing departmani and reported to the Controllzrs
Ciffice. Before issuing compensation, each research subject must complele a W—9
farm.

Far adeditional information, please contact the Controller's Office at 862—8237 or contro
I ouiswille edu.

Besi wishes for a suceessiul study. I you have any quastions please conlact the
HSPPO at (502) 852-5188 or happofo@lauisville.edu,

Thank you.

P 71 Borondh
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APPENDIX F (continued)

Board Designae: Quasada, Peler

Onee you begin your human subject research the following regulations apply,

1. Unanlicipated problems or sarious adverse events encountercd in this research
study must be reported to the IRE within five (5] work days

2. Ay modifications to the study protogel or informed cansent form must be
reviewed and approved by the IRE prior to implemenfation

a You may not use a modifiad infarmed consent form uniil it hag been approved
and validated by the IEB

4, Flzase nota that the IRE aperales in accordance with laws and regulations of

the United Slates and guidance provided by the Office of Human Ressarch Protection
(QOHRPY, the Food and Drug Administration (FDA), the Office of Civil Rights (OCR]) and
othar Federal and State Anencies when applicable.

B You should complets and SUBMIT the Coniinustion Reguest Form cight weeks
prior to this dale in order to ensure that no lapss inagproval ocours,

Letter Sent By: Block, Sherry, 2072012 2:23 PI

L
AT,

W
Frall Accreaiiniivn fiees fune J065 by she s cionionr for the Acoremvmbon of q .-{{If'l |J_'|I|l'
Hreraar Beveinred Prraoian Progroms. fac. 4 ;Ju-l.ill-- i

2

P

°';'"'.l-
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APPENDIX G

A LADTNE ARMER AN LR ERIITY W I TRRRATION AL REACTE
OFTFICE OF OMMPLTANL
DATE: Fahkruary 22, 2012
T, Gladye Pal Jordan, HaA, MEA
FROMS: instern Kent oxy Univarsily (WL IRE
PROJEGT TITLE: [280047-2] Sludant and Advsor Preferancas ‘o Academic Advising Syl
REFERZ=MGE # IRB12-182

SUBMISEION TYPE: Amandranttladif callon

AETION, AHERDWED

APPROAAL Dl Fabruzry &2, 212
LXFIRATION DATE Febriary 15, 2013
REVIEW TYHLE Expeditor Revizw

Thanh youl Ter peur subrissian of Amendmanbflocifizaiion malsrals for s project. 1he Wesiarn
Kercucky Uriversity (WHU? IRE has APPROVED your sukmigsicn. This appraval i= based on an
appropriats rigsihenefit ratio and a proect design whersin e rgs have bean minimized. All research
st e enrducted in accurdance with this approved subim'ssion,

This =ubrmizsion haa received Lepedied Revaw based on the apolicakls federal regulation.

Mease remerber that nlarmes corsent is 3 process bayianinag with & descriplion of e progect and
inzyrance of paricipant underetarding Sollowed by & signsd consert farm, Informead conzent !

ol mus threugheut the project vis a dalngus between Lhe researcher erd research partisipant. Fedarzl
il atinns reqaire each partlcipant receive a copy af the signad consert dadums nt,

Flease nale that avy revsion o previously appraved materizls must be sppraved by this office prior Lo
initiation. Plapso usn fhe appropriala euison formes far this procsdae.

Al UNANTICIPETCD PROBLEMS invalving nisks o aubjecis or olnars and SERICUS and UNEXFECTED
BOvErsE sveris must oa resarted promptly bo this affee. Plesss vz the sopropliate reparting forms for
this procecurs. All FO& and sponsar reparling reaviremants shoald alse be follewsd.

211 HOMN-COMPLIANGL Esues or COMPLAIMT S regarding thiz project must ba reparted premply e this
afice.

This groject has been datarminad 1o be & Minirsl Risk proact Dasec on the raks, this praject requires
cantinuing review by is committes on an snnudl Bags, Pleamze use the appoariale forms for this
proceduns. Your decumentation for pantinu re review st be reosved wilh aufizant time for review and
confinued aporcual bafora the expirglion data of Fek-uary 15, 2012,

Maass nete that all research weords must be retanad far a minimues of thrae yoass aller the complation
o thia project.
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APPENDIX I
ACADEMIC ADVISING INVENTORY - STUDENT

CONFIDENTIALITY INFORMATION

You are being invited to participate in a research study conducted by a doctoral candidate. University
standards require that you consent to take part in the study. The information collected may not benefit you
directly, but will contribute to other research on academic advising. You will be given an opportunity to
continue with this survey by clicking on the double arrows (>>) at the bottom of this screen. Should you
choose to continue to the research study your consent is implied.

Taking part in this research study is voluntary and you may choose not to participate. If you decide to
participate by clicking on the double arrows (>>) at the bottom of this screen, you do not have to answer
any questions that make you uncomfortable and you may stop taking part at any time. At any time prior to
completing and submitting the survey, you may exit the survey and your answers will not be recorded.
Opting not to participate in this study will not affect any WKU benefits for which you may qualify.

Upon completion of the survey you will be asked if you would like to submit your name to enter into a
drawing for one of three VISA gift cards valued at $100, $50, and $25. Information will be gathered
through a separate link provided on the last page of the survey and cannot be tied to any survey responses.

There are no known risks from participating in this research study. If you have questions, concerns, or
complaints about the research study, please contact the dissertation chair, Sam Evans, at (270) 745-4664. If
you have any questions about your rights as a research subject, you may call the WKU Compliance
Manager at (270) 745-2129.

Continuing to the research survey implies consent.
Please do not respond to the survey if you are younger than 18 years of age.

Thank you for taking part in the survey.

THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY
THE UNIVERSITY OF LOUISVILLE HUMAN SUBJECTS PROTECTION PROGRAM
(approved February 16, 2012; number 12.0069)
AND THE
WESTERN KENTUCKY UNIVERSITY INSTITUTIONAL REVIEW BOARD
(approved February 22, 2012; number 12-0069)
Paul Mooney, WKU Human Protections Administrator
TELEPHONE: (270) 745-2129

135



ACADEMIC ADVISING INVENTORY
Roger B. Winston, Jr. and Janet A. Sandor

PART I

Part I of this Inventory concerns how you and your advisor approach academic advising.
Even if you have had more than one advisor or have been in more than one type of
advising situation this year, please respond to the statements in terms of your current
situation.

There are 14 pairs of statements in Part I. You must make two decisions about each pair
in order to respond: (1) decide which one of the two statements most accurately describes
the academic advising you received this year, and then (2) decide how accurate or true
that statement is (from very true to slightly true).

Click the box that indicates the correct response.

EXAMPLE

My advisor plans my schedule OR My advisor and I plan my schedule together
Very Slightly Slightly Very
True True True True
[] (1 [] [] [] [X] T[] []

EXPLANATION for RESPONSE: In this example, the student has chosen the statement
on the right as more descriptive of his or her academic advising this year, and
determined that the statement is toward the slightly true end.

1. My advisor is interested in helpingme  OR My advisor tells me what I need to know

learn how to find out about courses and about academic courses and programs.
programs for myself.
Very Slightly Slightly Very
True True True True
O O O O O O O O
2. My advisor tells me what would be the OR My advisor suggests important
best schedule for me. considerations in planning a schedule and
then gives me responsibility for the final
decision.
Very Slightly Slightly Very
True True True True
O O O O O O O O
3. My advisor and I talk about vocational OR My advisor and I do not talk about vocational
opportunities in conjunction with opportunities in conjunction with advising.
advising.
Very Slightly Slightly Very
True True True True
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10.

11.

12.

@) @) @) O

My advisor shows an interest in my
outside-of-class activities and
sometimes suggests activities.

Very Slightly
True True
@) @) O @)

My advisor assists me in identifying
realistic academic goals based on what
I know about myself, as well as about
my test scores and grades.

Very Slightly
True True
O O O O

My advisor registers me for my
classes.

Very Slightly
True True
O O O @)

When I'm faced with difficult
decisions my advisor tells me my
alternatives and which one is the best
choice.

Very Slightly
True True
O O O O

My advisor does not know who to
contact about other-than-academic

problems.
Very Slightly
True True

@) @) ©) O

My advisor gives me tips on managing
my time better or on studying more
effectively when I seem to need them.

Very Slightly
True True
@) @) O @)

My advisor tells me what I must do in
order to be advised.

Very Slightly
True True
O O O @)

My advisor suggests what I should
major in.

Very Slightly
True True
O O O O

My advisor uses test scores and grades
to let him or her know what courses
are most appropriate for me to take.

OR

OR

OR

OR

OR

OR

OR

OR

OR

O O @) @)

My advisor does not know what I do outside
of class.

Slightly Very
True True
O O O O

My advisor identifies realistic academic
goals for me based on my test scores and
grades.

Slightly Very
True True
@) O O O

My advisor teaches me how to register

myself for classes.

Slightly Very

True True
O O O ©)

When I'm faced with difficult decisions, my
advisor assists me in identifying alternatives
and in considering the consequences of
choosing each alternative.

Slightly Very
True True
O O O O

My advisor knows who to contact about
other-than-academic problems.

Slightly Very
True True
O @) @) O

My advisor does not spend time giving me
tips on managing my time better or on
studying more effectively.

Slightly Very
True True
O O O O

My advisor and I discuss our expectations of
advising and of each other.
Slightly Very
True True

O O O O

My advisor suggests steps I can take to help
me decide on a major.

Slightly Very
True True
O O O O

My advisor and I use information, such as
test scores, grades, interests, and abilities, to
determine what courses are most appropriate
for me to take.
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Very Slightly Slightly Very

True True True True
O O ©) O O O O ©)
13. My advisor talks with me about my OR My advisor does not talk with me about
other-than-academic interests and interests and plans other than academic
plans. ones.
Very Slightly Slightly Very
True True True True
@) @) O @) O O O O
14. My advisor keeps mi informed of my = OR My advisor keeps me informed of my
academic progress by examining my academic progress by examining my files
files and grades only. and grades and by talking to me about my
classes.
Very Slightly Slightly Very
True True True True
o o o© o o o o o
PART II

15. Considering the academic advising you have participated in at this college this year,
respond to the following five statements on the answer sheet using the code below.

A = Strongly Disagree B = Disagree C = Agree D = Strongly Agree
A B C D
I am satisfied in general with the academic advising I have e o o o
received.
I have received accurate information about courses, programs, e o o ]
and requirements through academic advising.
Sufficient prior notice has been provided about deadlines related e o o o
to institutional policies and procedures.
Advising has been available when I needed it. e o o o
Sufficient time has been available during advising sessions. e o o ®

PART III
Please respond to the following questions by checking the appropriate box(es).
16. What is your gender? Male O Female OO

17. What is your cultural/racial background?

Nonresident Alien O
Black/African American O
American Indian/Native Alaskan O
Asian O
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18.

19.

20.

21.

22.

23.

24.

25.

26.

Hispanic (of any race)

White

Two or more races

Native Hawaiian/Pacific Islander
Prefer not to answer

OoOoOooo

Are you: Between 18-250 25 years of age or older O

What is your academic class standing?
Freshman O Sophomore O0  Junior O Senior O  Other O
Do you attend:

Part-time (less than 12 credit hours per semester) O Full-time (12 credit hour or
more per semester) OJ

Please indicate the level education achieved by your parent(s):

MOTHER FATHER

High school diploma or less O High school diploma or less O
Some college O Some college O
Bachelor degree O Bachelor degree O
Master degree or higher O Master degree or higher O

On which campus do you receive advising?

Main O
South O
Elizabethtown/Ft. Knox O
Glasgow O
Owensboro O
Were you advised in your college? YES O NO O NAO

If you were advised in your college, were you advised in your department?  YES
O NOoO NAO

Were you advised by your assigned advisor?  YES O NO O
If you weren't advised in your college or department, by who were you advised?
Athletic Advisor O

Honors Advisor O
SSS Advisor O
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AARC Advisor 0O
Other O

27. Please indicate the range for your GPA.

3.5-4.0 O
3.0-3.5 O
2.5-3.0 O
2.0-2.5 O
less than 2.0 O

28. Please indicate your major college and department separately (check all boxes that
apply — alpha by college and major):

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES
Exploratory/Undecided
Military Science

Psychology

School of Teacher Education

ooono

COLLEGE OF HEALTH AND HUMAN SERVICES
Exploratory/Undecided

Allied Health

Communication Disorders

Family and Consumer Sciences

Kinesiology, Recreation & Sport

Public Health

School of Nursing

Social Work

Oooooooo

GORDON FORD COLLEGE OF BUSINESS
Exploratory/Undecided

Accounting

Computer Information Systems

Economics

Finance

Management

Marketing

OO0O00oOooo

OGDEN COLLEGE OF SCIENCE AND ENGINEERING
Exploratory/Undecided

Agriculture

Architectural & Manufacturing Sciences
Biology

Chemistry

Engineering

Oooooono

140



Geography and Geology
Mathematics and Computer Science
Physics and Astronomy

ooao

POTTER COLLEGE OF ARTS AND LETTERS
Exploratory/Undecided

Art

Communication

English

Folk Studies/Anthropology
History

Journalism and Broadcasting
Modern Languages

Music

Philosophy/ Religion
Political Science

Sociology

Theatre and Dance

O000O00O0000000

UNIVERSITY COLLEGE

Exploratory - Academic Advising and Retention Center
Computer Information Technology

Interdisciplinary Studies

South Campus — Academic Support

South Campus — Liberal Arts and Sciences

South Campus — Professional Studies

Systems Management

Women's Studies

OO00O0OooOoon

PART IV
Part IV of this Inventory concerns your ideal academic advising experience. Please respond to the
statements in terms of how you would most like to experience academic advising. As in Part I,

there are 14 pairs of statements in Part IV.

29. My advisor is interested in helping OR My advisor tells me what I need to know about

me learn how to find out about academic courses and programs.

courses and programs for myself.

Very Slightly Slightly Very

True True True True
O O O O O O O O

30. My advisor tells me what would OR My advisor suggests important considerations
be the best schedule for me. in planning a schedule and then gives me
responsibility for the final decision.

Very Slightly Slightly Very

True True True True
O O O O O O O O
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31.

32.

33.

34.

35.

36.

37.

38.

39.

My advisor and I talk about
vocational opportunities in
conjunction with advising.

Very Slightly
True True
O O O @)

My advisor shows an interest in
my outside-of-class activities and
sometimes suggests activities.

Very Slightly
True True
O O O @)

My advisor assists me in
identifying realistic academic
goals based on what I know about
myself, as well as about my test
scores and grades.

Very Slightly
True True
O O O @)

My advisor registers me for my
classes.

Very Slightly
True True
O O O O

When I'm faced with difficult
decisions my advisor tells me my
alternatives and which one is the
best choice.

Very Slightly
True True
O O O @)

My advisor does not know who
to contact about other-than-
academic problems.

Very Slightly
True True
O O O O

My advisor gives me tips on
managing my time better or on
studying more effectively when I
seem to need them.

Very Slightly
True True
O O O @)

My advisor tells me what I must
do in order to be advised.

Very Slightly
True True
©) ©) ©) (@)

My advisor suggests what I
should major in.

OR

OR

OR

OR

OR

OR

OR

OR

OR

My advisor and I do not talk about vocational
opportunities in conjunction with advising.

Slightly Very
True True
O @) @) O

My advisor does not know what I do outside
of class.

Slightly Very
True True
O O @) O

My advisor identifies realistic academic
goals for me based on my test scores and
grades.

Slightly Very
True True
O O @) O

My advisor teaches me how to register
myself for classes.

Slightly Very
True True
O O O O

When I'm faced with difficult decisions, my
advisor assists me in identifying alternatives
and in considering the consequences of
choosing each alternative.

Slightly Very
True True
O O @) O

My advisor knows who to contact about
other-than-academic problems.

Slightly Very
True True
O O O O

My advisor does not spend time giving me
tips on managing my time better or on
studying more effectively.

Slightly Very
True True
O O O O

My advisor and I discuss our expectations of
advising and of each other.

Slightly Very
True True
©) O (©) ©)

My advisor suggests steps I can take to help
me decide on a major.
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Very Slightly
True True
©) ©) ©) O
40. My advisor uses test scores and OR

grades to let him or her know
what courses are most
appropriate for me to take.

Very Slightly
True True
©) ©) ©) @)

41. My advisor talks with me about OR
my other-than-academic interests

and plans.
Very Slightly
True True

©) ©) ©) O

42. My advisor keeps mi informed of  OR
my academic progress by
examining my files and grades

only.
Very Slightly
True True

O O O O

Slightly Very
True True
O @) @) O

My advisor and I use information, such as
test scores, grades, interests, and abilities, to
determine what courses are most appropriate
for me to take.

Slightly Very
True True
O O @) O

My advisor does not talk with me about
interests and plans other than academic ones.

Slightly Very
True True
O O O ©)

My advisor keeps me informed of my
academic progress by examining my files
and grades and by talking to me about my

classes.

Slightly Very

True True
O o) o) o)

You have completed the survey.

If you would like to enter your name in a drawing for one of three VISA gift cards valued
at $100, $50, and $25, please click on the URL below. You will be redirected to a form
where you will simply provide your name, a current telephone number, and your campus
address. Your personal information cannot be tied to your survey responses.

https://wku.qualtrtics.com/entry-form

Thank you, sincerely, for taking time from your busy schedule to respond to the survey.
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HONORS AND AWARDS

2006-2007 PRIDA Award for Student Services
2003-2004 Recent Alumni Achievement Award
1997 Outstanding Undergraduate Student

Department of Sociology
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