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INFORMED CONSENT DOCUMENT
Project Title: Readers Matter

Investigator: Dr. Pamela Petty, School of Teacher Education, (270) 745-2922
& Daniel Super, WKU Center for Literacy, (270) 745-2809

You are being asked to participate in a project conducted through Western Kentucky
University. The University requires that you give your signed agreement to participate in
this project.

The investigator will explain to you in detail the purpose of the project, the procedures to
be used, and the potential benefits and possible risks of participation. You may ask
him/her any questions you have to help you understand the project. A basic explanation
of the project is written below. Please read this explanation and discuss with the
researcher any questions you may have.

If you then decide to participate in the project, please sign on the last page of this form in
the presence of the person who explained the project to you. You should be given a copy
of this form to keep.

1. Nature and Purpose of the Project:

Readers Matter is a way for instructors to self-select to have a team of reading
specialists (3) evaluate all aspects of their courses relating to reading and best practice.
Instructors who self-select to go through the evaluation process would receive specific
feedback as to what they are doing that supports student learning and what they might
want to change, incorporate, or enhance to make their courses more reading-friendly.
The assessment is aided by a rubric that is posted on-line so that all instructors have
opportunities to review the criteria and understand the evaluation process. Once an
instructor has scored successfully on the rubric, the course under review will receive
an insignia that designates it as a “reading friendly” course. Advisors and students
will be made aware of these courses and know that these are courses where the
learning environment is complimentary to the reading and study skills interventions
provided on campus. Additionally, instructors who have been identified as having
reading friendly learning environments can go through training and become a peer
evaluator — enhancing their own personal growth and leadership. If the course does
not score successfully on the evaluation, the instructor will receive helpful tips to

better support literacy in his/her course.
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2. Explanation of Procedures:

Participants will be asked to sign consent forms allowing the evaluators with Readers
Matter to attend their classes, review their course assignments and requirements, access
their syllabi, and other necessary evaluative steps to assess the course. In addition to
allowing and assisting in the evaluation, participants will be asked to complete pre- and
post- assessment surveys about expectations and results, as well as participate in
debriefing sessions about the process to provide valuable feedback about the course
evaluation. Upon completion of the assessment, participants will be provided with a
comprehensive summary of the findings. If the course passes the requirements of
Readers Matter, the course will be accompanied by an insignia that indicates it is
“reading friendly” and supports the literacy needs of students. However, if the course
does not pass the standards of Readers Matter, the instructor will be provided with
helpful tips and strategies for improving the support, in terms of literacy, of struggling

and underprepared students.

3. Discomfort and Risks:

Participants will be asked to open their courses for full evaluation. This comes with the
inherent risk of criticism and the potential for praise and recognition. Many
instructors/professors may find this unnerving and uncomfortable, but the benefit of
implementing instruction that aligns with best practices is beneficial to the students
enrolled. Other than the potential for minimal discomfort, there are no pre-identified

risks involved in participation.

4. Benefits:

The goal of this entire process is to strengthen college and university faculty’s
understanding of the reading and study skills support needed by students who are
underprepared to read and comprehend complex text, think critically at the college level,

and actively engage in the learning process. Specific goals are to:
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A. Inform faculty of their current practices in terms of supporting literacy in their
content using text in meaningful ways that connect with instruction.

B. Prepare faculty to support student learning using high-utility strategies that enhance
comprehension, provide for active reading, and aid in retention of information.

C. Prepare faculty to help students transition from high school reading to college level

complex text.

3. Confidentiality:

Any sensitive data that is obtained through this research process will be filed in a locked
filing cabinet in the offices of the WKU Center for Literacy on the fourth floor of Tate
Page Hall. Any information gained through this process will be privileged and held in
the highest regards of confidentiality between only those who are intricately involved in

the research.

6. Refusal/Withdrawal:

Refusal to participate in this study will have no effect on any future services you may be
entitled to from the University. Anyone who agrees to participate in this study is free to

withdraw from the study at any time with no penalty.

You understand also that it is not possible to identify all potential risks in an
experimental procedure, and you believe that reasonable safeguards have been taken to
minimize both the known and potential but unknown risks.

Signature of Participant Date

Witness Date

THE DATED APPROVAL ON THIS CONSENT FORM INDICATES THAT
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY
THE WESTERN KENTUCKY UNIVERSITY HUMAN SUBJECTS REVIEW BOARD
Paul Mooney, Compliance Coordinator
TELEPHONE: (270) 745-4652
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Interview Protocol Readers Matter™

Interviewee Interviewer
Date

What is your philosophy regarding your role in supporting/enhancing student’s
literacy skills?

Describe the process for selecting the print used in your class.

What is the readability of the assigned text?
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Interview Protocol Readers MatterTM

What percentage of the required content learning comes from the assigned text?

What are current barriers to student compliance with assigned reading?

Describe how reading assignments are relayed to students. What is required of the
student to adequately complete the assignment?
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Interview Protocol Readers MatterTM

Describe how students use the assigned print in class.

Describe the strategies you use to prepare students for reading. In terms of

motivation? In terms of building background?

In what ways do you utilize formative assessment to guide instruction?
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Interview Protocol Readers MatterTM

Can students pass your class (earn a “C” or higher) without completing the assigned
reading?

In what ways (if any) do you incentivize compliance with reading assignments?
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Instructor Survey Readers Matter™

Name:
Date:

Instructions: Please use the rating scale provided to indicate the extent to which you
agree with each statement below. Please circle the number of the rating (1-7) that
applies. Where applicable and in the space provided, please write in a short response
describing relevant behaviors that you have engaged in over the course of the past year
as evidence for your rating. When responding to this survey, please do not focus on
individual students. Instead, please consider the typical student in your classroom.

1. My students have demonstrated that they can be independent consumers of class-
related print materials.

I R R - T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
2. My students’ content knowledge has been strengthened by their use of class-related
print materials.

U R N N S 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

3. My students comprehend the main ideas presented in their class-related print materials.

1T | 2 | 3] 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
Relevant behavior/example:
20. My students appreciate the diversity of perspectives that their classmates bring to the
table as a result of their personal self-reflection/interpretation of the class-related print
material.

(R R R R T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
21. My students work in collaborative groups to improve their comprehension of class-
related print.

1 2 3 4 5 6 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

22. My students actively participate in discussion of the contents of the class-related print
material.

1T | 2 | 3] 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

23. My students integrate the knowledge that they gain from their class-related print
materials into their writing assignments and oral presentations.
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1 | 2 | 3 | 4 | 5 | 6 | 7

strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
Relevant behavior/example:
24. My students use their class-related print materials as a scaffold to develop new ideas
or to express innovative perspectives in my class.
1T |2 ] 3] 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
Relevant behavior/example:
25. My students actively consider how the contents of their class-related print material
might apply to their own lives and discuss the connection that they are drawing.
1 |2 | 3 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

26. My students actively consider how the contents of their class-related print material
might apply to what’s going on in the world around them and discuss the connections that
they are drawing.

T | 2 ] 3] 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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27. My students cite print materials that are not part of the regular reading assignments
for the class during classroom discussions.

1 | 2 | 3| 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

28. My students are familiar enough with the content of the class-related print material
that they are willing to correct one another when confusions/misinterpretations emerge in
classroom discussions.

1 | 2 | 3| 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
29. My students ask questions of me when they have difficulty mastering their class-
related print materials.

N R R N S 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

30. My students recognize when print materials are too complex for their ability and seek
support.

(R T R - T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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31. My students recognize when they are confused by or do not understand the key terms
or vocabulary presented in their class-related print materials.

N R R R T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

32. My students tell me when something is not clear in their class-related print rather than
forcing me to use their test ﬁ)erformance to make this judgment on my own.

1 | 2 3| 4 s | 6 | 7

strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
Relevant behavior/example:
33. My students are responsive to feedback that I give to them on their reading
performance.
U R N N S 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

34. My students ask how the assigned reading will be used in class before engaging in the
assigned reading.

(R R R - 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
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Relevant behavior/example:

35. My students pursue additional strategy-based assignments to improve their reading
skills.

R R R R B 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
36. My students take meaningful and accurate notes while reading their class-related
print.

U R N N T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
37. My students make good use of graphic organizers while reading their class-related
print.

I R N N T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
38. My students consistently complete assigned readings from their class-related print.

1 2 3 4 5 6 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
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Relevant behavior/example:

39. My students take time to consider the contents of their reading assignments prior to
actually completing the reading assignment.

N R R - 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
40. After completing their assigned reading, my students reflect on what they have read
to prepare for what we will discuss in class the next day.

(R T R R T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
41. My students use their class-related print materials to prepare for their quizzes and
tests in my class.

N R R N B 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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42. My students are familiar with the ways that technology (e.g., computers/eReaders)
can be used to enhance the experience of class-related print.

1 | 2 | 3| 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
43. My students take advantage of the technology that is offered to them to further
explore the topics covered in the class-related print materials.

(R R R R T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
44. My students take responsibility for knowing what the reading assignment is for the
day.

U R N N S 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

45. My students take responsibility for asking questions when they do not understand the
contents of their reading assignments.

T | 2 | 3] 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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46. The level of attention that my students display in class is greater on those days when
readings have been assigned.

1 | 2 | 3| 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
47. My students wait until the night before a written assignment, quiz, test, or class
presentation to complete the reading assignment from their class-related print.

1| 2 3 4 5 | 6 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
48. My students stay focused on their course-related print materials when asked to read
silently in class.

[ R T I T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
49. My students appear to enjoy reading the print materials that are assigned to them.

[ T R 4 | s T 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree
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Relevant behavior/example:

50. My students have a positive attitude when asked to complete a reading assignment in
class.

R R R R B 4 s | 6 | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
51. My students have a positive attitude when asked to complete a reading assignment at
home.

1 |2 | 3 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
52. My students demonstrate that they appreciate the effort that I put into developing
print support materials for their class-related reading assignments.

(N T R - T 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:

53. If given a schedule of their reading assignments for my class, my students will stay on
track and complete all of the assigned readings on time.

1 2 3 4 5 6 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

78



Relevant behavior/example:

54. If given a schedule of their reading assignments for my class, my students will read
ahead on their own.

R R N N B 4 s | e | 7
strongly | moderately | slightly | neither agree | slightly | moderately | strongly
disagree disagree disagree | nor disagree agree agree agree

Relevant behavior/example:
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Instructor Questionnaire Readers Matter™

Name:

Date:

Area of expertise:
Years teaching at the college level:
Courses taught:
Course being evaluated:
Approximate number of students per section:
Is this course required:
Approximately, at what rate do students receive a D, F, or withdraw from the
course?

Performance measures:

Required text(s) for the course (textbook, primary documents, journal articles, etc.):

Course format (lecture, discussion-based, multi-media, etc.):

81



Appendix F

Readers Matter™ Rubric

82



Rubric Readers Matter™

Name Title College Department

Course Number Course Name Meets: Days Meets: Time

TEXT (print used for learning)

Characteristics of Highly Effective Teaching and Learning:

Learning Climate: Notes/Evidence Observed

1. creates learning environments where students are active participants
as individuals and as members of collaborative groups

2. motivates students and nurtures their desire to learn in a safe, healthy
and supportive environment which develops compassion and mutual
respect

3. cultivates cross cultural understandings and the value of diversity

4. encourages students to accept responsibility for their own learning
and accommodates the diverse learning needs of all students

&3




5. displays effective and efficient classroom management that includes
classroom routines that promote comfort, order and appropriate student
behaviors

6. provides students equitable access to technology, space, tools and
time

7. effectively allocates time for students to engage in hands-on
experiences, discuss and process content and make meaningful
connections

8. designs lessons that allow students to participate in empowering
activities in which they understand that learning is a process and
mistakes are a natural part of learning

9. creates an environment where student work is valued, appreciated
and used as a learning tool

Classroom Assessment and Reflection

Notes/Evidence

Observed

10. Uses multiple methods to systematically gather data about student
understanding and ability

11. Uses student work/data, observations of instruction, assignments
and interactions with colleagues to reflect on and improve teaching
practice

12. Revises instructional strategies based upon student achievement
data

13. Uncovers students’ prior understanding of the concepts to be
addressed and addresses students’ misconceptions/incomplete
conceptions

14. Co-develops scoring guides/rubrics with students and provides
adequate modeling to make clear the expectations for quality
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performance

15. Guides students to apply rubrics to assess their performance and
identify improvement strategies

16. Provides regular and timely feedback to students and parents that
moves learners forward

17. Allows students to use feedback to improve their work before a
grade is assigned

18. Facilitates students in self- and peer-assessment

19. Reflects on instruction and makes adjustments as student learning
occurs

Instructional Rigor and Engagement

Notes/Evidence

Observed

20. - Teacher instructs the complex processes, concepts and principles
contained in state and national standards using differentiated strategies
that make instruction accessible to all students.

21. — Teacher scaffolds instruction to help students reason and develop
problem-solving strategies.

22. - Teacher orchestrates effective classroom discussions, questioning,
and learning tasks that promote higher-order thinking skills.

23. -Teacher provides meaningful learning opportunities for students.

24. -Teacher challenges students to think deeply about problems and
encourages/models a variety of approaches to a solution.

25. -Teacher integrates a variety of learning resources with classroom
instruction to increase learning options.

26 -Teacher structures and facilitates ongoing formal and informal
discussions based on a shared understanding of rules and discourse.
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27. -Teacher integrates the application of inquiry skills into learning
experiences.

28. -Teacher clarifies and shares with students learning
intentions/targets and criteria for success.

Instructional Relevance

Notes/Evidence

Observed

29.-Teacher designs learning opportunities that allow students to
participate in empowering activities in which they understand that
learning is a process and mistakes are a natural part of the learning.

30.-Teacher links concepts and key ideas to students’ prior experiences
and understandings, uses multiple representations, examples and
explanations.

31.-Teacher incorporates student experiences, interests and real-life
situations in instruction.

32.-Teacher selects and utilizes a variety of technology that support
student learning.

33.-Teacher effectively incorporates 21st Century Learning Skills that
prepare students to meet future challenges.

34.-Teacher works with other teachers to make connections between
and among disciplines.

35.-Teacher makes lesson connections to community, society, and
current events.
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Knowledge of Content

Notes/Evidence

Observed

36.- Teacher demonstrates an understanding and in-depth knowledge of
content and maintains an ability to convey this content to students.

37.- Teacher maintains on-going knowledge and awareness of current
content developments.

38.- Teacher designs and implements standards-based
courses/lessons/units using state and national standards.

39.- Teacher uses and promotes the understanding of appropriate
content vocabulary.

40.- Teacher provides essential supports for students who are struggling
with the content.

41.- Teacher accesses a rich repertoire of instructional practices,
strategies, resources and applies them appropriately.

Readers Matter Criteria

Must clearly communicate orally, through video, and/or in syllabi

Notes/Evidence

Observed

42. Name of required text and listing of the formats that the text can be
found in

43. Explanation for why text was chosen (or annotated bibliography if
using journal articles)

44 Required reading listed by heading with page numbers (could also
list by topic, main theme, or learning objective) Read and ... match
with ACTIVE reading strategies/tasks
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45 Description of how info in the text will be used in relation to the
class/meetings and assignments (e.g., read to prepare for class
discussions, labs, presentations, impromptu writing or exposition,
quizzes, etc.)

46.Description of the direct and indirect incentives that stem from
completing the reading assignments (i.e., in what ways might reading
or not reading impact the course grade)

47 Description of services/assistance available to help students with
text

Pre-Reading

Notes/Evidence

Observed

48. Introduction/orientation to textbook (structure, organization, where
to find review questions, objectives, value of headings to note-taking,
etc.)

49. Task/assignment asking students to describe the context/knowledge
that they bring to the text before reading (e.g., content from previous
courses, key terms/concept brought to text from classroom experience,
etc.)
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50. Overview/listing of key terms/vocabulary from assigned reading.

51. Listing of objectives (teacher-generated or accompaniment to
textbook) given to students so that they know what they will be reading
about and what they may/should learn while reading

During-Reading

Notes/Evidence

Observed

52. Orientation to the act of thinking like an expert in the content area
(e.g., content questions that ask the students to define important
concepts and vocabulary, to explain the texts’ examples or line of
reasoning, and to encourage the students to think critically about the
content or apply it to novel or self-identified sample situations)

53. Offers direction to the students in how to take notes while reading
(e.g., flash card prototype for specific content area, guided reading
questions, graphic organizers, etc.) so as to encourage deep processing
and to discourage skimming

54. Offers self-check exercises that students can use to test their own
reading comprehension (e.g., practice quiz/exam questions, pre-
fabricated flashcards, online or in-class quizzes)

55. Implements an interactive forum for students to interact with the
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instructor and/or one another to discuss reading assignment
inside/outside of classroom (i.e., a means of communicating about the
reading that removes student-perceived boundaries to the class’s
content expert)

Post-Reading

Notes/Evidence

Observed

56. Incorporates items in formative and summative assessments that
examine students’ reading comprehension in the course’s core content
(e.g., vignette/scenario questions that require knowledge transfer,
application, and/or analysis) and that provide feedback to the students
and the instructor about the students’ level of understanding

57. Instructor creates opportunities for students to communicate
(discuss and/or write) their interpretation/understanding of the course’s
content, especially the most relevant material from the reading
assignments, in and/or out of class.

58. Instructor makes time for discussion of reading assignment and
records instances in which students demonstrate confusion/difficulty to
assist reading comprehension on the given topic in future semesters

59. The course’s learning objectives are clearly apparent to the students
allowing them to tie knowledge acquired from reading assignments to
lessons taught outside their experience with the text
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Assessment of Vocabulary and Reading Comprehension

Notes/Evidence

Observed

60. Instructor demonstrates some consideration for the baseline reading
levels of the students when selecting course reading materials and
providing literacy support

61. Review, quizzes, exams, and/or papers require students to
recognize and use the terminology from the course’s assigned reading
as the content expert would

62. Assignments provide students’ with feedback about their use of
content terminology (i.e., correct versus incorrect plus examples of
correct use)

63. Feedback to students points out the most common comprehension
mistakes and how to avoid them in the future

91




Print Choice

Notes/Evidence

Observed

64. Print materials meets vocabulary and comprehension
grade/difficulty level expectations of instructor, department, or
comparative course from benchmark institution (completes Cloze or
Maze test)

65. Print accompanied by additional resources to assist in vocabulary
building and comprehension

66. Instructor solicits feedback from students about challenges they
face with print as well as the student-perceived strengths of assigned
print

67. Instructor clearly communicates to students how the print helps
them to accomplish the pre-defined learning objectives for the course
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Incentivisation

Notes/Evidence

Observed

68. Instructor implements debit system that objectively tracks the
contribution that reading has on class participation (e.g., token system,
reaction journals/ice breakers, discussion periods, etc.)

69. Instructor implements pre/during/post reading assignments to track
acquisition of content-related knowledge and to provide feedback to
students on their learning

70. Above debit system and assignments provide adequate feedback to
students so that they can gauge their own learning, encouraging the
students to take responsibility for their learning. [A sense of personal
responsibility can be fostered by (a) reducing the value of reading-
related tasks as the students learn to interact with the course’s print
(e.g., wean students off of the reading-for-points mindset), or (b)
structuring the class such that the student benefits by completing the
reading assignments (e.g., can use notes to discuss material in class,
take quizzes, and complete impromptu writing assignment) and is
penalized for not completing the reading assignments (e.g., unable to
contribute to classroom discussion, challenged when taking quizzes,
and unable to complete impromptu writing assignment from an
informed perspective)]

71.Instructor uses reading assignments to advance core course content
and holds students responsible for material that is not covered during
class if class time is used to explain concepts that students fail to
consider (prepare for) prior to class.
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Literary Engagement

Notes/Evidence

Observed

72. Instructor structures class around essential print covering core
content instead of PowerPoint lecture (i.e., lecture slides/outline serves
as a map for students but course content goes beyond lecture to elevate
the value of the work that the students do while reading)

73. Students asked to consider how concepts presented in print relate to
one another throughout the course of the semester (i.e., text-to-text:
underlying themes brought out across units) via in-class
assignments/discussion or independent reading guides/reflection papers

74. Students asked to consider how concepts presented in print relate to
personal experiences and knowledge that the students bring from their
other previous/current courses (i.e., text-to-self) via in-class
assignments/discussion or independent reading guides/reflection papers

75. Students asked to consider how concepts presented in print relate to
current events taking place in the world (i.e., text-to-world) via in-class
assignments/discussion or independent reading guides/reflection papers

76. Students (a) asked to complete independent or group writing
assignment (e.g., term paper) and/or oral presentation using sources
outside of assigned print, (b) given instruction as to how to locate
additional print resources and develop comprehension level necessary
to become an expert on a topic or explain content to others, and (¢)
given opportunity to use peer and instructor feedback to revise/clarify
content submitted in assignment to achieve mastery level.
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