
Western Kentucky University
TopSCHOLAR®

Masters Theses & Specialist Projects Graduate School

8-1967

Trends in Educational Thinking Respecting
Classroom Control as Revealed through
Professional Periodicals 1960-1965
Jane Stevenson
Western Kentucky University

Follow this and additional works at: https://digitalcommons.wku.edu/theses

Part of the Educational Administration and Supervision Commons, Educational Assessment,
Evaluation, and Research Commons, Educational Psychology Commons, and the Elementary
Education Commons

This Thesis is brought to you for free and open access by TopSCHOLAR®. It has been accepted for inclusion in Masters Theses & Specialist Projects by
an authorized administrator of TopSCHOLAR®. For more information, please contact topscholar@wku.edu.

Recommended Citation
Stevenson, Jane, "Trends in Educational Thinking Respecting Classroom Control as Revealed through Professional Periodicals
1960-1965" (1967). Masters Theses & Specialist Projects. Paper 2884.
https://digitalcommons.wku.edu/theses/2884

https://digitalcommons.wku.edu?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.wku.edu/theses?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.wku.edu/Graduate?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.wku.edu/theses?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/787?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/796?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/796?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/798?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1378?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1378?utm_source=digitalcommons.wku.edu%2Ftheses%2F2884&utm_medium=PDF&utm_campaign=PDFCoverPages


Stevenson,

Jane Corner

1967



T.%

CC.)!..Tt .14 AS L.H.L)

to t:-:e raat -..7acti3ty of

•

f • r tnr. (.-

f••:aster of Arts

In I- ducz.tti on

by

C r

';0



T•,••

tit

+.;

•

17401

Vt.'''. SU-
bn j. li.tc,r1

LI an of' Graduate School

-

•

/

g.4:1". 11:' • 

Lduct:on:11C

!•-11



viee in t:Als reFarci-1.

Crateful acknow1ed7ents are al7,0 due

•.

rm —!-)o

fro7 its iriception.



;•'•

•-;••44,

CF CO:.TE;.TE

I. l'.-1-W.)DUCTI AND . 1

IntroauctIon

Purpose
- ent of thc. orcl-.1e7.

!A7
•::11rec of cata

: r.o

?renc.i.7;

•

•

• •

"4

EtumLnism
Authoritcriani
Instructionalism
Fro,-7-rc:_Y7is74

11. IDF.NTIFICP.T1ON OF TF.EDS   27

fltrctuction

:ren Involved
vs. cxter:-al contrci

. vs.

: • 7.

. • , 00V5z914110t er•.TV -



- 1:eation cF

external eer:trol 1 -.t:ory
VIroints on the cu fr7;iLtChaVICr

;.,d the ey-.;7tcm of :7.1.:71vfor Iden
cf the zt.',;:cr.:.-tcaencr

clarcom 1ann.tren'a



..AFTER I

•

IntrocL:ctin

nr2VC ceen execed to

as tLucat,r'r, riter3,stateen,

and as have the . r. th: ::hich children

In to

!'or

t.
..1 • ' : '

(

cf. LA..-avicr.1 1-4.fcauut: cf diverse, uncc::'-i-

laLle fact r 'orct.surrcuhdlnr cnildren's Lack-

env:-!-AAlt, .1 rsontillt!es and Ir',E-.111:cnce,

and an inc.:Lf-in t!,e rcle Llf:Lir.line Flayed

in the rearch c dize!rflne bas

11;

tional rie€7..rcn !Ji:; :

• •

•

•

• I '4.. 4 • •

, 11
4 r ' •

• t un

"



As a result& tnee variaoleatne litera-
ture concerninc, disciT3ine is predominantly
descriptive and tnecretical, .ith a ;7reat
deal of fairly 7..ced .ne few at-
tempts at svudies Lena to conentrate on
disciplinary 7rocecures, with :rlicular
reference to ;nat is ee1nc7 trice and how
various parties feel ateut it. he advice
which so freely appears seer s :c lc derived
larc1y- currnt conce-2ts a.t ch!!4.
develosmei z. an'd aajustpent. 2n a sense,
tnen, 2iterature cdntaIrd inferences
fro:. psyc-olo7ical studies but no researcA
in discipline itself.2

Ztatt7ent of

Purpose

stud;,7 ',as to ;Is:-_rtL._ t

rational tract .

cc:Ipris the -'.cd rThap:zin

di.ccisline of ps:f.is in el..:mentarL. sc.:noels.

Educational movements of the past concerning discipline

nave directly influed tnat of pres-7nt-day edu-

cation. cns7.aerinr,-, t 
.

'ne backz-ouno of

the problem, current concepticns and practice could be

more adec;uately interpreted.

coot of the study. The prece%ure useu in this

tc t istoricaa devel-

diso of ,.bout four

Investl•-:

'-Azahel D. Hcruff, "Discipline,"  
of Educational !".esearch, ea. Chester 1:!. 1,arrAz lidt:w
...acmillan Cc., 1,-;c0),
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effort :;as -aue tc state t. , acminant attitudes

toward contrui .0 cutsta'icInm cuucators and tnose

crcivecithrcu:7:n each influenslal educational movement.

Tnece .Aere uartiall:; correlated with any social anu re-

ligious :actors wh.ch had a bearinr on tne rise of ele-

mentary _aucaticn. Then thcs, jcurnalL wnich containt,:i

articles arororriate to the proposed time span anc

directly relatin7 to elementary school classroom disci-

pline we- studied. Lach of the articles fron the

journals .asr. .:itn In , pur-cse sf

r.aln .'.:ter all t.!-.c::(_m rianad teen

- rnoucl. rincnal tnou-As were ccmcf7,:d Lntc

, (:-.- a .!•• of

the ti

cGnotituted a trend in

1.he cf %he cno::

These finUin,7s were then interrreted and sug,r7estion3

for teacher 1mrrcyc77.ent in nandiindisciplinary rr b-

lcs wero made.

Thurce of Uata. The journals were selected on

7:he bariF of tne six considered by a sannlinF7 of class-

room teac:-.ers in puOlic elementary and secondary schools

to Le tnc 77.crt tc th(777 teachers and r:c2t177.ti

:eacner, r17r.1ish 

Tc.:.achc:7.3

tne
an.) ihtcrests ar it c-   -ican

(Jnoublished 1.1f-sertation; York:
acJd5).
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!)efiniticns

,t( nave been :-nry concepts and

definitions attached tc tne tern Tne

cne applied thrcurhout tnis was teao%er-direct::c

benavio:. adaPtea to develL4 *thin :ne.lvidual re-

snonsiUilit:; for his own actions 1: .cccr ance with

socially accented conduct.

journal. For t:. -urc,es of tn:r -aner a pro-

-czLional journL_ or as a nerioc:-.1

.riarily

_n !_r! cc.ucat:(.-

to r.L.:ftcrE cf' t'r-Jc

rr.ativ,s -71(

The significance of the retle-: to this writer

€stec:n the pereonal belief t.- at -__Iscipline and -.1rn-

inc, went land-in-hand, and 7,nrIt ch-11en e_ouid be did-

pined tefore they were tau:--ht. This reearch was

•.lesigned tc sur:rort ncr contIet that view-

72oint merel:; to glean fl:rther 4 n7irht Into the

t,he erc

' e%rc-'117• :ice of

--7trc the

, - 1tt.ificnsens of c:--'in:on cn

rroblens.

• 010.
C • • "
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:.:-.0T„on: a five-L-,:ar !,tudy anra sin;- JtatIon

oh infcrmation tc six profeszlonal journals wIll rive

_nly a ,..cent o: reccht educational st.htl-

ccntrol. however, ,...,ecause of the bass for 1_,.e1ectinc:

the matel-lls tten on the sub:ect, the trends which

unfolaec :au a definite rIace in educational practiues

of today and the future. Present-day teachers could

...Ise these trencs a 7uideline in evaluating their

own methods of c.:.htrol and, at the same time, see

wnat c-_hstT:tute

ef

ccuiol=reschtd, :t seemed feasir22e to

be:7in tne study sy briefly tracing the historical de-

velopment of disclnline both before and durinr the rise

of DUDiie elc-c-t?ry education. The ensuin7

COUIQ nrojectea in a 7-ore -e2nincfuI mbnh?r.

z.xtremis:. The earliest approacnes to tne devel-

-:meht :f cl:.;cirlILe were -cst severe. Perhaps tho

-- rst :.:csurt r^ r-xtheds of controllInr

cLcrer 's tenb -,:lcr ,;so tnat rez.crce,! 2C50E.C. At

4

.'"'"winiv7gIrme""").1•411.17.011(111111Mr
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1-triKe nis fatner.9 That innuran supplanted

in tne fourth century R.C. by an entirely different

concept rec:ardlnr. learrin- as noted cy Tilts:

A free mind ougnt to learn notninF as a
slave. The 'Jerson that is made to enter
the mind by fcrce will not remain there.
Then use Lc violence towar:: c_ildren; the
rather, cause then to learn while 1-)1in-.-J

Probably the most conclsely expressed nell,-f

discipline of the first century B.C. was rosed by the

1--cman stater:mn Cicero when he stated, "lost cor..-cnly

the author:t:( of t.-em that teacn, nincers then tha:

:ruld learn."

A rh'n I, 14csoprv ''rt• of nrevious VCE'S

..as evident 1. rougl,cut t. fl:t -

c.F-r.tu-y 4. . to 1350 A. L'. -;11en .he ides. of restraint

::as dominant. It was assumed that the chila eas by

nature bad, and that punishment war necescary to bring

hn to humility and repentance.7

humanism. In the last nail of tne fifteenth cen-

tury tne Dutch schelar Erasnus indicated that the

eaefler who relie6 on corporal punishr7ent was leaning7

..ary :icyno
•:.nr11 ,

-

:3!-.ouad
J--.)u), 457.

•

n. rears, Clansroo7. (.1- --ahlzatch (;:rtrel

icuEhton :iffIlh Co., .1.;), 7. 84.
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'1

en a tren reea. CP was i'cfleved Lc have sic, "Let

the rod be used with due regard to self-res-ect in the

ranner of +. 1'8

That feelin7 permeate° tic nish rictice of

Lady Jane Greylh sixteenth century schoolmaster as she

reported in the 7cilowiw7 L:ent:

Lne of the greatest benefits that ever God
.c.Lve me in, that he sent me so sharp and
severe parents, and so gentle a schoolmaster.
For ,N7hen I am in the nresence either of
father or mother; .:1-,ether I speak, keen
si,ence, sit, stand, or -fp, eat, drr:f., he
ne-ry, c sd, be
or icir rtr (lsr; m it ac t

, in .„: , :Eight, and
.c icl-"ect_, as .ca maU the

c - -v 7r 7 t -lunteu,

ci-Lr- ea,
T r na fcr the i-..oncr

-^ 7iscree-ed,
t.'efl ne], till time core that T

go tc ":r. Elmer; who teacneth
-ently, so nleasantly, and with such fair
allurerent:- to learninr, that .7 thin/ tall
te „hie T m w:th

;.n•.ther schreimsr-ter of the L- 7:teenth cen-

tury EcTer Ascham believed in the division of up,i1 con-

trol as :as corron during the period of ancient civili-

zations. At t'.at the mild, humane treatrent and an

nf' f-,eemed ic ce*racterize fnteliectual

:.fucat-7ch, - thcd ir nro:luein

- hhe
rfo,

or. et., n. 15.

.-- Laweod

wt. t;,..

•

AlMitir"Ot
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ml ;4"

conformity.1° efore the rise of ma.:. educatieh

;her, the functions of acquisition and moral develorment

were separately dele7ated to different teachers, it was

quite generally believed amonp leaders that punishent

was ineffective in promoting learnin7 and should be

exercised only in moral matters. Ascham Insisted u7,cn

a clearer recognition of that separateness in the school

methods of his own time and referred to the earlier

methods as follows:

'ais discipline was well krn.:n and ci1i7ehtly
used arc.:: the Grees sr. T.c - %!-:s; as :.:.c.Jth
appear in Aristophanes, 1.7.c:crates, and Nato,
and all:o in the comediee-

that c. were under the rule of thrEe
:•• rP-n t .

schoc17:aster ti-ht h4 e: all
0-entieness; thc corre::— •: his mahhEl-z-.
with all sharree; the father .;-,e17 .1 the stern
of his .::hsle oilence. And so that
to teach did not use to beat.11

From mid-eleventh century A.D. throuPh the first

ialf of the nineteenth century there :re amon7 the

leaders of educaticnal thcue'ht and practice mey

all alonc, had vizoreusly denounced severe means of

promoting learning:
12 

Among these were Anselm, Gerson,

1ittorno de Feltre, Erasmus, ,entai7ne, Ratke, Com-

Cyran, Locke, icole, Stclele,

C. 14.

121Lid. r• _ i 15•

-17r)..r7/!"*A1411",777•-..,.

„



and Pesz.z.J.. adrcrent:. to the Festa-

ti.eory advocated nerane an inu1; A.rdirline

in which tne teacher rennected the iniviu the

pii and based hir uncn love. and

his fclimers nunnorted reral train1n7 not thrcur-h rre-

6, but by exar.;,le. Ther,,fore, discipline was main-

tained by natural consequenees.

AJ..horitarianism. AgaIn, te!'ore the rise cf rass

cducation, the m..nner of stimulatinr- 7earninr relative

te tne ct f telonir 7cral cchforr,1t7

in rarl-. thc c,f the

"a2':•cfr-.1.1. • ,"

..cc7 orccr rart..rlvt .

onset. -ublic ctcr and c• -inr t'r 'irst

stages of its growth and develmment, the common view

lac that shculd bc. ccntronee tefore they were

tauzht. "nerefere, the - crsor r.ssured the role of

teacher and+ aisciblinarian, and the nain educational

-.motion war tne exercisinr- of external control. That

:-actice persisted beyond the reriod of the establirn-ent

the rrc.-Ent syste-, cf utlic

In the fellc,. cr*ticis-. ty r%ce Yr.nn:

r oil scHcCI:2 c:al- 1.c rtcrecta-
3ecF,c.ns

• ,.11.1.



eel .

consequences. In some it is onl:; a ferfei-
ture of the teacher's approval; in some it
is a record of failure; in some, after a
fixed number of' failure, it is corporal
punishment, the infliction of which can-
cels the cla score and opens the books for
a new account.')

The unouestioned finality of the authoritative poLI:ticn

of tree teac.'- or wPr the fellowin-: "The

of the teacher must be received and oce:,ed as law

within his little real1."16

In order to effect control, varied, cr-el

of punishrc.lt wer :n colonial Eac,

-:sbenavinr child Wr-3 trc ted -aite riorcuE.? and

ditt Inoivi .iffer-

ences. most ly u3eu thod w73s. corporal

,.:C:ihr.trit s and there was al-T:It no C'^:-t t- fit

severity of the pain to tne aeed or to ai:criminate

between mcral or intellectual capacities of children.17

:-eynolds had the -021cdin - to say about the idea:

The early colonial schoolmasters were Ilec-
ted on the basis of their seeing pupil educa-
tion from the viewroint of the reli7ious
leaders of the community. Tnese leaders ac-
cepted the crncept of ori7inal sin and f:rmly
believed thn'. when one of the pupils misbe-
ilrvcr: it the cnild, an
ev , 1 *-ft - -caucing, t„ne ney

r:7bons:Cl'ty for Ori-In: cut
tr:z c t all ccrts cf coercion

1 5

16*.yeA

. ?0.

ivibid.,

94, .110. • e
I 41/P77 r.F
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rr.:resaion, and counter olottin7 to get the
olo:t of the evil spirit. :hey :.ere a:ert
for c-f t. sirits and u.-uallz.. found
them, runionih7 children for the slirntrst
provocation. They withheld aonroval rcr com-
mendable acts for comolirents lead children
to conceit, the7 believed. They_;Iridea tnem-
selves on tneir rood discipline.1°

In those cc-Ionia: schools the ferrule, the cows;:ir, the

rawhide, anu the rod were hirhly resoecteu. if the

punishments the7.selves were not harsh enou7h, they were

auministered Publicly ether by the teacher or with the

assistance of another ml: behaving euoil. .7uch Tractiues

as ruoi1.1 :7.c;e to flo7 erie anotners 10 7;tar on

s)Lrp. re - on %L.A.h;1.: to stoop ano :

, :1 on

htad, shuttin7- c.-.:idren in d:.11-z rooms, forcir-, Lher to

ar,:.c in a :-Izcntal noit:Ion;

use of the dunce cap were most common.19

of tne

Instructicnalism. Then at the beginnin7, of the

nineteent, ccntury force Lnd fear alone in relatisn to

learninr and moral growth were recornized a.; beIng inade-

-uatu. Therefore, more erphasis was riven to the use

of reward ana Emulation as a stimulus to acquirinr

s ?ayson, in r.Lr

cf L-crton in lo2c, L. "1

1A004.1...



1:2

it is neither very natural nor very easy for
a cnild to respect and love those rcri W111:7
he is In the hasit of rece:vin- the :iscio2fne
of the rod. The luea of rewards, as well a:;
of punizh:rents, any rationalnE.c-
esary to ri ,rht influence cf ri con-
duct...Let us then unite to devfse sor.c F.:!Z-
te of grencral scncol instruction and rc..04ern-
ment in which rewards shall constitute a
predon:inant feature.'=3

5urin7 that same eriod the relirrious asoect Cr

otive on which discipline in colonial schools had been

based - still evident. The followinr- extracl, showed

that influence in the rer.ort of a cornmissien of flve

:n Tom .t.1:-.s of - to

desce a r.17..n for t:.c of

To rescue - rr6. that -tate of u.--radati-.1
Lc v.hich ;€ :F ed, ule re Ad by
education; -_na tc fit h:: 'or those riih
duties which his Creator has prepared for
him.21

A bill rmbodyi tnai -enort wez nassec. L -7 the le-isla-

Lure in 1d12 anc force till 1840 sl-oen

the following:

The school remained religious in ourpose,
even thoulrh its control was herinn:s9E; to
pass from t church to the state. -

In attE-s.:-.ts .c) *.'he for better

fn t:ht, foirod a

. :0.

22 • -luid.

•••• , .116 -

A.11,•••••
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pot:71. le cr.ane frcr. tne to celLuren.

some ef his vividly exrrot:: statemerts re;rard1n;--

certo-a1 punishment was this:

should be inflicted en the head....
To a cnild over the head tecal...se be LItcs
not nit lesson Jt abeut as wise as it WOUld
tC t :Ith ;J :.ammer L,ecause it dees
net ;eCI-, reed time. T h%ve no acut that the

• of teusane: of children have been
l'er life by the ticws which scme

72rpt or teacher has inflicted uon

His chf concern witn the moraJ effects el' the

7r.etbcds f L:r:]e fc.a .:". In cr Cr the :-- ern

-:rccet.1ur cn overt act7

trar . e7ard fc

ti_at the %77:c.-*_ ct' 7,:Anishr.rt s1-..1d be r7raC-

uate f'cr. -;:7.1011 the effcnte

proceeded ar.d not the censequence which may have Leen

-roducea t7 it.24 7fa-cent.ur:7, resJlts

L7ainst punishment nad ben tee%.

are now (1840at least ten to one of our
teachers, as comnareJ with the nur-.ter in 1839,
who keep scncol withcut corteral tuniznnent.
An in ninety-nine towns fn every hun.::red in
the state the floh-M7 of girls, even wnere
it exiqs at all, an exceedin;-::: rare
event. -'

tra -;Itre,srsntLtiv.:1 an

•- •

• ;••• 59•
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24

opposition to rewards and emulation fn connotion with

study. The ear:'' nractice of 7ivir.;7 re- rcs had been

contrsHicted because it caused the child to think ncro

highly of nimsel than he should thin. Therefore, they

were to be 7ranted for excellence rather than for an

a7-.ount of in a .7-17r len7th of

LteY onl-,7-ition, however, reco7.I.:ed undesira

social attitudes and other character and ohysica! of-

fects.27 Y4.eferrIn7 to the 7orr.!1 influences of the

::ann

"..t tends to excite ter a ca: -
s.fons an' 'eel: --: y .7eh lre

too
un.7...1771'ncs • 2- t is Cased
zelf2s'nness a scholar cut niTself
in dil.eet -.fth his fellow.

AhO with refLrence to its tearin-s on the quality

cf study, as well as ot:-.7r moral effects, he said:

ais motive Lower is.;.ncorporateo into tne
syste-. ii ic tnc.- teacn,rsjorl:, ano
all tney can c.i.$) Is - o - Itirate its evil, oy

ad.!ihistration of it. Yet we believe
it to be one or the causes of the averaRe
low character of the sc-.00ls. ct only the
reason and the r_nilossoh7 of the thin-, but
;--cf•ual exne-int, in P vast hamter cf cases,
has demonstrctd the averare stand1n -1-

a scnool, oven in an :htel.lectupl scint
-of -:1 11 ac-rad:J cf

1:, "::tin YCfl

cac-, t- tudy far a r7"z.

61.

loo
•

• AV



enc cr a few thilibren ai<e rrater trog-
rets cnuer its :n::1-n reacinrsa_man -! wf.li be
tisccurarec

, the first half or the nihetef..-nth century sorTie

alreaiy heen r%ade ';.c replace forced con-

7 rational obedience. It had teen rrherally

sSumea tnat cnilaren iinew the right alrtL: arid tcni

te do -;-cr, from natural Cisefence.

ere nad been scme emcnasis on "reason" helnrr exer-

cised both in the teacher's requirements ani in the

rescenses.

.Larz
te :1

th-- - -e

ant., will
cx7t 'flar tct - r ih:iuence in ie-
:a to (FLI" oe

effectt. L,y the infliction of strines....Ex-
plain to tnem why you consider one thinr
rirht and an -A- her wronr, and they will under-
stana you, tncy will be rL,vorned r7cre
e7a,-,fly than Ly the whir 7r ferrule.--

; afferent •- f' control .:.as being

ty ,ann, who rerarded love as an essential factor

Primer:: rind essential 1. the ide% that there
ail- La7,-, to wh:Icn

7 r : 4., 1J-1.14

:
, t7Tr



reavon al,J duty have Leen 'uered
joint of exc....ler.L,_

cy a -,u7-.7,.n :c:r -n one, however, ca:.
.u-ly of r-aFon i !.'7 •Tr-

til un% . 4'

necessity cinr clear::;
The first ste- rational Led

to be obeyed,
:-- LT- 7 on which it :- is

varic-ty of .e -yr"cr• •
a classroom, ar e1l a7 -"sfer-,ec to be

or t:-.PFe
acivantacrec and pleas,:res r 4. 'elno.cicd-e; he

connections between presc,- and
future ressectability; the emotions
which arise in the rind after the nerfrnmance
o^ a gcos and an evil action; and tnr:. in-
ner._nt t‘- ;enc.les both of virt:lo,ls ar-
viclous to ar-e1Prate_!-;.-*-
t :ard or ----cry.1-

-f_d-f.cntur7 a:

and mov(-

• --.:!ernej c‘ric.; a r1On of' extin7

r icle; and pr.;.ics, th' 77.C7 - 71y

practices discussed earlier

-Thus, a strugit tw6:en .7,1der t towa.d -

of' control and newer pos7 - 1- .=iliti.

nate the scene. any leaders and teachers held firmly

o the force theory, and r-a:ch of their practice was

cruelly vindictive or punitive rather than reformative



4
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tnat of tne 3erman3, Ihere authoritFrlan concertions

-Ind practices were connon. Authority came to be re-

-ardea as an e:-:-enr.e, a sal-eriur power of tne tecner

to control without resortin to the fear of rin or

other unueziran.:_ conuences on he r,art of tff-

ch:I.J.34 In acen 2 learnin-r was st:-ulated tnrou7n

the continue,: em:loy-ent of eTulat!on and rewards.

Another factor 2.-aininr prc-lInence and public co7,niznce

was t-- of s -Nciety to ins 1st iron the rrivi-

c-e of a %c__:.z! -iatters 'c -ore

and zerscn - ir..divou in the teacnc-r--. -i?

th enu of that

ecmren sc.,.oci revival, thc r:vulsf,cn frcm

zutnoritarianiF,, and re:;traint led an unquall:::,

abandonment on the part of many elementary teachers of

cornoral turishrent az the correct alte-nat:v.42.3

After that 7-ractice lessened, .crace

ldca of a r.eans of control tnrou n instructional pro-

cedure as a rreventive cavice rather than as a positive

ccntral force was emnlove . He realized that metnod

- f learn -ir- and cnaracter forrAtion were compatible

id t-at tbe 0::n7 of zuc-ccss dun in- r.-c4ttion

,n n scif-rcnficenc: ard ctner

tts.



:urin;-. the Seces r-ior to takin7 the

7.crioo a: a whole, tho :*cllowirr. factors arrareo :n

relation to contrcl:

An effort to the social basis of
moral control.
Theoretical ocrinninrl: of emp:Jasis
active cnaract: s7 -:c
Recornition c- rf usinc- in-
st—uctianal -.- a -7 :...curih
confor-.It., a. , of -,,:ouucinr. " nasits.
De7ah(, for. a JroLcer interort'.or of' scho
dircipline.
-riecocnition t: at autcritative trod fail
to fecurc the ner.d.,dclvlo virtues rrJ thus
to ti,e 1: reae cJ crime.
Rec fn-_-:reaseo

, le2s FA-ow :f

1..ovent In olernchtary eaucation,

bearings upon control, ar,:-.eared. The f4 rs,t of those,

which was iq)tn Influential an:: - o'tant, 'as the effe

-)f Fro:. 'S d6,^trine of toe 4inser7artoh.

rlovement had Ue7un earlier in the orovics:; z.eriod

!t hau orii li7itca connection control

sch: the -Inevitable

I :-.M,tive to



disc emnloyed.J' :7,drrie of the thee assump-,

of Yroebei and his American disciples which, the:.

sh(2u1d rule fn all education, were "diT-nity of

"thP Lierth or the Individual life," and the o:)era-

tion of the universe on the basis e4s a "solr'tual prin-

”3F, in spite of Thoebel's reat u-,on

spontaneity in aevelopih- chi_o as an lrdivdual, he

viewed a rif7id control of the C:ild's activity as nec-

ess7.:7, too. '74owever, books, reports, and articles

:E

a t. denc-

orer, ar] - 'r-

C

• practices, anJ in contrast with the Yerbartian in-

uron pence" and restraint, it was

furtnel-. contended that oiscipli7e was net reeded at

In an effort to irove character throu-:h 7iore

cntific 7.::thodc t=1 any previously tried, :!erbart's

1.7ere introduced by 'resenting carc?fully se:ected

•7n cent.rast te .ir.der.rrarten

--j—---'. a

"

smiirr•  , I, '1•11. 401 Trim- ,roorye, ,



-.rnasis uron utilizinr tne native tendencles and

Interests of children, tne new concept!

the main deny the e -,ciltence of

--ncies and propost to builc %isrosition

t -II.ough oropc-rly presented I_;eas.41

Prop:r•IssivTh-:. it -:as not till tne rresent

that there ,:as evolved a rational aut-.ori-

tarian concention of contrcl w'hicn substituted

scientific cohce-tionsc' -.Ind or chiid nature nd

srganizat'on previously nostulate': ,1:7!ous

.u:es and anct:ons.' .:.,thoritarian vie csn-

About that time c:ehn new

7--,4cler and philosrner,

a.-.:ncated disciplinary etnsds that would promote free-

and self-determination with less stern rerimentation,"

:.at beFan a contrsy between Dewey' s followers an,d

tc strl ,.!t authorltans. n teachern out Into

7ractice the freedom they thcur.ht he surted, chaos

cor.f_;sion resulted from unbridled liberty_ which 7any
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r.-sque t.L1 previously torne cntrolg

::.cr-res:71ve clucation 7ovement introduced another

' wf -Lh tne fci1. in. extre:-,? characterlstic:

In some sc.:ler:1s the situntion went so far
tl- at froei oec&r:.e license to dc as one
leased, and whimsical, completely unruly
cehavior prevailed, chaos ,:*7.s tbf normal
state, and oandenium reiFrIed.4)

oel'ined discipline in Democracy and 1L:,ation

this way:

scipline means prn.er at command; mastery
of th resources available for carryin-
tnrcu-h acticri undertP:.n. ?e,

c)no to ,L P.ncl to - to Co !t
.1s,e reqJisite

c, L ireo,• t.,r wo are
arry r - a mino.

. 'o c. the
t: compel cnc., to -crtify

• to mc.ke a subc,dir - t -: ner"crn
- t fris ale c_ aro

.c:cord:1 ,,r as they dc c!
not tend to the development of power to
recognize what cne is apout and to persist-
ence in %ccomp1ishment.46

:con oftr:r t -it, however, teacners viewed De:.ey's

i% a now light. They vor.,-, E-ware c: the fact

that every asPcct of the chilu caLe to school and was

fectsa he cerience-a thcre; cIurinc thr

cc•,.tr-)1 T.ecersrr:,, dependih..7 on t..c

1:  In ,..t.L/cloz. -.A the skills (q-

t1si:

h. .inn, (e U.). Jcln Dfictionary
1:.Suc7ition. C:c7: y'Jrk: The '2nilosephical

w ..ispfPriefte ,-.0.,•171,1„ t . .„,_



p.

self-contl.ol and self-dIrection.
47 if tn, child si:o4:s

the teacher was understandinfr and :.ould seek the

cause in either the hor.,e or school situation. The

underlying factor which rIht hve been the basis for

the child's mistehavior as sou-ht cut. The end rrsult

of aiscipliNe 4"-" -rcrtant, and t Tr. --rnts in-

flicted becar:e more inci-nificant.

Because of that second insi-nt into De,:e!T's theer”,

political leaders cf our modern ti r.e concci -ed the idea

that tie kind of cit!--.n:; ch.,r cc.r.tr7

evolve from tnE n nct

-%.tr :e f,

!.t-2.te ror' rf'

]f childri:m don't ey.ric-nce (:-:70crLc7 _-
they are 7rowin-: to tne:; wil
never know it wnen they reach maturity and
thus democratic disciplines are urged today
that wcud 12r..ve,been consfed outlaw
practices a 7,enerat]oh ui7o.

48

That conce;,tic:.f ri!ne was closely all7/1

to the twentieth century innovations in education and

the American culture as a whole, in fact, c-sycholo-

- - have presently maintnined that educaticn is s

-7,fc7:7t1-,1cf.lcr, of

Cmce

in'i n Gra.:

Tt hind
1c)54),

• •,-prr.. •
Mhz-



morr 1 -r.portant shifts in Kno:.led;-E- cf oiscinlinary

zractiees in about t -irst f5vc decades this cen-

r was f-om uniform de:- nds on everyone tc toleration

of variatinn in sehavicr by individuals, ar even to

toleratJen o variations for a sincle individual ;nen

be was facd fqwcthtinr, rItuatior

to tbat, an evcrcmrhasis on per7:rsiveness and in 7-ivinc-

the ineividuai unrestricted freedom. of expression

:et.: ofievin- centl'ci c,-der en:

_;nr crl-

natInr, 4CCC: arr arc• an rxreundrse

s; it tc:auce c' consioerat:en of numerous

factors, reliarle, comrlrehensive research has been lim-

ited in '_nis ara. Ihis ntudy undertaken in order

ry rittirr

A brief tracin; cf the historical development of

revalirn. tne diversity ana si7nificance of r'rti-

nent attitude: of previous years was considered neerpary

resrinc f'
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a:t'c::tdnians, ard they used a_l - :rr. r:- of ecr'noral

in tne child of t!.a* tembter.

A JElireratt: ani radical c(- rdI:cinlinary

:- othocs Ic.uecIf!, the third r.zjor divisIch at tne ne-

innin7 n heteentn cent LT:-. A sytem of reards

and esulatIon, counled with the rel.: asnf7ct, was

found toe best answer to contrellim- children in the

classecm P,efore 1850 that idea was overtaken by a

warm, i7cht1e, lovIna friendship between teacher and

buoil an rosterci by !!orace .an. tncrir-1 teacher:.:

resent d by the :ecple nct t hellevcc 

•hir +' inef"- 

leacler:; CU':7-1- or v:_c.2 tme,

tionn of the child. the Pc4Y:,t.lon

aisplaye 'sclh pupi,1 teac'ner, learnin7. tenr,..ed

to beco-le a more nleasurable experience.

iast half cr the saw a ntr---le

betwr,-:h the bide,. thoritf_rian attivdes and the in-

stit77!tTen c.r newer possibilities such as p:,blic involve-

ment tt! ,...cner-1-;unil relationship. Control throutd

(-,dure as a rier. - cersther

reti. the

• unor

Lnu

it F*.77.1::

."0",g,'.."'"' • Rrwrily: Ow. • • orjper.11111110.). • - -1,



a Lac eat to tnc aevelonre% Inaiv.aaalitv

ano 1)c. no hindrance to it.

Witn the turn of the centur1 anew theory of con-

trol was advocatea cy John De'4tu. KP strecstid rrono-

tion of a anild's freedom aria self-determination with

less authcrit:' exerciser: by the teacher. :hat led to

an upheaval in the classrooms of the lcaO's when a

laissez-faire attitude was discnarqea s ana children

chose to do anatever thLv nleased. That c..ininated in

t.ne well-z:nown Fror-ressive

w4 hP.11:/s De,:y7's ar . a

Istic -ni.d _

' th t:lat a child

te trcat,ed a child and an individual rat,:

t:Ja:. as an auult who could z7overn hi: cwh

.7.orie cause for misbehavior was locked for in his

er,riences as he crew tc aturity I.: a democratic

culture. Up to the time cf tho

linr7 wPs still beinF, 7romoted. r-rofesslonal journals

were cnhsued over the five-year nerd to deternine

current trenf:F= in educational think7In7 on classy-con

-,'ir47:-; were ce'., rec

a lc rr,r.t

• *—^lrerr",`^ .0410.1w•47,"5":041119141Tirr."1"/PrPrittfmr....



TDE::T7F7_CATTOI: 07

The primary objective of this stuay was to reveal

the most frequently practf.ced P.etnods of clasroom dis—

cipline as seen by writers of artic1e:7 appeari%7 in

llteratur.e. ":'he cor P •i

•-t:les  'rom zix

ine

and

tree mover:Ents diFicovered were: Se1f—citroJ vs.

Control; Crluse of 'f.Istehavr vs. F=to;

:7tt:lent—eac er Partf.c:ation in :31.assroor7: "lannIn7

Trends :nvc,lved

''.•, r!.% centrcl•
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cone authority. The direct ooposite of internal con-

trol was external control or that which came from the

exertion of influence an outsider. That type control

usually had the cchntal :on of the infliction of punish-

ment if the cnila did not ci)cy the teacher's reouest.

hen exteral control haa be resorted to, it

was evident that the child had net emt:r7_7ed from depend-

ence on adults for direction and control to dependence

on hir%self. He still had to be tola thc d.Ifference be-

t .een r17ht and ..ion. The idea st:-...s.e;1 that cach

cnila should learn to :cntrol : act:- Is, to t'c care

nimse:' !: .arious c-rcL

to assume resron:-:ibilit.:t.s, to u•. privilege.

Esirably, and le beccre self-reliant. AE,

This anprcacn Gelf-disciplinainvolves a
enuine teachin: process in which the stu-
dent 7ains 7.ucn ieain, ircludinp! an
unaerstandine of hr;: 'is tonavior affects
otnors and how the ce.-Aavior of ctners af-
fects hl. The teacher necds to help the
child develop the inner resources which
will eventually enable him '_(1 be self-dis-
ciplined and to satisfy his ego ni: in
an (4'fective an-I socially acceptatle man-
ner.

Cause of mistehavio_ vs. s77..ct::m. secor.0

, oteworth;). tl'enu Of sLtkInE7 th, of the

1.al...-zr than plznichfn - f'cr the

' L1,1r- ih the

""rst P.-1C for r:lcirllr Pmbles,"
, 7 ' 7 7'( 71'ers 1Y.- ?,), 10.
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'nen :.,ne rlisocno.c. it .ould :e 1-rr: ant f'cr toe tenen

tc understand tce reas7,n for such s:rduct. A 7ain con-

sideration in t cf tnat no

.7ethod cf disci' ir cai1y effective win ali chil-

dren. That c:ht Jerk :11 with one rut 13 -11.-rt se

hirrhly ln,:frue a-rt-;er. adaltion to inr:,.ic-

ual - a-c, sex, ana social class

uifferences.'-

-uuss state l the followinr:::

few stern words be all tt is neebed
ts 7177,1nrr coell. ith
wno is les.-- eensitive to control,
f ..w word: a]_!, t ak. he
rzirrlin7.. ever. L=.
severecl control

tne etner stern wore:: oi-
rested te caren net
(n17 uet ner atof7':

1,:!:.ro, arc ;,;nr-7.-1.ness for
rest :A' the day.i

Hecause of the personal differences of cLIldren,

]tas tLe teacher's oblticn to those indIviauals

to look at t.-,e whc2e situation and iccate tne cause of

tne infrinreent. It waz" the consensus of opinion amon7

tne rrrcuo of wr'ters tnat there was a basic reason

a ct'lls unfavc,-able !,:ctrns whIch lad to be 2ou7ht

iti -ore any r-Jni77:f:Iit coula be Infl'ctad. The oun-

-et f:!;cul- t: ec=cnsurat.7 -:th

r( :- 13t tr:.ts

2, 4 A•.u. .n
  2 —

-"rrld l n• •
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or were :..-rr,:ths, flart:cularly, fnrtr

of That was cne in

the students and teacher rianned togetncr the

dlassroorr. actIties and routine in rreference to „n-

InitiatIcn of classroom oroce...re entl.rely by the f.:-

str.actor.

Inter,.:stIn;- Illustration of that wa:i the st.-

called fascinating journey aion;,7 a magical "yellow

brick road" in which the teacher lured her students

- —4,— on their interests, thereby releasin7 their

taJcnts. That cxrerienc relted trIr

• -hir'scrhy sirnli - t -
*c/ road fr - f'.'t 
in s' 7:1 1 terr -n- 'at et

r.:-:loss makes tnr roalr -rre
. 11 Is not as 1:',IIvicual

grout of frit_nan that
pupi:s must ta..c! to the yellow brick
road. The teacner needs to prer:ent on-

for tc Lecc7e .
f.1- rceial

of tcf-. or fiftean 7.1nuter a week. This
rettlnr:-actur%:nteu rerlr,1 can --ov'de

: effective n—roacn to suc-
cc-ri disciollne. Younf- reorle wielJ
L trey. influence cyc; c:ac: other,

rr-rova -1 or cr:t1:.:Ir- a
• :c,r rcr- con..'r.;ctinr or

r:

„.„

— 4 -

!

. • . rit" ^

•4. • • •4* '. • e•

ri•

" 'lq•777.;r1)1ertg's.!r-i.4,.
• -
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uf tn,- school, -.att -ertaininr to ,iti-

zchsh.., in the schr,o:, . .e curricultrl, soca. act 1'i-

ties, and cl.-..sfr. roce:.zre. 7cr oxariple, in uti-

11.7inir the unit method of teac.in:-, rucil.; could

participate in sett.1;.s. c ch:ectives, selectinr- tccics

for .ateria.::, ma:in- cleci -]c,hs in-

volving stude selectin7 t.se manner of 

sentinT7 their findings, and evaluating the success of

their various activities in connection with the project.

The leadership c,f. the te&ch.-_-r be 0:13chti2]

in Euidih: act:-Ities -tc desirable

lut not - tc tl '-z. 

trUCL.1.7; p1.11- 1: ::av. t. , crt'It - to

-,ssume for t' el- -Acts, a str-: tow3.--!

s.lf-dlscipline.

SI,m-7.zr7

artIL:les from ofessli_n -.11 perl-,dicai lit-

,.t.Y.Ire were rc'ad, three rrirnary trends ih educanal

th -.1.r- on cla--sroom di..7c171ine - •-e disclr,sed. The

first of those of the teacher utilizinF: means

OI!z -lf-u' !h pupils Insta,.1 of

• (--x'Terra.1 the-. Yt=;44 17.-

activitieF, ir t.ley to :Fif7,re:7:-.; th(:1 Le-

hvIor7:,atternF:. '.Then they did that, they .:ere rrowInr



aml

:n u:e.r.starcinc c they co-loul - ccnuuct

.itnout beinr t-ol or -n;--de to confor- to his desires.

'r a student rcu net .!-(1 -7Led his cwn

In discinlinInT n::.celf, he would he reminded of the

imrortancg. cr .rc:er tehaycr by the teacher': issuancg,

cf a fc,r-n x. L .1 contrcI.

In see:An:- t:,e cause of micLehavior instead of

nunishinr the child for the ena result of his action,

the teacher Was actually discoverine- the true nature

cf ctu.fnt. .tever the reacc.n fcr nis rocr ccn-

auc-, a resrcnsi:.le rersch shcul bate ark:, ' crcov,

- 17 ft. effect - n

c.Ild's vrafl earrnr. ability.

l nlannin:: in t2.e c1ssroori wr2s etr- r-

cially recornized because of Its contribution to the

::eveoTmcnt of a r.cre nurT.osg-2ful, frgicr classr- -m at-

Tosrnere. The teacher kr:EY; nis students' interests

and abilities and could inv.ave them in devising a

cor-.::renensive curriculum Lnc learninr situation tnat

would be mcre beneficial to tnem than nis maintaining:

-rc7ram in 1%hicr. everything

.grt;:yzen wculd icticu. mat tyre clhssrecm

•

IP**. Aplo Int,Y0 411,•—•
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The rain reason this stue:: underten wa:-. to

learn t -:anner in some writers responded to tne

neral subject of discil,rc, prticularly the most

exerc,

ri the

t• - 

rror them --)rmulated.

l'••C‘ 0

'

c.r Trends

ntd2tions in the self-control r.d extr,rn1

control tbecr— Cnc. o" -2e trends revealed in

t.he s=linz of lfterature relevant to the study was

of self-control as croced to external control.

t u

t!' '11 • t:res,

frc-. tflu

%ew :• tu

any sltuat r.rcred t'77 the teacher. or hirher

311



Th.. - 7 teachr 7:aa toward

3elf-motated act, and he was hls own discinli-

7,T!.ian In wn.ttever .;ituatit:n He was able

17r fu1fi2] the t,:::.cner's WiLl instructions by

• ming rebnohsiity on hF-, own. '.;11 the other hand,

.• .trnal control or external :isc!..--lfne of tho

authoritarian Sore f'or71 tsf deterrent might be

used by the teacnor in securinr- cor-pliance with de-

cired actic:.r or establir,hed rules. ::cst oftn fear

• some kind of :•:.alty 3cn7.cd in the - - ;r-round or

• he'l over the 11tera2, afraid

I,c.•7, 7 • ':nat -

,

rar tc)

reLnods ol' :.7,unishrlent embarra1.67.ent and ridicule,

scr.e form of c,7rr -:-7 1 runirnr-ent, or any

e'.7c."7"

7.ans - • 4, was reit,

of, as te

:lfcatio:. of,.:Ch 7.cac-res caused the child

7.:=17 to tc. teslcnctr's dictates. He

rh 7.).ena.11;.,d,

*.:uwaru

. ' 7

• zuch

c

r,:::orteu in flfn.iihr7

• ^ •
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with classroom urcbc:%s. The 'Lterse contenti,)- zct,.!!.ed

t'u that CiC11 7 behLvior charn-c !ere

c:::barrsse6, or threateneu with e77tarra.1..sment, before

a ;_roup. It was disclosed, however, In (-ni-csfr7 ari.I-

cles that althouqn that action mirht temporarily halt

tne undesirie action of the the student re-

sented a teacher that means and cauz-,:i Vte

lem3 for him.

:other means of teacher exerti:- 7 power over the

nuril the us i.- cf se,:-ref-atn of t-.;

tT-at c4. :a;-,

IA a- 7.eriou of -riaatz-._ y-

• ts,-; t :

• -

- :ot accoptrie to i5 tt.Pcher

hISneers. Also, arranin for a child to be h7 him- .

self for a time solved the imrediate situatIon for the

teacher anu tie to dr,1v.E. deeper the

trc,uble. 7f,comnehd ways of allowin.z. that t.o occur

7E:ndinF: the c::111d on r errand or aFin- Mm to

stand in the hall or scr.ewre. awa2r rre:-• the (..1zzs.

77Loz who locked wth disfavor cn ]lea 7?"!,,J that

t_irez..atibn, such az nuttih the ::,1steJavin7c id3n

Y7c. t

-

controven1 2ueF.ticn of uFe, disuse, and

•Yr.uFf. of crcrrl runIsh7.ent 77(:,ris of xtfi.rnal

'
•



cor.tro, v:(7-ved r!(7-. a nurr-r. or :,:nries. ')ne

(!le confirmed the rermissibility of its u with the

follew:nr st!:-ulation:

First, the sraninr ou1d re riven w:tn
the htlir'atiens and imnlinaticn- of "in
loco oarentis." Second, the srankinr min-
istered crc_ld to trcu-ht ctcut -nly
serious preach of moral or ethIcal concint
and not because the teacn -: is ary. 'Ze
.:.ork each day toward the ultimate of "self-

Until such time as the ulti-
7ate is realized, we must help children
rain this irsiFht throur': rules, patience,
and understandinr.1

T s,
-elated ar.icle arainst the the fol]ew-

1n7 was t-f?anccd:

.!.nild in t::e c3ass7'com sclveL
' -. It thu tne

aLL: tne rure nas ci-eate(1
-7Tr, F-,nd deerer 71- 7. tirld child

re; fears. f: 1r.'
TTC:PC sc. he taunter anu teasers

have a new victim. The tattlers have a new
sutject. -The teacher ha3 shown her inade-
quacy in hanclinr the rre'.1em any othr

Tr2ache- rrnciucted in 1961 ty the

:;ational :ducation Association Research Division a sei-

enti.fically selected sar:.ule of the nation's classroom

teachers was ased this nuestion: "'- o you favor the

ri ir' !-•
• s i,x;

- n 'nJCinc7 Physical ',..:nish!tu3it
tne C2assroom " :h:7tructer, LXIX (January, 19(0)



-8

measure in elementary scools?"- f the res7cndents,

mere than tue in three elementary school teachers fa-

vored the use of ccrporal punisnment in eiementary

schools.4

Only one other reference upheld coercicn as a means

of controllin.7 a child, and it :a:- iritten from the

standpoint of the schools in Fr-lana. The matter of

discipline was praised by some, conaemnec uy others,

rassivel: accepted by a third -roue, but used by the

ority of ,:c.:(cle tnere.5 -;:e.eve- on -ie4noint

se(mec to stand out: that the key estin :Ets not

ccrp, -ent ,r.i ct in ,-inciele --

:Ce:'7rUi in r4._1,—ation, but nob;, or •:,nen, anG in

what circumstances it zh uld De uses.-

Approximately one out of two or the articles con-

cernir:2; ccrrorai runi'shnent disaprrovee of its anrl!,ca-

tion. It was 7,enerally a7reed ter, when teachers used

force alone they '::ere effective only r_: - •°,4 of the tine.7

13.
3"Co-po-eal Punisement,"  LA Jcurnal, L ("ay, :9E 1),

5Dr. P.rthur "Ze7,77-e the aho
7,,,ve the ce:ar." :raae  (::ebruary,

c-

7-Jr. 1:eith Csborn, "Discirlinc," eraac Teacher,
Y'entember, 19t2), 167.
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t:4

and . ,e6 tne effect of discipiine on thc

ctner childrun in ti class Titnessed tne deviant's

Penavior and notea tnat rour-nned aid not lead to increased

conformance—Instead rough technir-ues were followed by

an increase in e.. -.avior disruption—severe technioues

ere1yupse. r17.`' The most cencisel7 exnresced crcoosi-

tion to coruorai punishment hinged on one another's

opinion of its effect cn self-discipline. ,_rinninr-- up-

i;cid tnat corporal uunisnment was enly a snort-ranc-e

7Pac;-e YhIc was seldom an ef. ctive

:f rore t7rin tnc ain,

7 .at trects rerc.2a-

: zd41,1 lead a C. - 1 :.ccr-._inde of

rednonsiLL.:'_v for nis conduct.lL

.:everal ot%er articles respectin7 external control

suggested tne uce cV tnrour7h encourare-

mc-nt. autnor sta*,od crinion fa7:-.-in: its 1-rac-

tice in tcis ;;ay:

...earn cnild needs encoura7e7ent like a
plant needs water. .!tout it, hi3 7„rowth
is stunted and ,tential is snapned
Once rarents and I-0 learn to accept

of t.r...c.ura77E..:7„ as t:,.sdr.: for
• they

• •• . • ,
••••.:"..-,),

7 1 `."

' • •:-.;'4,17:vilter
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+IR

s,

dr‘,e 7-any of teir cuote77.ar reo.ohses to
the enlld's

ncoura7ement and ce=enjation were a.oc, needed .:,hrn

i:avior in z situation onol.Yec improvecht eier T:re-

vious actions.

nrticiec -f te Uieci7-.1;ne throu ex-

ternal control opposeki d: f:urportinr-

discipline or self-centrol. ''einte-:. out as the fact

that ccod teachers and ad7iniztratcr: d not think

of discoli-o as a cehin-te--f:oodo

!-ore 4 underotarin - and a 7.,_.:-5c..-1;_t]

t

coheern for the child tne of hi.

jld 7r-,7t 7-,te idea of ciac—

r;t

opresej external control, applied more to

contrf-7 of the less P.ture acns of a child an.:1 e'en-

cF-rE. the il w?0 had not yet 7ro%rn in ability to do

77.uch reason -. The connotation usua1l:7 carried with

7tra1nt or Inhibition in hanclinF the cdildis

' order: 'e-

.• ,

7.eichr?r7.,

le.r7 —01111111!"•

;

•nrev:cux.

efftct.

Too 7uch rf Your-
, 1964),

.11!".milrrigine
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diu nct automatically recorn. ful

rocess was 7rauual1y lea red. If a

calla aid nct 1.re , canir=- restrairfn,-

a'rc did not learn to .4eed them early In niz life, ;-

,ould always he in trouLle. It :as --:th your,c2 chil-

dren who hau yet to uevelc:-) self-contro. ;irect

',..utnoritative control cf behavior thre,--n 1-:unishr.ents

Indlor re;:ard.-; ras ih'iicated. Their behavior narked

self-cvnteredness and little or ne., concern rer otners.

ad irmlled L:;er, was a rrerequisite to

Af:cr th( c.ild

•tro.1, in tr0

. •e

r)f z olassmatez id to t. a,r. dered

and their needs realized. rihro-11 skillful teachin-

ne learned, without ever boinr conscious  of it, the

-e:ztrafnin-r influench of his rroup and of rciety.

that time he lost of his individun,!!ty and

Z.-came - ore c-rcup-minc -nd r,c'ally controlled. At

of develo1.-E!L, th elentar7 croolcnild

'rnt'f'ei .7,nd his les rmill "7
r L

the exy-ett,!r:Jz of t. i,carninF to

1-cMt.c efctf..ely to o_

'

I -.7 ,eer

fina:Hty of thc overall do:vicz-neht .7E1s

came to tbe child who learneU

•
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of authority early iire. ch.:Iron7eht :ad

-.:itted him to at nis behav:cr and -c -lify his

actions in ter-1.7 or .-anin;--'u1 r-oa):. Fe h- .; learned

to be alert to airectional si7na1s tnat detomlinca nis

actions and to Ld,!ust to outEide der-ands.

The reneral trend or the --%jo,-!ty of the rti;

relatinT_7 to self-control and external centre: favored

the former. To elicit dynamic control from within

rather than to 1.7.12se static restraints fro:- withbut

tbck ti7:e patence. Self-discir.._ in

.culd onl- 7 n a climate waF :asic y fr:

• rcoit-,: 1: -,'snect an- -Ioence.

:ruc mastery of ones. If lv

7 -s!veness, for a ez-falre ty-f_ att.;

was likely to :reduce a confused ani aisorrtanized per-

son. On the ot.— napJ, a system that confined the

tendeJ to r! due,: eemin7ly -€chanically

se authoritarian t7ne of control had

• ri replaced by a tyT)e of control e-- ,asizir- the b1311d-

I of eod ana -anv

Jemocratio:..12y centrlleo . ,tivitles. c.f these

• c-ht ride C1-17,-- e:-. and :_hcol uzeke#_7I: carjn -,

:7,ant er 7%11,-

' 7. • • fs: ; • C. • 1 *,

:hey -.ere self-dizonl'he if the:

• trc orrortul.Ity :7 -.arc in arranrin7
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ev -___:patim.7 the 1.es1,2ts of t. -1r rcrr:. he tar:

Aou no: ::,ve to :t (-rt.:at in orde- -"cr a child to

j. :;elf-endenc:; and soif-discirilne.

Lec-,_ucc ;t reldired fcre of stuocntr and

teachers, oelf-dircioline cohtri.u':ea far ,cre to tr.eir

-rcrtn a: ivi1a13 an t.le of t:-..c

di-nityzu,orth.

on the cause of misbehavior and the

s- tc-. of -11..-tcdEv1or ides. The seccna of the three  _

-nificat t—nas in clarsrcom disclrlir.E in

fro- atack on the tonav!or

7,.rch for unr,-;yin - caurs of

rectn- cf4':_ 7. it .1:) a con:-ist-

- :j...- d ''oct that ch1rc• !--ferec.: and that

varied. Kno-;:1ed7e of each individual on -Liu

-isbehavior had lcr -7 becn recormized as

balc unoerly conLitions o4Ther rchairin7

crefu1oL Lrvation of the chii 1 ris environ-,cnt.

of continuous misbehavior o'ten were attitudes,

tA:y.sicnc, and valus .:n!ch ::ere rec.lts of tn, ch'1•Pr

.rd cc7.-.7unit% life. The :Thi7tc..--7.-.rior in itself

i,.r:ortant tLon t 'act tnat its cauze

criider lit7 to

.• v•;

F•r- Ctp of , and ,:roviacd tne

a...tcrratc, acocl-Arlu -

•tre.v•DrIrs,,,,",,,,t1,11,reefor-tmem-i.,,vur•womil"Pilr'INP""411114."!!.
% •

,



creaseO, 2nu ?e cae 71.1.1.cd toiA'aru

In t:le Corz!ni 7_..1.ted that

teachers nee6ed to treat tne rots of miscon:auct in-

:-.ttad of

tefort: any rot,
!-.andle F.isberl,v'or effectfvt.:.2y, rust
Its cause. :e can find the cal.F.:e only by ot-
servin7 the in all phase of school
1Ife. tvery e the sttis

feelI f:ccert(d ana sec.
i.• -r€% - frc- acnfevin:

- ? t ,f,tr"L;t1-
tIt. Err- ccetir.c a,

I: _ .-.nce In • '•
,-( •

,f ac. ,
-:•tn a c. -f'in7 for ntfon,

-,n.atavor to cr.,
c-r.

for ratn,..r tnan

not te immodi-

t2r,Iret •)f attaci; in controlll.n clas,3room.

::as t*re focal pcInt.

4'1; ny ono time an;; cAila :-.17t Le bad because he was
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to clas:. sie, ah e 'ollment of twent::-five tc. .h1"ty

.as indicated as the fulcru711 or balance bolru.15

:If:crease in class size Gf' forty or core only doubled the

trcu'-le 77.ars. in answer to a 1:uest5on on now well-

Zchaved thse classes were, the fact that there was a

relz:tiers-lib between (,:zs size and claFF

behavior wan confirmed.' ?cc:- werkihs- conditfons, such

7.s overcrowded classrooms and boor heating or ventilatin

.tens, cculd often be the indirect cause of discibli-

hr rro.rie7s. lisbehavicr in .7r7 ihztances -.rose f'rom"

..a-- c2ards va: tct ,-en a chi2r: and

"!-:e • Te"."

...udents nr,,r:Thntly

irrits.te other

.don az re-f'.;s:.ns- follow dlreyl. or do any e: el-

at all, the cause might have been th5: teacher's

attitude tcward the children or hls mannr of

and dealinr with the-7. :s t.it instruction

Ld r.t be sacrlieveunr stion circumstances

the student and teacher were reduired to

reevalt,

' one •.. -n Lnu

..urnai, 1,17 1963),
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personal hurt. That reaction only defeated the teacner'

effcrts to iraintein a rood learninc situation. L1cci-

7rob1ers shculd be dealt with objectively anu

firmly, but withcut rejectin7 the :11obehavinm eni2c. as

person. 7.t. tee,eler needed to look at the ahcle situa-

tion and try to locate t:e cause of the trouble. For

the maintenance of a consistentle -ocd climate for learn-

in, the teacher's attltude toward the children eeGuld

P positive Gnc. att eet to understand the

ceIlets eiee of tnc situetion and the factors tnat ied-nt

effect nis

.:erseestivez of the eeudent-ecacher classroom

'-e trend. Accordinr to idwards, the foilrern

outcemes ;cre seen in puril-teacher blanninq:

Tietter self-control may be established in a
rupile tend to be ]ene

bored; tH<,7 feel they are more a part of the
anrrit; and they elll learn not cn2y con-
tent, but uesirable c.,.roun-process. Interest
having been stimulated, the learners exert
mere effort and cover more '-round. Oranteu
that "volume" is not the whole measure, we
!mow there is a eocitive reictlorship be-
tween e,otivation and 1earnin.i/

last trcne to be biscusseo dominated the other

two le, that It !nfluenced or controlled tee ae,plicaLion

cf either :Intez.n&I or extcrnal c.tr,c!7)iine. The reneral

of t was t -.at eeuld be r.r.cvided•fer

17:Jr. Pheille C. Le.wards, "rui71:-Teecber arinr
In for You," Gree 'leacher, LXXX 1963), 15.
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o.h

-

L:non the •rIr•c

of cohclucl.

- roc-7.s In w'nich

rL.11

to create

curriculum.- ch child would %hat was exrc'cted of

rim. For instance, recoznitich of he i:.Tortance of

r-ttinr each bus:, tne rorhin,

1.*

--ne

Enrhao'is be •• -

• rtunit:. Ver those t: work to do so.

'''• for Tlhe cec

would be snown here, for a1thou7h a few of tiL,.tu-

'nLve racl c Ge rc t teccirl:- their

th( I.ecr 7elf-erters.

s;;mroariced the idea this y:

test 'zIrd !:-cirline is ricnfeve:: wncrn
zeErl- in t.'helr

In a , t&c: f:.;:esen th.
7.her. U are

see 'nrt
hc. :Cea is

n 7J_Ineo '7" S C• 7*-, •
7, 4'2Z:A a:. me re

c• 7...7 •

• Fs.,
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-ro1rv7 to c exciting. in with chiidren,

and nave the rians always bcfcre the mroAn.1°

One cc--..n..n ar roach for a teacher to follow _Ir.

maintaining classrcm atmocbriere condLcive to worK -%7

to develop rules and a law-abidin,z spirit. The rules

fc . classroom behavicr, if rreoer]y -aae, not only -7ave

cnildren an ebnortunity to increase thfir underctanoin-

cf come of the laws of society, but they also nciceO to

build respect and oecience for them)
9

Anotter insiT7ht into teacler-bupil pl:.nninf.7 was the

foliowing:

Clearly estab:ished tr_undar-s for acc-IF_r

:-.chavior tha- 7ive EC '17..e "elbuv:
w!)fc -, ch.en can fnction

conducive to an :--octivo Jeninj cilmat_

and for t.r.e elve - ent of a 1- nsv: cf

relateu to thr,! rIt'...atior at an.: arc

most useful z. 7.uide lines an6 7.:eota-

ble when they are c=neratively H-cd

and clearly underoo nby those
they are estatlia."

fo11owin7 -7-ranhs pirnolted LL- i-.nortal.t

tne teacher 1-2y,-.0 ointly nla,tin- classroom

'.7 -J1ations and act 'es witn her stuaentF.,, t2ereir:y

-7the: '-scirlIrie:

a
'

h,rortan' "-3
•-;;)1) r;0, b _ •

•-• •
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• teacher's hilbsonhy be an outstand-
ir,- factor in aeternininr the classroon &t'103-
There. The (.:cher who outs a nlp-h nremiun
on child Utvelcr,c.:t places st-- - erphasis
upon inatvi -'LLI!tv and tne acAt=_--. ent of per-
sonalit; of each inalvioual the rrsup.
He does rot attemot to use ra. -:--re-uction
-,:ethoar oh ...eat children or t:ey ./q2re ch
a factor.; asseTblv lIhe.
He a:. ;:%es the rcl• of a de c_cratia leader
in t:e crcon-. He ressects the children's
ju- ahU Lat at the
sare he :-u:des tien in ways of better

ana actinr. i.e encouraFes them to
participate in teacnih- activities ana to
assure fl.reater responsibility for their own
behavior.
'.'nen the teacher -uldes the c-rm.t.. of learners
:n a social frareuork, e7.ch chi2d becomes
aware of hi: -roar memrership. Cecceraticn
takes nrecectri-e over cu-r,titich as the renil

for t.,e :.'fare cf hi: The on-
nrrtunity to ra„-e rlans, and to those
lhhs 1 te : -!.t of ';r2t7 a;.) orinion

(C cters, about cneh-tr for tne
hetter in Loth t_e ILdividual anu his secrs.21

*a-nary

The intetich cf stu , was discover any

trehas In i.oarv ;-.rocedures IL the elenentary

c1assreo-7, aurin7 the years 1960-2965 h7 usirw

frcm six prefessIchal journals of that neriod.

each article pertaininr to the subject had been

!t3 Uiscernea, 1.7.ree 7.-ef%ds

os

-set e cf chtnel

21
:-Ainor 2ricato Thrsos.lia, 1.1iriren Learn

Torether," t-.curnal, L3 (:arch, 1,;)?), 61,
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7: ;.ne ar. • to trle: c7-

cnt.:.c.L tht. cr cr r_h7 (- .her 7;:thcritv.

(.121:):1:-..c

]!', so that •.e .rntel:; to resFonu t-

4.. • h%ve

.ieuend ell:: to r7.-uir'e 7C1.•

:rimanu him response w rc. tie tc,

imposeu by his sceiety F',nd his Envirc.:.ment.

or F:12 - - ....xterna]

-

: 17.z.L;.;

- ent and ridieu.le, anu (:ornoral

it - •:1:7 the ,enr711 er:Inicn

or the *!riters, - -Lrourt

a.i)out 2.nn7e . that prCnle:Is

Lc if the tec..c.--er::

_

strof7ly

•-• r•._] ,

•"'

'.:Se



'cr by tr.' arT.e.vcc

.Trae:ce, ane c..7,7reed that Clic cJtprowth

cy' tne InfEctIcn oF olPlisn7ent :- nctil'.; tne develcr-

_t t:;7 1O it.: - r;.,ctice tat

for e7.ampie, soi

c Ina F.ituation,

in rivn to one tnat mif7nt (lieloo in Ine Vuture.

'Lne eauc 'oeer fcund. it a•-:.7eared that

the -,;(:;.;:c. beeL.;.e he

e:IfuJt2;hA

t.i

essfuli:.-17eet ecte

nir self-

. . 7 f:ontrel to f.:r7ctr.." eon-

of' h7:- t7f.c:r

. 'c r:-'1 )7 to

, 71inlcn3 nd

tk,at

— Ttr- '40z14.47rtrrifi-
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.7ne. re •:(

la.ted le.eas as tc, t,

he eonIrcileu.

'rEF. IV

CONCLUSIC:NS

• :-Iave deer. in an a.,mcct con2tant

state of changinf: and shftin7 sinou Lop-an recol'd-

discinl:nary -:±:wcver, LECL;.:7 of unech-

1;r1iLtie vLrialt,s are;71 has 17,, r,

to a !r. um,

-:.-entf!..no' in

nineteenth century b.: cruel, inhumane treatment

towilro tne :hunish7-cnt

severe that bod11:: ir:ury was an orc3inary n7-act!_ee.

That 11c1- to Ocr.hAc..1-aleducEt I inst. r.

E7owever, the c ' the fifteenth ccntury saw the

reople becoming aware cf the need for more rational

Irlean of disclblinin:- ;:r,c of the mitl7atich of the

well-know:i coercion.

:t b;:ch _ feei:ng

b& a ,7azt,,- 7-any t6..evr- fcr

, su .7.etfcn LIr.plc:/cci to 71p

but rc::.aTh ::7assrer7. -.0 see tb.: no

17..t- rcnrlety •; role as tcacher at177:ost



*,ne en11,,J

nrc,c

-

-rorta:

1.eccnt  cry.

waz cr. .he

fLr misb.Fha!or
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