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4. Family and community support reduces risky behaviors that lead to alcohol
and substance usc, early sexual intercourse, and youth violencc.
5. Family and community members serve as role models for adolescents.
6. Adolescents will be truthful when self-reporting attitudes, behaviors, and
perceptions.
Significance to Nursing
Adolescent perceptions of risk-taking behaviors and the role of the family and
community to reduce risk-taking behaviors are significant to nursing with regard to
public health issues. Nurses working in public, school, and community health settings
provide care and educational information for adolescents who present with problems such
as teen pregnancy, sexually transmitted diseases, suhstance use (alcohol, illicit drugs, and
tobacco), and youth and domestic violence. Other issues of concern are the Safe Schools
Act and schools as dl1lg fi'ce zones.
Another area of significance to nursing is the role of the nurse as a leader. Nurses
are in the ideal position to lead community initiatives in addressing ways to reduce risktaking behaviors among adolescents and in designing programs aimed at prevention and
intervention. Nurses possess the insight and education to assess, diagnose, plan,
implement, and evaluate the needs of communities and individuals.
Government polices affecting the health and safety of adolescents, families, and
communities also impact nursing. Increased awareness of policies is essential for nurses
to be effective as advocates and educators. Healthy People 2000 Objcctives (1992),
tobacco legislation, family and domestic violence legislation, wclfare reform, and Safe
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School legislation are only a few policy areas that have a direct significance on
adolescents and how they perceive the community in which they live.
There have been numerous studies 011 adolescents' perceptions of family and
community support and their effects on reducing risky behaviors. This writer evaluated
the developmental assets of twelfth grade students in a rural Kentucky school system.
The information obtained will provide a foundation for the establishment of communitybased intervent ions.

CHAPTER II
REVIEW OF LITERATURE
Community support is elTective in reducing alcohol and substance use, early
sexual intercourse, and youth violence, but many communities lack coordination to assess
the needs of adolcscents or olTer quality programs to enhance youth participation as
responsible citizens. Priorities set forth in the Healthy People 2000 (1992) objectives
include goals to increase educational and community-based programs. The results of
several studies have indicated that increased involvement in community and school
programs can reduce adolescent problem behaviors.
Communities and schools have the responsibility to prepare young people to enter
society as productive members; however, (oday's youth are less prepared and more
lacking in social skills needed to enter society than are preceding generations (Heeb &
McGinnis, 1995). The lack of cOlillllunity support and undesirable community
characteristics lead to increased rates of alcohol and substance use, teen pregnancy, and
youth violence. The use of alcohol and drugs contributes to unintended teen pregnancy,
risky sexual behaviors, homicides, and multiple forms of violent behaviors-demonstrating a correlation between these behaviors.
It is often hard

(0

determine the actual number of legal cases involving

adolescents using alcohol or drugs due to other factors such as charges involving violence
or forms of delinquency. One indicator for adolescent alcohol and drug use is the number
of adults in a community convicted on alcohol and drug charges. Children learn by
13
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example; if they perceive adult acceptance of drug and alcohol use they are more likely to
participate in these activities (Blyth & Leffert, 1995; Scheier & Botvin, 1997; Spoth,
Redmond, Hockaday, & Yoo, 1996). The same is true for sexual activity and violence.
Adolescents
Socia)~QQort

and adolescent's Qerceived well-being

Adolescents are more likely to participate in risky behaviors if their family and
social bonds are weak. Burke and Weir (1978) found that female adolescents with weak
family bonds often turned to peers for support when they were having problems. This
situation coupled with the fact that girls report more emotional and physical stress than
do boys leads them into early sexual relationships, where sex is perceived as love (Wynn,
Richman, Rubinstein, & Littell, 1987). McBride ot al. (1995) surveycd 4,622 ninth
grade students and 3,936 twelfth grade students to assess levels of school and community
bonding in relation to risk taking behaviors. Grade and gender differences were assessed
using factor analysis, path analysis, and assessment of fit. It was determined that
regardless of gender students reporting strong bonds to community and school were less
likely to participate in risk-taking behaviors.
Social and environmental factors affecting adolescent behaviors include poverty,
family management problems, family conflict, and early and persistent behavior
problems. In a study by Torres, Fernandez, & Dosil (1995) one hundred subjects
ranging in age from 12-13 years and 16-17 years were surveyed using three instruments.
Self-esteem was measured using Gordon's Personal Profile, value of health was assessed
by the Value of Health Scale, and health behavior was measured by the Health Behavior
Questionnaire. Strong correlations were found between self-esteem and personal health,
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mental health, and healthy behaviors. The authors further found that the social
environment affects health behaviors regarding drug use and smoking.
Literature regarding correlations between adolescents' perceived social support
and perceived well-being concentrates on the parameters of psychosocial perceptions,
demographic data, and health perceptions. Yarcheski, Mahon, & Yarcheski (1992; 1997)
used factor analysis to determine if there was a correlation. Three hundred twenty-five
adolescents aged 12-21 were surveyed using an instrument addressing the three
parameters and there was a positive correlation. Positive social support from family,
adults, and peers reduced pal1icipation in problem behaviors such as tobacco use, alcohol
and dl1lg use, and early sexual involvement.
Community bonding and reduced rislUlikillg
Blyth & Leffert (1995) used the Search Institute's Profiles of Student Life:
Altitudes and Behaviors survey to study 33,397 youth in grades nine through twelve in

112 communities. The study was descriptive and illustrative in examining the youths'
perceptions of the strengths of their family, school, community-involvement, and peers.
The level of strengths was then compared to three community types. Community was
strictly defined and was the unit of analysis. Youth with fewer developmental assets
benefited by living in healthy communities. Youth who had fewer assets and lived in less
healthy communities participated in risk-taking behaviors at an earlier age. The research
also indicated that youth living in the least healthy communities also had higher numbers
of problem behaviors beginning at earlier ages.
Chung & Elias (1996) used cluster analysis to identify adolescents who show
distinct problem behaviors. These groups were compared on measures of self-efficacy,
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social competency, and life events. Adolescents who pmiicipated in community and
school activities showed decreased participation in problem behaviors and repolied more
positive self-el1icacy and improved academics.
Using factor analysis and one-way ANOV A's, Youniss, Yates, & Su (1997)
determined that social bonding influences risk-taking behaviors. Data were studied fi'om
three consecutive years of the Monitoring the Future survey that involved 3,119 high
school seniors. A within sample comparison of the reported data was studied. It was
found that adolescent participation in adult-endorsed, peer activities fostered autonomy
and volunteerism in community service activities. School and community environment
influences adolescent bonding and is a predictor of engaging in risk-taking behaviors.
A quasi-experimental design was used in a replication study of the Teen-Outreach
Program. One thousand students participated in the pre-post survey. The comparison and
control students were selected by one of three methods: student nomination, random
selection, and selection by school personnel. It was determined that community service
promotes autonomy and self-esteem and lowers problem behaviors in adolescents (Allen,
Kuperminc, Philliber, & Herre, 1994).
Barber & Olsen (1997) conducted a factor analysis of a 4-year longitudinal study
of approximately 925 families. A review of the sample is as follows: 900 fifth and eighth
grade students from Ogden, Utah, 70% white, 84% middle income, and 46% Mormon.
Survey questions reviewed family interaction, personality, behaviors and peer, school and
community experiences. The purpose of the study was to describe adolescent
socialization with the family, school, neighborhood, and peers. In this sample it was
tound that the percentage of youth who spent time with non-family, neighborhood adults
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was so small it made interpretation difficult. Research concluded that positive family and
peer experiences have a positive effect on social experiences. Further analysis of the data
concluded that interaction with adults in their community did not playa significant role in
socialization.
Gore & Aseltine (1995) studied a sample of 1,036 adolescents fi'om grades nine,
ten, and eleven in the Boston area. This study examines adolescent response to stress
and how the family, peers, and personal factors int1uence resilience. Differences between
gender were assessed. The overall study was analyzed using the Time I and Time 2
assessments of stressors. Adolescent girls were found to be more vulnerable to stress
than boys. Family support was useful in buffering personal stress for both males and
females.
Summary
There are consistent findings that adolescent social bonding reduces the likelihood
of participation in alcohol and substance use, early sexual activity, and youth violence.
Studies done by Yarcheski et al.(1992; 1997) were conducted mainly to test the validity
of instruments. They did however provide important information regarding adolescents'
social supports.
Barber & Olsen (1997) found that the family has a positive effect on social
experiences. Analysis of data fi'om their sample concluded that interaction with adults in
their community did not playa significant role in socialization. This finding is
inconsistent with their literature review and with sources cited in this study. A possible
explanation for the inconsistency was that the percentage of youth who spent time with
non-family, neighborhood adults was so small it made interpretation of the data difficult.
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With the exception of the inconclusive data from Barber & Olsen, research
indicated the importance of the role of the community in adolescent socialization.
Research also indicates Ihere are ditTercnces bel ween gender in perception of risk-taking
behaviors. The purpose of this sludy was 10 delermine how family and community
SUppOlt can reduce alcohol and subslance use, early sexual intercourse, and youth
violence. See Table I for a comparison of selected studies.

Table 1: Description of Selected Studies on the Impact of Family and Community on Adolescents

Reference

Sample

Repeated Measures?

Allen et al.,
1994

1000 students

PreIPost Tests

Barber & Olsen,
1994

925 families

4 year longitudinal study

Blyth & Leffert
1995

33,397youth grades
9-12.
112 communities

No repeated measures
Profiles of student Life Survey

McBride et al.,
1996

Torres et al,
1995

Youniss, Yates,
&Su, 1997

Control or Comparison
C-roup?
Comparison and control
group
Within samtlle
comparison~ of
adolescent socialization
Within sample
comparison ofreported
data

Analytic Methods
Factor analysis

Factor analysis
Community used as
unit of analysis
Factor analysis
Path analysis
Assessment of fit

4,622 ninth graders
3,936 tweifth
graders

No repeated measures. Data
collected during onetime survey.

Within ssmple
comparison of suQjects

100 suQjects ages
12-13 and 16-17

No repeated measures.
3 different instruments used to
measure the following:
Self-est..-em, Gordon's personal
profile, Value of health, Value of
health scale, and health behavior,
Health Behavior Questionrurire.

Within sample
comparison of suQjects

Correlalions

Within sample
comparison of reported

Factor analysis
One-way ANOVAs

3,119 bigh school

seniors

No repeated measures. Data taken
from "Monitoring the Future" surveys
for years 1990, 1991, and 1992.

data.

Significant Findings

I

Community service promotes
autonomy and self esteem and
lowers problem behaviors in
adolescents.
Positive family and peer
experiences have a positive effect
on social exoeriences.
Youth with few assets benefit by
living in healthy communities.
Regardless of gender, students
who reported bigh levels of
school and community bonding
were less likely to participate in
binge drinking, smoking, illicit
drug use. and sexual activity
It is important for adults to
strengthen adolescent
self-esteem and value
of health because of the strong
correlations between self-esteem
and personal health, mental
health, and health behavior.
Social environment affects health
behavior with regards to drug use
and smoking.
Adolescents who participate in
adult-endorsed peer activities
demonstrate responsible actions,
autonomy, and participate in
community -service activities.

-'"

CHAPTER III
METHOD
A sample of convenience of twelfth grade students participated in the Search
Institute's Prol11es of Student Life (PSL): Attitudes and Behaviors survey. The survey
provided an assessment of the students' perceptions regarding alcohol and substance lise,
early sexual intercourse, and patterns of youth violence. The study looked at levels of
developmental assets in relation to risk-taking behaviors.
Specifically this study was designed to answer the following questions:

1. Was there a difference between male and female self-reports of risktaking behaviors?
2. Did students who paliicipated in risk-taking behaviors report low
levels of developmental assets?
Research Design
The design of this study was a comparative descriptive study of adolescent
perceptions, behaviors, and attitudes regarding risk-taking behaviors and the role of the
family and cOlllmunity in the reduction of those behaviors.
Salllple and Setting
The setting for the study was a mral Kentucky high school with a total enrollment
of approximately 1148 ninth through twelfth grade students. Due to lack of funding, and
the cost of survey administration and analysis, the school board decided to survey a
sample of the twelfth grade students. The total twelfth grade population was 242.
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Approximately one-half of the total twelilh grade popUlation or 121 seniors were enrolled
in English IV during the spring semester. The English IV class was chosen because it
was the only class consisting entirely of seniors. Students who were present on the day
of survey administration and who had returned signed parental consent were allowed to
take the survey. Eighty-two of the 121 twelilh grade students participated in the study.
Reasons for this low number includes students who were absent on the day the survey
was administered, students who did not have parental permission, and students who chose
not to pal1icipate. The researcher was unable to obtain the number of the students who
refilsed to participate even though they had parental consent. Criteria for inclusion in the
study were signed parental consent to participate in the survey, verbal student assent to
participate, and student attendance on the day the survey was administered.
Measurement Methods
The Search lnstitute Profiles of Student Life (PSL) survey, consisting of 156
questions and statements, was developed by the Search Institute in Minneapolis,
Minnesota (Appendix B). A Likert scale is used to determine attitudes and frequency of
behaviors. The 156-item survey consists of mUltiple choice questions and attitudinal
scales seeking information about adolescent attitudes and behaviors. It takes
approximately 30 to 45 minutes to complete at a sixth grade reading level. The PSL
consists of three sections: a short demographic section, a scction cntitled "About School,"
and a section entitled "About Me." Specific questions and statements from each section
are reorganized into five categories for item mapping, allowing for a better database for
attitude and behavior assessment: assets; deficits; risk-taking behaviors; high-risk
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behaviors; and thriving indicators. Blyth & Leffert (1995) used a version of this survey
in their study of communities and adolescents.
Procedure
Before the survey was administered, the Youth Service Center coordinator at the
high school obtained signcd parental consent forms, which allowed students to
participate. The forms were kept on file at the school for one school year. Those
students who did not return consent forms were not allowcd to take the survey and were
not penalized. During homeroom class, a timeframe of 45 minutes was allotted for
students to take the survey. Those not completing the slllvey were allowed to use that
time as a free period to work on other projects. When students finished, teachers
collected the surveys, placed them in a manila envelope and returned them to the board of
education. The board of education sent the completed surveys to the Search Institute in
Minneapolis where the data was analyzed and interpreted. A repoll was generated and
returned to the board of education. The report was reviewed and the researcher made
interpretations.
Ethical Considerations
This project was reviewed and approved before data collection started. The
review process for this project occulTed in a series of steps. The thesis committee was
selected and their review of the proposal application was completed prior to submission
to the University Human Subjects Review Committee. The proposal application was
reviewed and approved by the Western Kentucky Human Subjects Review Committee
(Appendix C).
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To ensure anonymity of participants, no names or identification numbers were
used. No codes werc used to identify data.
Benefitsand risks
~

The findings of this survey provided insights about the lifestyle of twelfth grade
youth in this rural Kentucky community. It contained information about the adolescents'
internal strengths and external supports. Determining the developmental assets, internal
and external, of the adolescents in this study served as the catalyst for bringing together
and empowering numerous sectors of the community in an effort to build assets and help
youth become responsible and productive community members.
The risk involved with this slnvey was the risk of increasing the individual's
awareness of family and cOlllmunity support or lack thereof. Because this research
project involved reviewing data that had already been collected, no contact was made
with adolescents-- a vulnerable group.
Each area of methodology was assessed to ensure the limitation of risks to the
study participants. Ethical considerations were followed according to university
guidelines. Benetlts for the participants as well as their community were identified and
intervention strategies discussed.

CHAPTER IV
RESULTS
The information in this section provides a description of the sample including the
size and characteristics. Information is provided regarding data analysis techniques.
Major findings are reported innanative form. Tables are used to simplify narrative data.
Subject Population
The sample of convenience consisted of 82 (n) high school seniors (33 males; 49
females) from a total class population of242. All participants were twelfth grade
students taking English IV during the spring semester 1997. Of this group, the majority
were white (98%) with the remainder of the population being multiracial (2%), there
were no black, Hispanic, American Indian, or Asian participants. Students verbally
agreed to pm1icipate after returning parental consent forms, but written assent was not
obtained.
Data Analysis
The sUlvey requested demographic information regarding age, grade, sex, race,
and family make-up. Data were measured using frequency tables, percentages,
descriptive statistics, and chi-square. Frequency tables were used to organize data for
examination. Data was organized according to gender, behavior, and asset levels.
Percentage distributions indicated the percent of the sample that participated in risky
behaviors and reported different asset levels.
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The investigator used descriptive statistics to examine the relationship between
reported risk-taking behaviors and levels of assets. Data were examined from a number
of angles to determine holY adolescents' perceptions afIected their behaviors and if there
was a difference between male and female self-reports of risk-taking behaviors.
The chi-square tested for differences in l1'equencies and determined that there was
a difference between male and female self-repOits of risk-taking behaviors. In addition,
there was a relationship between risk-taking behaviors and the level of developmental
assets an individual possesses.
Research Questions
Research question one
The first research question answered by this study was the following: is there a
difference between male and female self-reports of risk-taking behaviors?
DitTerences in alcohol and substance use between genders. The chi square
method was used to test alcohol and substance use related to risk-taking behaviors
between genders. Four of the five risk-taking behaviors were statistically significant.
The exception was marijuana use X2 (I, N = 82) = 3.65, NS (see Table 2).
In testing the differences between genders regarding alcohol use males were
found to repOit more alcohol use in the last 30 days than females. Frequency of getting
drunk was also increased among the male participants.
Substance abuse was subdivided into tobacco, inhalants, marijuana and other dmg
use. Males consistently reported smoking cigarettes and using smokeless tobacco more
frequently than females. No female in this study used smokeless tobacco, which is
consistent with societal norms.
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Inhalant use among males was higher than among females, but use was low across
both genders. Six percent of males· reported using inhalants compared to two percent of
females. There was no signil1cant ditTerence (cund with regard to marijuana use.
Analysis oftweltlh graders' use orother illicit dmgs once or more in the last twelve
months (cund a significant difTerence between genders with males reporting use of illicit
dmgs more than females.

Table 2
Chi Square Value and Percent of Males and fet!1.ales Reporting Alcohol and Substance
Use Related Risk-Taking Behaviors
Risk-Taking Behavior
Category
Alcohol
Used alcohol once or
more in the last 30 days.
Got dt1lnk once or more
in the last two weeks.
Tobacco
Smoked cigarettes once
or more in the last 30 days.
Used smokeless tobacco
once or more in the last
12 months.
Inhalants
Sniffed or inhaled substances
to get high once or more
in the last 12 months.
Marijuana
Used marijuana once or more
in the last 12 months.
Other Drug Use
Used other illicit drugs once or
more in the last 12 months.

*p < 0.05

Gender %
M
F

55

39

63.95*

33

22

12.95*

48

33

39.5*

58

o

102.2*

6

2

35.9*

33

24

3.65

19

10

20.05*
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Difference in report of sexual intercourse patterns between genders. Sexual
activity among twelfth grade males and females was assessed by self-repOli of having
sexual intercourse one or more times. Seventy-three percent of males reported having
sexual intercourse one or more times compared to 77% orthe females. Females
2

participated in sexual activity at a statistically significant higher rate than males X (I, N
=

82)

=

214.08, P < 0.05.
Differences ill violent behaviors between genders. Violent behavior patterns were

divided into six subgroups with each demonstrating statistically significant differences
between male and female participants (Table 3). Males consistently reported
participating more fj'equently in the following violent risk-taking behaviors: physically
hurt someone once or morc in the last twelvc months, uscd a weapon to get something,
been in a group fight once or more in the last twelve months, carried a weapon for
protection, and threatened physical harm to someone. Females reported hitting someone
once or more in the last twelve months at a statistically significant higher rate than males
77% and 30% , respectively. This finding was unexpected and will be addressed in-depth
in the discussion section. Although there is a significant difference between males and
females in use ofa weapon to get something, it should be noted that only 3% of males
and 0% offemales reported this activity.
Research question two
The second research question answered by this study was did students who
participated in risk-taking behaviors report low levels of developmental assets?
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Table 3
Chi Square and Percent of Malcs and Females Who Report Violent Risk-Taking
Behaviors
Risk-Taking Behavior
CategOlY

Gender %
M
F

Violence
Hit someone once or more
in the last 12 months.

30

77

11.53*

Physically hurt someone
once or more in the last 12
months.

18

4

22.73*

Used a weapon to get
something fi'om a person once
or more in the last 12 months.

3

o

44.45*

Been in a group fight once or
more in the last 12 months.

12

2

29.33*

Carried a weapon for protection
once or more in the last 12 months.

25

4

23.78*

Threatened physical harm to
someone once or more in the last
12 months.

50

24

46.2*

*p < 0.05

Risk-taking behaviors and developmental asset levels
Chi square was used to assess for statistically significant relationships between
twelfth grader participation in risk-taking behaviors and the number of developmental
assets reported. Data were collapsed into four levels of assets: 0-10, 11-20, 21-30, and
31-40. Data are not shown for levels 0-10 and 31-40 because fewer than twenty youth
were represented in those asset levels, thereby potentially compromising participant
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anonymity and yielding unstable results. Since no data was repOlted for levels 0-10 and
31-40, only data for levels 11-20 and 21-30 will be shown in Table 4.
Alcohol and substance use.

Fewer students reporting assets in the range of 21-

30 used alcohol once or more in the last 30 days than did those reporting assets in the
range of 11-20. Students with higher assets also reported getting dmnk less fl'equently
than those with lower levels of assets.
Substance use was divided into the following subgroups: tobacco, inhalants,
marijuana, and other drug use. The percentage of students with higher levels of assets
(21-30) who participated in risk-taking behaviors were consistently lower than those with
fewer asset levels (11-20) who pat1icipated in the risk-taking behaviors of substance use.
Categories and asset lcvels dcmonstrated statistically significant results (Table 4).
Sexual intercourse. The percentage of students participating in sexual intercourse
one or more times with 11-20 assets (78%) was greater than the percentage who had 2130 assets (63%).
Violence. Violent behaviors were divided into the six subgroups previously
identified: hit someone, physically hurt someone, use of a weapon, pat1icipation in a
group fight, carried a weapon for protection, and threatened physical harm. Each area
yielded statistically significant findings with regard to the level of assets repOlted in
relation to the specific behavior. More students with assets in the 11-20 range reported
hitting someone, physically hurting someone, been in a group fight, and threatening to
harm someone, than did those students who repolied assets in the 21-30 range (Table 4).
It is of interest to note that more students with assets in the 21-30 range reported using a
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weapon to get something and carried a weapon for protection than did those students with
assets in the 11-20 range.
Validity and Reliability
Search Institute was contacted to determine if validity and reliability data were
available for the PSL survey instrument. Through personal communication, this
researcher was unable to determine the extent to which validity and reliability has been
established. Blyth & Leffert (1995) conducted research using the PSL, and findings were
consistent with the present study.
Summary
The Profiles of Student Life survey provided information regarding differences
between gender reports of risk-taking behaviors and levels of assets. All areas yielded
statistically significant results with the exception of marijuana use. An unexpected
finding was the percent of females who reported hitting someone in comparison to males
who reported the same behavior. As expected, males participated more frequently in
alcohol and other substances, with the exception of marijuana, more frequently than did
females.
Females reported having sexual intercourse at a statistically significant higher rate
than males. Males participated in violent behaviors more frequently than females with
the exception of hitting.
High levels of developmental assets were associated with lower levels of
participation in risk-taking behaviors. The same was tme for all areas except using a
weapon to get something they want and canying a weapon for protection.

31
Table 4
Chi Square and Percent ofYoulh Reporting Numbers of Assets in Relation to RiskTaking Behaviors
Risk-Taking Behavior

Percent of Youth Reporting
Number of Assets"

Category

11-20

21-30

64

22

152.1 *

45

II

21.65*

64

15

159.63*

30

15

23.13*

9

o

64.02*

39

11

21.05*

25

4

38.03*

78

63

49.33*

30

7

29.73*

Alcohol
Used alcohol once or
more in the last 30 days.
Got drunk once or more
in the last two weeks.
Tobacco
Smoked cigarettes once
or more in the last 30 days.
Used smokeless tobacco
once or more in the last
12 months.
Inhalants
Sniffed or inhaled
substance to get high once
or more in the last 12
months.
Marijuana
Used marijuana once
or more in the last
12 months.
Other Drug Use
Used other illicit
drugs once or more
in the last 12 months.
Sexual Intercourse
Has had sex one or
more times.
Violence
Hit someone once or
more in the last 12
months.
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Table 4 (continued)
Chi Square and Percent of Youth Reporting Numbers of Assets in Relation to RiskTaking Behaviors
Risk-Taking Behavior

Pcrccnt of Youth Reporting
Number of Assets"

CatcgolY

11-20

Violence
Physically hurt someone
once or more in the last
12 months.

21-30

12

4

52.0*

Used a weapon to get
something from a person
once or more in the last
12 months.

o

4

72.4*

Been in a group fight
once or more in the last
12 months.

6

o

68.9*

Carried a weapon for
protection once or more
in the last 12 months.

12

19

30.63*

Threatened physical harm
someone once or more in
the last 12 months.

42

22

8.2*

Note. "Data are not shown for this level because fewer than 20 youth represent this asset
level, potentially compromising anonymity and yielding unstable results.
*p < 0.05

CHAPTER V

DISCUSSION
In this study the diiTerences in risk-taking behaviors between genders and
numbers of developmental assets for students participating in risk-taking behaviors were
explored. Findings were consistent with the review of the literature and answered the
research questions: a) is there a difference between male and female self-reports of risktaking behaviors? and b) did students participating in risk-taking behaviors have low
levels of developmental assets'!
Research question one
Alcohol and substance use. Consistent with research, there were differences
between genders in risk-taking behaviors. Males were more likely to participate in
alcohol and substance use than females, this finding was consistent with those from
Scheier & BoIvin (1997). Findings were significant in both use of alcohol in the last
thirty days and getting drunk once or more in the last two weeks. The frequency of use
decreased across gender and the significance decreased between gender. The indication
is that while many twelfth graders have used alcohol they are not using it on a regular
basis.
Use of tobacco products was significantly higher among males. More males than
females reported smoking once or more in the last thirty days. Fifty-eight percent of the
male participants used smokeless tobacco once or more in the last twelve months; it was
no surprise that the percent of females using smokeless tobacco was zero.
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Use of inhalants demonstrated a significant difference between gender, but use
was low among both males and females. While on the surface, this is an encouraging
finding it is most likely due to tile age of participants and the availability of other drugs
as drugs of choice. Teens onen begin using drugs as a way to decrease discomfort of
their perceived lack of control over situations (Scheier & Botvin, 1997; Bempechat et aI.,

1989).
There was no significant statistical difference between gender in use of marijuana.
This finding is consistent with research by Bempechat et al. (1989). Malijuana is easy to
obtain, and the stigma once attached to its use has snbsided over the years. Use of other
illicit drugs did show significant differences between gender.
Many of the factors that lead to substance use are the same for males and females
and include parental substance lise, peer lise, parental absence, hypocritical morality,
school failure, truancy, and alienation from societal norms. When adolescents have
positive bonding and attachments to the commllnity and school, they are less likely to
pat1icipate in alcohol use, tobacco lise, and illicit drug use (McBride et aI., 1995).
Sexual intercourse
The results of this study revealed significant differences between males and
females in the area of sexual intercourse. More females reported pal1icipating in sexual
intercourse one or more times than did males. This finding is consistent with research
condncted by Burke and Weir (1978), who found that females were more likely to tum to
peers for SllppOl1 when they were having problems. Girls also tend to report more
emotional and physical stress than boys do and will often get into sexual relationships,
perceiving sex as love (Wynn, Richman, Rubinstein, & Littell, 1987). According to
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McBride et al. (1995), males and females who report strong social and school bonding
are less likely to be sexually active.
Violence
All divisions of violent behavior patterns demonstrated significant differences
between gender. Of particular interest was the unexpected finding of the high percentage
of females who reported hitting someone once or more in the last twelve months. One
explanation is that girls are hitting more frequently than males. Another explanation is
that females are interpreting this question to mean all episodes of hitting including those
done in joking with fi'iends without intending to inflict harm. Further research is needed
to determine whether this is truly a trend

Of

if the question merely needs to be qualified to

define hitting.
Another finding of interest was the percentage of students who had used a weapon
to get something from another person. Three percent of the male participants and zero
percent of the females rep0l1ed using a weapon. Considering the increased number of
violent episodes in which teen have used weapons, further study with a more
representative sample may yield different results. Thornberry (1994) studied the effect of
violence on adolescents and fOllnd that those exposed to direct violence were twice as
likely to participate in violent behaviors.
Research question two
Developmental assets. Students participating in risk-taking behaviors reported
lower levels of developmental assets. The percentage of students who participated in
risk-taking behaviors and reported asset levels of 11-20 was higher than the percentage of
students repolting asset levels of 21-30. The indication is that the higher the number of
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assets an adolescent has, the less likely the patiicipation in risk-taking behaviors.
Adolescents who participate in community and school activities and who have strong
family bonds are less likely to participate in problem behaviors (Thornberry, 1994;
Torres, Fernandez, & Dosil, 1995; McBride et aI., 1995).
There were two inconsistencies regarding developmental assets and risk-taking
behaviors. Four percent orthe participants reporting 21-30 assets also repOlted using a
weapon to get something from a person, while zero percent of the participants reported
11-20 assets. Another inconsistency was nineteen percent of the participants who
reported 21-30 assets also reported carrying a weapon for protection, while twelve
percent of the participants reported 11-20 assets and carrying a weapon for protection.
Olle would expect the opposite effect considering the levels of developmental assets
(Blyth & Leffert, 1995). Examples of these inconsistencies have been presented in the
media. Numerous reports of adolescents who have supportive families and strong social
support using violence and weapons to commit horrific offenses; such reports have
occurred with increasing 11-equency. Further studies using a larger more representative
sample are needed to determine if these inconsistencies are representative of an actual
trem!'
Limitations.
There were limitations to this study. First, the population of students participating
in this slllvey was a small, sample of convenience limited to students who had signed
parental consent. Second, students who had parental consent had to be in attendance the
day the sUlvey was administered. Third, there were students who had signed parental
consent and were in attendance but who chose not to participate in the survey. Lastly,
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students completing the survey had to be able to read at a sixth-grade reading level.
These limitations restricted the representativeness of the sample.
Another limitation for this study was the researcher's inability to determine
validity and reliability of the PSL sUlvey instnlll1ent. However, findings are consistent
with studies mentioned in the review of the literature and with Blyth & Leffert's (1995)
study using a version of the PSL survey.
Iillplications
This study was an initial step toward addressing the role of the family and
community as suppOli for adolescents to help reduce alcohol and substance use, early
sexual initiation, and youth violence. Because of the lack of representativeness and the
first time of administration of the survey in this county, the findings of this study cannot
be applied to other twelfth grade students or other adolescent populations. It can
,however, be used as a pilot study for community leaders to begin assessing the needs of
the youth within that community.
Reconlll1endations
In the future, surveys should be administered to a wider student population. The
Profiles of Student Life sUivey is an instrument designed for students in grade six through
twelve. Strategies need to be implemented to ensure that all students who have signed
parental consent and give verbal assent are allowed to paliicipate in the sUivey. More
specifically, arrangements should be made for administration to students who are absent
on the date of sUivey administration.
It would be of particular interest to survey students in grades six prior to middle

school entry, students in grade eight, and in grades ten and twelve to determine if there is
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a cOITelation between grade level and risk-taking behaviors. This question should also be
pondered: is there a correlation between age and asset levels? Future studies may answer
these questions.
The results of this study supported past research with the findings that there is a
difTerence between gender regarding risk-taking behaviors. A major focus should be
programs lhal address the needs of each gender. Females require programs that will
enhance selt~emcacy and build self-esteem. Males need programs aimed at appropriate
management of anger. Both genders need programs aimed at appropriate methods of
conflict resolution, and all youth need positive adult role models.
Summary
Research suggests that when families and communities meet the basic human
needs of safety, support, respect, and belonging, youth thrive and demonstrate these
qualities-- becoming a viable part of the community. The present report was the first one
generated assessing youth in this community. Further research using younger adolescents
is needed regarding the role of developmental assets, family, and community SUppOlt in
the reduction of risk-taking behaviors.
The research findings also illustrate the importance and the need for prevention
and intelvention programs aimed at deviant behaviors. This information aids health care
providers, social service providers, educators, and community leaders in the commitment
to develop programs to HlCilitate and enhance youth bonding to family and community.

39
References
Allen, J.P., Kuperminc, G., Philliber, S., & Herre, K. (1994). Programmatic
prevention of adolescent problem behaviors: The role of autonomy, relatedness and
volunteer selvice in the teen outreach program. American Journal of Community
fuchology,..l2(5),617··639.
Barber, B.K. & Olsen, J.A. (1997). Socialization in context: Connection,
regulation, and autonomy in the family, school, and neighborhood, and with peers.
Journal of Adolescent Research, 12(2),287-315.
Bempechat, J. (1989). Teenage pregnancy and dmg abuse: Sources of problem
behaviors. EIUC/CUE Digest No. 58. ERIC Document Reproduction Service.
Blyth, D. A. & Lelfert, N. (1995). Communities as contexts for adolescent
development: An empirical analysis. Journal of Adolescent Research, 10, (I), 64-87.
Burke, R. 1. & Weir, T. (1978). Sex differences in adolescent life stress, social
support and well-being. Journal of Psychology, 98, 277-288.
Chung, I-I. & Elias, M. (1996). Patterns of adolescent involvement in problem
behaviors: Relationship to self-efficacy, social competence, and life events. American
Journal of Co 111m unity Psychology, 24(6), 771-785.
Coppens, N. M. & Koziara D. M. (1997). Children's perceptions concerning
school iI~uries. Journal of School NursingJ.L(3), 14-19.
Cox,

c.e.

& Billingsley, J. (1996). Rationale for schoolsite health promotion.

Education, 116(4), 514-519.

40
Crime in Kentucky~ (l995A). Juvenile and adult alcohol and narcotic related
arrests. In, Ohio County "Profile of children/youth: Outcomes/Risk factors," _(pp. 21,
23). Frankfort, KY: Kcntucky School Boards Association Student Support Services.
Crime in Kentucky. (1995B). Violcnt Crimes by Juveniles & Adults. In, Ohio
County "Profile of children/youth: OutcQmes/Risk factors," Jpp. 46-48). Frankfort, KY:
Kentucky School Boards Association Student Support Services.
Dryfoos, 1. G. (1994). Full-service schools: A revolution in Health and social
services for children, youth, and families. San Francisco: Jossey-Bass Inc.
Dutfy, M. (1993). Determinants of health-promoting lifestyles in older persons.
Image: Journal of Nursing Scholarship, 25, (I), 23-28.
Garcia, A. W., Broda, M. A. N., Frenn, M., Covink, C., Pender, N. J., & Ronis, D.
L. (1995). Gender and developmental differences in exercise beliefs among youth and

prediction of their exercise behavior. Journal of School Healtl~(6), 213-219.
Gore, S. & Aseltine, lUI. (1995). Protective processes in adolescence: Matching
stressors with social resources. American Journal of Conun unity Psychology,2J.(3), 301327.
Healthy PeolJle 2000: National health womotion and disease prevention
objectives. (1992). U. S. Department of Health and Human Services. Boston: Jones and
Bartlett Publishers.
Heeb, M.A. & Mcginnis, J.M. (1995). The role of schools in healthy people
2000. The Journal of the American Medical Association, 274(15), 1195-1197.
Holland, A. & Andre, T. (1994). The relationship of self-esteem to selected
personal and environmental resources of adolescents. Adolescence, 29(1 14), 345-360.

41
Kentucky Department of Public Health. (1996). Ohio County: Sexually
transmitted diseases (18 years and younger). In, Ohio County "Profile of children/youth:
Outcomes/Risk lactors," (p. 44). Franklort, KY: Kcntucky School Boards Association
Student Support Services.
Kentucky KIDS Count Report (1996). Ohio County: Teens (under age 18)
pregnant and live births. In, Ohio County "Profile of children/youth: Outcomes/Risk
factors," (p.42). Frankfort, KY: Kentucky School Boards Association Student Support
Selvices.
Kentucky State Data Center. (1990). Census of population and housing: Selected
characteristics by poverty status. In, Ohio County "Profile of children/youth: Outcomes
/Risk factors." (p. 56). Frankfort, KY: Kentucky School Boards Association Student
SUppOlt Services.
Kentucky Vital Statistics Report. (1995). Ohio County: Births to unmarried
mothers. In, Ohio County "Profile of children/youth: Outcomes/Risk factors," (p. 42).
Frankfort, KY: Kentucky School Boards Association Student SUppOlt Services.
Lannon, S. L. (1997). Using a health promotion model to enhance medication
compliance. Journal of Neuroscience Nursing, 29, (3),170-179.
Lavin, A.T., Shapiro, G.T., & Weill, K.S. (1992). Creating an agenda for
school-based health promotion: A review of25 selected reports. Journal of School
Health, 62(6), 212-228.
Levine, M., Toro, P.A., & Perkins, D.V. (1993). Social and community
interventions. Annual Review of Psychology, 44,525-534.

42
McBride, C.M., Cuny, S.1., Cheadle, A., Anderman, C., Wagner, E.H., Diehr,
W.E., & Psaty, B. (1995). School-level application ofa social bonding model to
adolescent risk-taking behavior. Journal of School Health, 65(2), 63-69.
Pender, N.J. (1996). Health promotion in nursing practice (3rd ed.), p. 67.
Stamford, CT: Appelton & Lange.
Pender, N. J., Walker, S. N., Sechrist, K. R., & Stromborg, M. F. (1990).
Predicting health-promoting lifestyles in the workplace. Nursing Research, 39, (6), 326332.
Peterson, A. C., Richmond, J. B., & Leffert, N. (1993). Social changes among
youth: The United States experience. Journal of Adolescent Health, 14, (8), 632-637.
PR lDR Survey & Monitoring the Future. (1996). Alcohol and Marijuana Use
among 8th and lOth graders within the past 30 days. In, Ohio County "Profile of
children/youth: Outcomes/Risk factors," (pp.33-34). Frankfort, KY: Kentucky School
Boards Association Student SUppOlt Services.
Scheier, L. M. & Botvin, G. J. (1997). Risk and protective factors as predictors
of adolescent alcohol involvement and transitions in alcohol use: A prospective analysis.
Journal of Studies on Alcohol, 58, (6),652-668.
Search Institute. (1998). 40 Developmental assets. From, Healthy Communities:
Healthy youth tool kit. Minneapolis, MN: Search Institute.
Spoth, R., Redmond, C, Hockaday, C., & Yoo, S. (1996). Protective factors and
young adolescent tendency to abstain from alcohol use: A model using two waves of
intervention study data. American Journal of Co nUll unityPsychology, 24, (6), 749-770.

43
Thornberry, T.P. (1994). Violent families and youth violence. Office of Juvenile
Justice and Delinquency Prevention. Fact sheet 9421. Washington, D.C.
Torres, R., Fernandez, F., & Dosi!, M. (1995). Selfesteem and value of health as
correlatcs of adolesccnt health behavior. Adolescence, 30, (118),403-413.
U. S. Bureau of the Census. (1991). Current population reports series: Marital
status and living arrangements, 450. 20. Washington, DC: U. S. Government Printing
Oflice.
Walker, S. N., Kerr, M. J, Pender, N. J, & Sechrist, K. R. (1990). A Spanis
language version of the health-promoting lifestyle profile. Nursing Research, 39, (5),
268-273.
Walker, S. N., Sechrist, K. R., & Pender, N. J. (1987). The health -promoting
lifestyle profile: Development and psychometric characteristics. Nursing Research, 36,
(2), 76-81.
Weitzel, M. H. & Waller, P. R. (1990). Predictive factors for health-promotive
behaviors in white, Hispanic, and black blue-collar workers. Family Community Health,

11. (1), 23-34.
Wynn, l, Richman, H., Rubinstein, R. A., & Littell, J. (1987). Communities and
adolescents: An exploration of reciprocal supports. Unpublished manuscript, University
of Chicago.
Yarcheski, A, Mahon, N.n., & Yarcheski, T.J. (1992). Validation of the PRQ85
social support measure for adolescents. Nursing Research, 41, (6), 332-337.
Yarcheski, A., Mahon, N.E., & Yarcheski, T.l (1997). Alternate models of
positive health practices in adolescents. Nursing Research, 46, (2), 85-92.

44
Youniss, l, Yates, M., & Su, Y. (1997). Social integration: Community service
and marijuana use in high school seniors. Journal of Adolescent Research, 12, (2), 245262.

45

APPENDIX A

Search Institute's 40 Developmental Assets Framework

46

CATEGORY
SUl1llOI1

ASSET NAME AND DEFINITION
I.
2.

Family sUPP0l1-Family life provides high levels oflove and support.
Positive family conmlUuication- Youngpcrson and her- or his pMenl(s) c()nlllmnicale
positively, and )'Ollllg person is willing to seck advice and counsel from parcnt(s).

Empowcrlllr.nt

M
~
(l)
'"1

-=
!\)

~
V>

To Learning
Positive
Values

Cl1Iing ::;dlOOI climate-School provides a caring. encouraging ct1vironment.
Paretll involvement in schooling-Parent(s} are act.ively involved in helping young person
succeed in SdlOol.

7.

COllllllllllity valucs youlh-Yotmg pcrson pCf~ives thal adults in the oonuntmity vaiue

8.
9.
10.

Youth as resources-Young people are given lISenl\ roles in the commwlity.

youth.
Service to others-Young person serves in the community one hour or more per week.
Safety-Young person fccls safe at home, at school, and in theneigJlborhood

II.

17.

21.
22.
23.
24.
25.
26.
27.
28 .
29.
30.
31.

(l)

'"1

!\)

~

5.
6.

Creative adivities-YoungpCfson spends three or more hours pet' week in lessons or
practice in music, theatcr, or other tub.
18. Youth programs-Young person spends three or morc hOlies per week in sports, clubs, or
organizations at school and/or in the commwlity.
19. Religious cOlllllUinityN oung person spmds one or lllore hours pcnveek in activities in a
religious institution.
20. Time at homc-Youngperson is out with friends ''with nothing special to do" two or fewer
nigJlts pef week.

Commitment

~

adults.
Caring neighborhood-Yotlug person c);perimccs carillgneighbors .

Constructive

Use of Time

V>

•1.

Family boulldaries-Pamily has clear niles and consequences and monitors the young
person's whereabouts.
12. School Bounruries-SdlOol provides clear mles and consequences.
13. Neighborhood boundaries-Neighbors take responsibility for 1ll00IitOring yowlgpcople's
behavior.
14. Adult role models-Parent(s) and other adults model positive, responsible behavior.
15. Positive peer influence. YoungpersOlI 's best friends model responsible behavior.
16. High expectations-Both parcnt(s) and lc.1dlers encourage the yotmg pcrsoo to do well.

~

-=

Other adult rdalionships-Youngpersoll receives support from tllfce or more nonparenl

Boundaries &
Expectations

rn

S'
.....

3.

Social
Competencies

32.
33.
34.

Positi\'e

35.
36.
37.
38.
39.
40.

~

Identity

Achi~emmt

motivatiOl1- YoungpttSOI1 is motivated to do well in SdIOOt.
Sdlool engagemenl-Yotmgperson is actively engaged in leaming.
I1olllework-Y otmgperson reports doing at least one hour ofhollle-.vork every SdlOOI day.
Bonding (0 SdIOOI-Young pCCSOlI cares about her or his school.
Reading for pleasure-Young person reads for pleasurcthree or more hours per week.
Caring-¥olmgperson places high value on helping other people.
Etluality and social juslice-Youngperson places high value on promoting equality and
reducing hunger and poverty.
Integrity-YOWlg person ads on convictions and stands lip for her or his beliefs,
1l0l1es1y-Youngperson "telts Ulctnrth evm when it is not easy."
Responsibility-Young person accepts and takes pcrsooal responsibility.
Restraint-Young person believes it is important not to be sexually active or to use ak-ohol
or other dnl~.
J1 1anning and dccisiOl} making-Young person knows how to plan ahead and make choices.
Interpersonal oompdenceN otmgpersOIl has empathy, seusitivity, and friendship skills.
Cultural competence-Young person has knowledge of and comfOlt with people of
different (.'UlturallracialldJlIlic backgrounds.
Reflistance ~kills-Yowlg person can resist negative pro: pressure and dangerous situations.
Peaceful conflict resolution- Youngpcrson seeks to resolve couflict nOlwiolOltiy.
l'ersonal power-Young person feels he or she has control over "things that happeu to me."
Self-esteem-Young person rqlOrts having a high self-esteem.
Sense of purpose-Young person reports that "my life bas a purpose."
Positive view of personal filture-Youngperson is optimi!'tic about her Or his personal
future.

Notc. From Search Institute's Health Communities: Healthy Youth Tool Kit. by Search Institute, 1998,
MilUleapolis, MN: Search Instilule. Copyright 1998 by Search Institute. Reprinted with verbal pcnnission
from Adelle Smith.
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SEARCH INSTITUTE PROFILES OF STUDENT LIFE

Attitudes and Behaviors

Your flnswc/s on thIs 'lUt'SI/Otllllltrt!! will lie kl!pt Ailielly conllden\lal, DO lIOT put your
flllme on thIs 101m. II has no code numben;, so 110 one will ho able 10 find oul how you or
enyone else nllswcred, '(our school will (('celvQ It report Ihal combInes mllny studenls'
an~welS

together. Thelt'forl',lIo ono W.III be able to connect your answers WlUl your name.

Thl! Is nol II lesl you IIIIio '0' school glades. You I/O lusl being asked 10 loll aboul
you/self, your upellencu, lind your feelings. "'euo bo 8$ honest as you cln.

IMPOnTl\UT I,MnKING DIRECTIONS
• Use black lead pencil only (tlo. 2).
• 00 IIOT U$O Ink or b/lflpolnt pona.

• Mdlio heavy blackmlllk! Ihllllllllhll circle.
• Erasa cleanly flny answer you wish to change.

• 00 1101 mike any slray marks on the quuUonnalro.

EXAMPLES
I'10rl(.'1 Mark

0.00

Impro~1

Mark,

'iJ®~<il

" 1995. Sureh jrutilule. Ihresllef SquMe Well. 100 Soul" Thl,d S(feet. Suite 110. Mlnnupolls. MU SHIS

Note. From Search Institute's Profiles of Student Life Survey. by Search Institute, 1996,
Minneapplis, MN: Search Institute. Copyright 1996 by Search Institute. Reprinted with
verbal permission from Adelle Smith.
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1. How old are you?
II or youngel

o

/101
Some"',",al
ImpO'!IOI Impotltnl

016
017
018

012
013
014
015

.o

019 aroldol

2. What Is your grade In school?
051h
091h
061h
100h
07\11
ll1h
Oath
121h

o
o
o

3. What Is your sex?
Male

o

o Female

4.liow do you descrlbo yourself11f more than one,
mark each that applies to you.
American Indian
Asian or Pacine Islander (for example, Cambodian,
I-imong, Japanese, Korean, Laotian, Vietnamese)
Black or African American
Hispan!c, latina or latina «(or example, Cuban American,
Mexican Amclic<ln, Pucllo Rican, 01 olhor Latin Amefican)
While

o
o
o
o
o

Some of the questions In this survey ask about your
parenls, In this survey, "parents' (and "father" or
~mother·) re'er to tho adults who are now most
responsible for raising you. They could be fosler parents,
step'parents, or relatives/guardians. If you live In a oneparent family, answer for thai adul!.
5. Which one of the .ollowlng best describes your
famlly1
I live with two paren!s_
I live in a one-parenl fatm!y with my molher.
I live In a one· parent family with my falher.
Sometimes I live with my molher and sometimes wilh
my lathor.

o
o
o
o

How Important Is e8ch of Ihe following to you In your Ufe?
Mark one answer for each.
Not

$(Ime ..... h.Jt
'mO'"Oll.ol Imporl.ol

H()\
Sure

1101
SVle

9. Being religious or
spiritual .... ' ...... 0
O.
10. Helping to make
sure Ihal all people
arc Irealed fallly ... 0 ..... 0 ..... 0
11. Getting to know
people who are
of II dUfercnl taco
than I am ......... 0 ..... 0 ..... 0
12. Speaking up for
equality (everyone
should have the
same rig his and
opportunities) ..•.. 0 ..... 0 ..... 0
13. Giving time or
money to make
life better for
other people ••.•.• 0 ..... 0 ..... 0
14. Doing what I
believe Is right
even If my friends
m.ke fun of me .•• 0 ..... 0 ..... 0
16. Standing up for
what I believe,
even when It's
unpopular 10 doso .0 ..... 0 ..... 0
16. Telling the truth,
oven when It's not
easy ........•.•..• 0 ..... 0 ..... 0
17. Accepting
responsIbility for
my acllons when
I make a mistake
orget In trouble ... 0 .. ".0 ..... 0
18. Doing my best even
when I have to do
a lob tdon't like .•. 0 ..... 0 ..... 0

OuUe
ImpotUn\

6. Helping other
people ............ O .... O.O ....
7. Helping to reduce
hunger and poverty
In the world ....... 0 .... · 0- .... 0 .....
8. HelpIng to make
the world a beller
place In which to
live
.. 0.

Etlrfmo!/y
ImpQrt.~t

hhf~ly

Ou,le
!mpOlfan!

lmpo'\anl

.. u ..

o

..... 0 ..... 0

..... 0 ..... 0

..... 0 ..... 0

..... 0 ..... 0

..... 0 ..... 0

..... 0 ..... 0
..... 0 ..... 0

..... O ..... 0

.. ··.0 ..... 0

ABOUT SCHOOL
19. On an average school day, about how much lime do you
spend doing homework outside of school?
None
0 1 hour
Hall hour Of less
0 2 hOUfS
Belween half an hour and
03 hours 01 moro
an hour

o
o
o

O .... O
20. What grades do you cam In school?

0 ..... 0

.o .... o ..... n .... 0

o Mostly As
o About hall I\s and half 05
o MOSlly Bs
o About half Bs and half Cs

0

MosUy Cs

0
0

About hall C~, <111(1 h;.11 Ds
Mostly 05
Mostly twlo\'." 0:'

0
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Reminder: In this survey. "parents" (and "falher" or
"l11olher··) refer to the adults who are now mosl
responsible for raising you.

For each ollhe following. mark ~,I~ response
How ollen does one 01 your parents ... ?
Very

Some·

OHell Often Urnes Seldom /level

21. lielp you with YOUI school
_~

............... 0 0 0 0 0

22. Talk 10 you aboul what you

ale doing In school. . . . ..
.0 ..
23. Ask you about homework ..... 0 ..
24. Go to meetings or events at
yourschool .................. O ..

ABOUT ME

0 .. 0 .. 0 .. 0
0 .. O. 0 .. 0

0 .. 0 .. 0 .. 0

How much do you agree or disagree with Ihe following?
Choose one answer for each,
SlIOngly

Not

Dis, Sirongly

Agtee Agree Suce .gree [){$3!1fte

liow much do you agree or disagree with the following?
Mark one answer for each.
Strongly

Not

DIs· Strongly

Agi"te Agree SUre

Igt« DIsagree

25. At school I try as hard as I
can to do my best work ....... 0
26. My teachers really care about

.. 0 .. 0 .. 0 .. 0

_ .......................... 0 .. 0 .. 0 .. 0 .. 0
27. It bothers me when I don"
do something well. ........... 0
28, I get a lot of encouragement
atmyschool •. , •.........•••. O
29. Teachers at schaal push me
lobethebestlcanbe ........ 0
30. My parents push me to be
the best I can be ............. 0

36. On the whole, I like mVself..... 0
37. It Is against my values to
drink alcohol while I am a

.. 0 .. 0 .. 0 .. 0

lo,mager..................... 0

.. 0 .. 0 .. 0 .. 0

36.1 like to do exciling things
even If they a(o dangerous ...• 0
39. At limos, I think I am no

.. 0 .. 0 .. 0 .. 0

good al an ................... 0

.. 0 .. 0 .. 0 .. 0

40.1 get along well with my

.. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0

.. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0

parenls ...................... 0

.. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0

be proud 0'.................. 0

.. 0 .. 0 .. 0 .. 0

41. Allin all, I am glad lam me •.•• 0
42. Ifeell do nol have much to
43.111 break one 01 my paronts'
rules, I usuallv gel punished ..• 0
44. My parents give me help
and support when I need II .... 0
45. It Is against my valuos to
have sex while I am a

lecnagor..................... 0

31. Outing Ihe last four weeks, how many days of school
have you mIssed because you skipped or -dltched?None
04·5days
01 dny
Ofi-lOdays
2 days
0 II or more days
03 days

.. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0

46. In my schoollhere are clear
rules about whal stud en Is
can and cannol do ............ 0 ..
47.1 care about the school I go
~ ........................... O ..
48. MV parenls often tell me they

o
o

'ovo mc ...................... 0

0 .. 0 .. 0 .. 0

OO .. Oo

.. 0 .. 0 .. 0 .. 0

49. In my famllv. I feel useful
For each of the followIng, mark one answer.
How often do you ... ?
Usually Somtl1mfs

Ikver

32. Fccl bored at school ............... 0 ..... 0 ..... 0
33. Come to classes without brInging
paper or something 10 wrlle wllh
.0 ... 0 . .. 0
34. Coma to classes WiUlOUI your
()
... 0.
().
homework finished
35. Come to classes without your
books ........•...................
0

o ..... () . .

andlmportanl. ............... 0
60. Students In my school care

.. 0 .. 0 .. 0 .. 0

aboul.,o .................... 0

.. 0 .. 0 .. O. 0

61. In my family. there are clear
rules about what I can and

cannol do. . . . . . .

..0

52. In my neighborhood, Ihere
arc a 101 of people who care
aboul me..
. .... 0
53. At my schOOl, everyone
knows that you'll get In
troublo for using alcohol
or other drugs. . . ..•. . .
..0
54. If one of nw neighbors saw
me do something wrong, he
or she would le1l one of my
. ... 0
parents. ..............

.. 0 .. 0 .. () .. 0
..

0 ..

0. () .. ()

.. () .. 0 .

...,,, . (

. .. (.

.. ~ ,
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During Ihe

!~~g.~lOnths,

Think aboullhe people who know you well. How do you
think they would rale you on each of these?

how many times have you ... ?
S"
/level

Been a leader In a group Of
organization ................. 0.
56. Stolen something from a
slm ......................... 0 ..
57. Gotten Inlo trouble with the

Qoce

3·4 MOlt
Tv-Ice TImes Times

People who know me would say Ihallhls is .

55.

Nol

0 .. 0 .. 0 .. 0

al aU
like Me

0 .. 0 .. 0 .. 0

68. Knowing how to
say -no" when
someone wants
me to do things I
know arc wrong or
dangerous " .... ,,0 .....
69. Caring about olher

.......... OO.OOO

~~
58. Hit orbeal up someone, ... , .• 0.,0 ..
59. Damaged propelly JUSI for fun
(such 8S breaking windows,
scratching a car, putting palnl

ollw.lls,ele.) ................ 0

0,.0 .. 0

.. 0 .. 0 .. 0 .. 0

pooplc'sfeellngs .. 0

NUnlbcr of Houls

60. Playing on or helping
with sports learns al

3·5

"0<

6·10 MOf"

decisIons ......... 0
71. Saving my money

school or In the

eommunlly ............. 0

Clubs, YWCA, YMCA) .... 0
63. Reading Iusllor fun (nol
part of your school work).
64. GoIng 10 programs,
groups, or services at
a church, synagoguo,
mosque, or olher
rel/glous or spiritual

.11 "gh'.way •..... 0

n, Respecllng Ihe

neighbors ..............
67. Practicing or taking
lessons in music, arl,
drama. or dance. after
school or on weekends ..

li~e ~!~

0 ..... 0 .... 0,. ' .. 0

..... 0 ..... 0 ..... 0 ..... 0

..... 0 ..... 0 ..... 0 ..... 0

..... 0 ..... 0 ..... 0 ..... 0

.m ............... O ..... O .... O ..... O ..... O

., 0 .. 0 .. 0 .. 0 .. 0

73. Giving up when
Ihlngs get hard for

_ .............. 0 ..... 0

.. 0 ..... 0 ..... 0

74. Staying away from
people who might
gel me In trouble .• O ..... 0 .... , 0
76. Feeling reaUy sad
when one of my
friends Is unhappy. 0,. . 0 ..... 0
76. Being good al
making and
keeping Irlends .••. O ..... 0 ..... O
77. Knowing 8 lot
about people of
other races ........ 0. ..0 ..... 0
78. Enjoying being
wllh people who
are of a dWerenl
face Ihan I am. ..0. .. 0 ..... 0
79. Being good at
.0
planning ahead .... 0 .. .. 0 .
80. Taking good care of
my body (such AS,
eating loads Ihal
are good for me,
exercising regularly,
and eallng Ihree
r.; . ...
good meals a day) .0.

.. 0 .. 0 .. 0 .. 0 .. 0

.. 0 .. 0 .. 0 .. 0 .. 0

65. Helping other people
without gelling paid
(such as helping out al
a hospilal, daycsre
center, food shell, youlh
program, communlly
service agency. or
doing other Ihlngs) to
make your clly a beller
place lor people to live. ,0
66. Helping friends or

Much

values and beliefs
of people who Bre
of a different race
or cullura til an I

0 .. 0,.0,,0 .. 0 .. 0

I'lao .................... O

ve,y
Ouitt
like Me

for somelhlng
special mther
than spending It

.. 0 .. 0 .. 0 .. 0 .. 0

61.ln clubs or organizations
(olher than sports) !!
school (lor example,
school newSpaper,
student governmenl,
school plays, language
clubs, hobby clubs,
drama club,debate, etc,). 0
62. In clubs or organizations
(other Ihan sports) oulslde
01 school (such as 4·U,
Scouls, Boys and Girls

Some·
what
like Me

70. Thinking t!ltough
the possible good
and bad results of
different cholcos
before I make

During an average week, how many hours do you spend ... ?

o

A
UlUe
like Me

.. 0 .. 0 .. 0 .. 0 . , 0

0 .. 0 .. 0 .. 0 .. () .. 0

0 .. 0 .. 0 .. 0 .. n .. 0
- 4·

..... 0, ... ,0
..... 0 ..... 0
..... 0., ... 0
.... 0 ..... 0

.

. () ..... 0

..... 0

. ()

o ..... C.

C
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In this section we ask you about alcohol and other drugs.
Please answer honeslly. Remember, you ale not asked 10
put your name on this form, so no one will ever be able to
tell how you answered.

How many limes, if any, hove you used marijuana (grass.
pol) or hashish (hash, hASh oil) . _ ?
Number 01 Tllnes

90. In your
meUme ...
91. During the
las 1 12
monlhs.

How Illany limes, If any, have you had alcohol 10 drink ... ?
"umber 01 Times

o

3-5

6-9

10-19 20-39

401

... 0 .. 0 .. 0 .. 0. 0 ··0 .. 0. 0
0 .. 0 .0 .0

0 .0 . 0 .. 0

81. In your

ljIelime ...... 0

.. O. () .. 0 .. 0 .. 0 .. 0 .. 0

02. Outing the

How many times, If any, have you used cocaine (crack. coke,
snow, rOCk) ... ?

last 12

!!'.onll;s ...... 0 .. 0 .. 0 .. 0 .. () .. 0 .. 0 .. 0
Number oj Times

83. During Ihe

last30days .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

o
92. In your

IlIetime ...... 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0
84. Think back OVer the last two weeks. tlow many times
have you had five or more drinks In ft row? (A "drink"
Is a glass of wine, a bottle or can of beer, a shol glass
of liquor, or a mixed drink.)
None
310 S limos
Once
06109times
arw/co
to or more Hmes

o
o

93, During the
lasl12

monlhs .•.... O .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

o

During the last 12 months. how many times have you .•• ?

o

5"
3·4 Mole
tle ..·u Once Twite TImes TIme!

05.11 you en me home from a par1y and your parents found
out that you had been drinking, how upsel do you think
they would be?
Nol al all upset
Vmyupscl
A Hille upset
Extremely upset
Somewhat upsel

94. Been to a party where olher
kids your age wc:re drinking. , . 0
95. Driven a car after you had

How Illany tlmeS,1f any, have you smoked cigarettes •.. ?

How many times, If any, have you sn\fled glue, breathed Ihe
contents of aerosol spray cans or Inhaled other fumes in
order to get high ... ?

a

o
o

o

o

bcenddnklng ................ 0 .. 0 .. 0 .. 0 .. 0
96. nidden in a car whose driver
had been drinking ............ 0

Number of Times

0

86.ln your
metlme .
. 0.
87. During Ihe
Insl12
month! ..... . 0
88. During Ihe
lasl 30 daY's .. 0

'5
O . O. 0

~,

10-19 20·39

".

.. 0 .. 0 .. a .. 0

Number 01 TImes

0 .. O. 0 .. 0

o
97. During the
las I 12

monlhs ..... 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

. 0 .. O . 0 .. 0 .. 0 .. 0 .. 0

98. During the

lasI30days .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

O. 0 .. 0 .. 0 .. 0 .. 0 .. 0

89. During the lasl two weeks, aboul how many cigarettes
have you smoked?
Nana
Aboul 1 pack per day
less than 1 cigarelle per day
At>oui \·1/2 packs per day
10 5 cigareues per day
C) 2 or lIlore packs per day
Aboul 112 pack pel day

o
o
o\
o

.. 0 .. 0 .. 0 .. 0

o

o

·5·

99. In an average week, how many times do ali of the people
in your (amily who live with you eat dinner logelher?
() None
04 times a wenk
() Once a week
() ~) limes a week
l\'ilce a week
0 (l tinllls a week
Three \IOlCS (I week
0 7 limes iI weok

o
o
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How much do 'lOll agree or disagree wllh the following?
Mark 9!1~ answer lor each.

100. How often did you feel sad or depressed during the last
month?

OAll01 Ihe lune

() Onu!

o Mosl ollhe IHlm
o Some ollhe lime

III d

o Uol al all

while

Srrollgly
Agree Agrf"('

101. Uava you ever hied to kill yourself?

ONo

o Yes, once
o Yes, twice
o Yes, more than two IUlles
102. lIave you ever had sexunllntercourSe ("gone all the way, ~
~made love~)?

o No-SKIP TO QUESnON 104
o Once
o Twice
o 3 limes
o 4 or moro limes

Ilot

OIs· $1101191

Sure

agree OlS3gr~

110. Somelimes I 'eel like my IHe
has no purpose .............. 0 .. 0 .. 0
111. Adulls in my town or city
make me feel important. ...... O. 0,. 0
112. Adulls in my lawn or city
listen to what I have to say.... 0 .. 0 .. 0
113.1'111 given lots 01 chances to
help make my town or clly a
belter place in which to live ... 0 .. 0 .. 0
114. Adults in my town or city don't
care about people my age .• , ,.0 ,. 0 .. 0
115. In my town or city, I feel like I
maltertopeople, ............. 0 .. 0,.0
116. When things don't go well for
me, f am good at "ndlng a
way to make Ihlngs better... ,.0,.0,.0
Ill, When I am 811 adult,l'm sure I

willhav.agoodllf........... 0

.. 0 .. 0
.. 0 .. 0
.. 0 .. 0

.. 0 .. 0
.. 0 ,. 0
.. 0" 0
.. 0,,0

.. 0 .. 0 .. 0 .. 0

103. When you have sex, how often do you and/or your
Reminder: In this survey, ·parenls" (and ·falher" or
-mother-) refer to the adults who are now most
responsible lor raising you,

partner use 8 birth control method such as birth control
pills, a condom (rubber), foam, diaphragm, or IUD?
Nevel
0 Olten
Seldom
0 Always
Somelimes

o
o
o

During Iho lasl 12 months, how many times have you",?
How many limes, if any, in Ihe 185112 monlhs have
used ... ?
Uumber 01 Times

o
104. Chewing
tobacco or
snuff ........ 0
105. Heroin
(smack, horse.
skag) or other
narcotics like
opium or

morphine .... 0
106. Alawan ...... 0
107. PCP or Angel
Oust ........

'0<

you

.. 0 .. 0 .. 0 .. () .. 0 .. 0 .. 0

.. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0
.. 0 .. 0 .. 0 .. 0 .. 0 .. 0 .. 0

3·4 More
Ilever Once Twice Times Tlmts

118. Taken partin II light where a
group of your friends fought
anolhergroup ............... 0 .. 0 .. 0 .. 0
119, Hurl someone badlV enough
to need bandages or a doclor .0.,0 .. 0 .. 0
120. Used a knlle, gun or other
weapon to get something
.. ..... 0 . 0 . 0 . 0
from a person ...

o
o Probably
o fro nol sum

.. 0

o

() No

122. How much of the lime do your parents ask you where
you are going or with whom vou will be?
Never
0 Most alUm Irme
Seldom
0 All ollhe rUlIO
SOUl!! III rile IIIlW

o

O .. O .0 .. 0 .. 0.0 .. 0

.. 0

121. If you had an itnportanl concern aboul drugs, alcohol,
sex, Of some other serious Issue, would you talk to your
parenl(s) about it?
PlObably nol
Yes

loa. LSD racld") . 0

109. Amphelamlnes
(for example.
uppers, ups,
speed, bennles.
dexles) without
a prescription
homadoctor.O ..

.. 0

o
o

·6·

54

lIow nluch do you agree or disagree wilh Ihe following?
Mark ~~ answer for each,

Among the people Vall consider to be your closest friends.
..how many would you say ... ?

Slrongly
/lot
Agree Agree Sure

A
None

few

Some Most

All

123. Drink alcohol once a week or
Iflorc .................. ,
0 .. 0.0 .. 0 .. 0
124, Have used drugs such as
malljuana or cocaine .... , , , . , 0 ' , 0 .. 0 . , 0 ' , 0
125.00 wollin School. . . .
.. , ... 0 .. 0 .. O .. 0 ' . 0
126. Get Into trouble at school.",. 0.,0,,0,.0., 0

How often do you feel afraid of.,
Once

In II Some!lever

Whl~

127. Walking around your
neighborhood? ••............ 0 ..
128. Gctting hurt by 800\cone at
yourschool? ........•...•... O ..
129. Getting hurt by someone In
yourhome? ................. Q ..

limes Often AfwaVs

0 .. 0 .. 0 .. 0

t33, Students help decide what
.0.0.0 ..
goes on III illY school.
134.1 don'l care how 1 do in
school ............ '
0.0 .. 0 ..
135. I have lots of good
conversations with nlY
parents .................... ,.0 .. 0 .. 0 ..
136. If I break a rule at school, I'm
sure togello trouble .......... O .. 0 .. 0 ..
137. My parents spend a 101 of time
helping other people .......... 0 .. 0 .. 0 ..
138.1 have tltlle control over the
things thai will happen In my
1~ .......................... 0 .. 0 .. 0 ..

DIS· S!lon\
Diug,

agll~e

0 .. 0
0 .. 0
0 .. 0
0 .. 0

0 .. 0
0 .. 0

0 .. 0 .. 0 .. 0
0 .. 0 .. 0 .. 0

During the last 12 monlhs, how many times have you .•• ?

,,,
3-4 1.l00!
NtVH O(ICe Twice TImu Tlme~

130. On the average, how mallY evenings per week do you go
out 10 activities at a school, youth group, congregation,
or other organization?

00
01

02

03

O.

05

06
07

139. Carried a knife or gun to
protect yourself.............. 0
140. Threatened to physically hurt
somool1e ..••....•..••.•....•• O
141. Gambled (ror exanlple, boughl
lottery tickets or tabs, bet
money on sports teams or
card games, etc.) ........•...• 0

131. On the average, how nIany evenIngs per week do you go
oul jU5110 be with your friends without nnythlng special
todo?

00
01

02

.. 0 .. 0 .. 0 .. 0

.. 0 .. 0 .. 0 .. 0

.. 0 .. 0 .. 0 .. 0

The lollowlng questions ask about the aduHs you know.
When answering these questions, don't count your parents
or relatives.

03

0'

05
How many adults have you known for two or more years
who" ,1

132. Imagine thai someone al your school hit you or pushed
you (or no rcason. What would you do? Mark one answer.
I'd hit or push Ihem light back
I'd try 10 hUillhem worse Ihan they hwlme,
I'd try to talk to Ihis person and work oul our differences
I'd talk 10 a leachor or olhm adult.
I'd just Ignore it and do nothing

o
o
o
o
o

30(
4

o

Sot

more

1112. Give you lots 01 encouragement
whenever they see you ... , . 0
143. You look forward to spending

. , 0 .. 0 .. 0 . , 0

IImowilh .................... 0

.. 0 .. 0 .. 0 .. 0

144. Spend a lot 01 lime helping
other people ................. 0
145. Do things that are wrong or
dangerolls ................... 0
146, Talk with you allensl once a
.. 0
month, .

·7·

.. 0 .. 0 .. ()

0

.. 0 .. 0 .. 0

0

0

0

()

0
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On an average

schoo~.

how many hours do you spend ... ?

153. How orten do you binge eal (cal a 101 of food in a shOll
period of time) and then make yourself throw up or us.
laxalivcs 10 gel rid ollhe lood you have eaten?
Never
Once 10 a white
Somelimes
OOlten

tess
401
More
Than
/lone 11101lr Iiolir lIollls Ilollls Ilollrs

147. Walchlng TV or vldeos ... O.
146. AI home with !!2_adult
there with you ..... , .... 0 ..

o
o
o

0 .. 0 .. 0 .. 0 .. 0
0 .. 0 .. 0 .. 0 .. ()

149. Itave YOll ever been physically harmed (that Is, wllme
someone caused you 10 have 8 scar, black and blue
marks, wells, bleeding, or a broken bone) by someone In
your family or someone living with you?
Never
0 <1. to limes
Once
0 More Ihan 10 limes
02·31lmes

o
o

154. Have you ever gone several months where you cui
down on how much you ale and lost so much weight
or became so Ihln Ihat olhe, people became worfled
about you?
OVes
ONo

155. Whalls tlte highest level of schooling your father (or

slep-father or male foster parenVguardlan) completed?
Comploted grade school or loss
Some high school
Comploted high school
Some college
Completod coUege
Graduato or professional school after collego
Don" know, or does not apply

o
o

150, !tow many limes In the last 2 years have you been the
vlcllm of phySical violence where someone caused you
physical pain
Never
Once
Twico

o
o
o

o
o
o
o

or Injury?
03t1mos
04 or moro limes

151. Where docs your lamlty now live?
OOn a farm
In Ihe country, not on a farm
On An AmericAn Indian reservation
In a small town (under 2,500 in population)
In a lown of 2,500 10 9,999
In a smal! city (10,000 10 49,999)
In a medIum sile cily (50,000 to 250,000)
In a large city (over 250,000)

o
o
o
o
o
o

o

o

15S. What Is the highest level of schooling your molher (or
step·mother or female foster parenVguardlan) completed:
Completed grade school or less
Somo high school
Completed high school
Somo college
Completed college
Graduate or prolessianal schOOl alter college
Don't know, or doos not apply

o
o
o
o
o
o

o

152. How many years have you lived Inlhe city where you

now live?
OAUmylife
10 years Of more, bUll've lived ill alleasl one other place
OS·9yeafs
03·4yeals
1-2years
less than t year

o
o
o

...
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APPENDlXC

Approval to Conduct Study
Approval frolll Western Kentucky University
Institutional Agreement with Ohio County Board of Education
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WESTERN KENTUCKY UNIVERSITY
1-JIlIllOII Subjects Rel'ie,,' Board

Office of Sponsored Programs
104 Foundation Building
502~745~4652; Fax 502~745~4211
E~mail: Phillip.Myers@Wku.Edu
In future correspondence please refer to HS98010, November 7, 1997
Susan Moore Matthews
clo Dr. Pat Bailey
Department of Nursing
Western Kentucky University

Dear Ms. Matthews:
Your research topic "Assessment of Student Life Profiles: The Role of Family and Community
Support in Reducing Teen Pregnancy, Alcohol/Substance Use, and Youth Violence,lI has undergone

review by the Weste", Kentucky University lRlJ for hunmn subjects of research and it has been
determined that risks to subjects are: (I) minimized and reasonable; and that (2) research procedures
are consistent wilh a sOllnd research design 3mJ 00 lIot expose the subjects to unnecessary risk.
Reviewers determined that: (1) benefits to subjects are considered along with the importance of the
topic and that outcomes are reasonable; (2) selection of subjects is equitable; and (3) the purposes of
the research and the resemch setting is amenable to subjects' welfare and producing desired
outcomes; that indications of coercion or prejudice are absent, and that participation is clearly
voluntary.
In addition, the lR13 found that: (1) informed consent lI'ili be sought and documented from each
prospective subject; (2) provision is made for collecting, using and storing data in a manner that
protects the safety and privacy of the subjects nnd the confidentiality of the data; and (3) that
appropriate safeguards are included to protect the rights and welfnte of the subjects. Please store all
datu securely nl tln on campu,,;; location for a minimum of three years. Dato stored in any form off
call1pus lIlust lIleet with the written approl'al or your thesis supervisor. We will appreciate a copy
or this appro\'ol ror your l1Ie.
Your research therefore meets the criteria of Expedited review under the institutional human subjects
protocol and is al'l'l'o\'ed. Copies of your request for human subjects review, your application, and
this approval, are maintained in the Office Sponsored Programs at the above address. Please report
any changes to this approved protocol to this office. A request to update the protocol or inform the
HSRB of the conclusion of the project will be sent to you through your thesis supervisor for
continuing review approximately a year from now. Our best wishes for your research.

~~ilCrely,

..
I/;~~
6'I'hi11iP . Myers, P.O.

~

Director, Office of Sponsored Programs and
Coordinator, Human Subjects Review 130ard
c:

Human Subjects File 9810
Dr. Pat Bailey, Department of Nursing, Academic Complex WKU

HSApprovalMatthelVs
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Institutional Terms of Agreement for Research
Project Title: Adolescent Perceptions of Risk-Taking Behaviors
Investigator: Susan Matthews RN, BSN
Master of Science in Nursing Student
Western Kentucky Univcrsity
1 Big Red Way
Bowling Green, K Y 4210 I
502-298-3616
Faculty:

Patricia Bailey, Ph, D,
Depatlment of Nursing, Owensboro Campus
Western Kentucky University
1 Big Red Way
Bowling Green, KY 42101
502-686-4510

The Ohio County Public School System is being asked to participate in a project
conducted by a graduate-nursing student at Western Kentucky University, The
University requires that you give your signed agreement to participate in this project.
Susan Matthews will explain to you in detail the purpose of the project, the procedures
to be used, and the potential benefits and possible risks of participation, The authorized
representative of your agency may ask her any questions to understand the project. A
basic explanation of the project is written below, Please read this explanation and discuss
with the researcher any questions you may have, If you then decide to participate in the
project, please sign on the last page of this form in the presence of the person who
explained the project to you, You will be given a copy of this form to keep,
Nature and l'ul'pose of the l'roject:
The purpose of this survey review is to assess student's lifestyles, via self-reporting, to
gain insight into their perception of internal and external assets, Answers to the following
research questions will be sought:
1. Is there a difference between male and female self-reports of risk-taking behaviors?

2, Do students who palticipate in risk-taking behaviors have low levels of developmental
assets?
Explanation of Procedures:
The Ohio County Board of Education agrees to provide the data collected fi'om
surveys that was administered to 12th grade students at the Ohio County High School
during the spring of 1997. The population of students surveyed was students for whom
parental permission has been obtained by the Youth Service Center coordinator. Data
analysis will begin upon receipt of completed surveys from the Ohio County Board of
Education in the fall, 1997,
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Institutional Agreement
Page 2

Responsibility of lnvcstigatol':
The data will contain no identitying information that would link a particular student to
the data; however, all information will be kept in a locked compartment until data
analysis is complete. Upon completion of data analysis all material will be returned to
the Ohio County Board of Education. A copy of statistical printotlts will be secured in a
locked file at the Western Kentucky University extended campus site in Owensboro.
Benefit lind Risks:
Since data will have already been collected by the Ohio County Board of Education,
there will be no risk to the subjects. The minimal risks of breech of confidentiality and
privacy will be safeguarded as outlined in the previous paragraph. Anticipated benefits
of this study include an increased knowledge of how Ohio County adolescents perceive
their family and community support systems. This knowledge will allow the community
to begin to build assets and empower its youth.
RefusaVWithdmwlIl:
The Ohio County Board of Education has the right to refuse or withdraw participation
in the study at any time. Refusal or withdrawal will have no effect on the future selvices
or relationship to either Western Kentucky University or the investigator.
By signing this agreement, the Ohio County Board of Education understands that is
not possible to identity all potential risks in a research study, and that reasonable
safeguards have been taken to minimize both the known and potential but unknown risks.

Approved Representative of the G.!J
Board of Education

Date

~06~~
0

Investigator

County

Date
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APPENDIX D

Written Permission to Use Pender's Health Promotion Model
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Oclob.r 29, lY97
Susan Moore Mntthews

63 Embry 10lle
Unrlrold, KY 42347
DeH! Ms. MolI".ws:
Thflnk you for )'OUf illlJuity regording olJtniliing perllIissiolllo reproduce:

Aul"or(5):

Nolo J. PClld.,', RN,I'''IJ, FAAN

Till.:

IIellll" ProulOlioll ill Nursillg ProeIlcc: T"lrd Edilion (1996)

Flgllre(5)rrnhlc(s):

Flgllrcs 3-2 nlld 5,1

III n rcscnrc" propos"l elllill.d .. AsseSSlllell1 or SllIdelll Lire PronIcs: T"e Role ofFnmill' and
COllllllunily SupJlort ill Hcducing Teen Prcgll:lllcy, Alcohol/Subslflnce Usc, Youth Violence, and

Dwpuull\n1es." lu be publis"ed b)' Weslc," Kelllllcky Ulllvcrsily, Bowlillg Grccn, KY ill JuncAuguSI 1998.
PCllllission is gUllllcd subject 10 your rcsc:m:h confirming lhallhe material In question is original
10 ollr lex!. Perlllission is grnnlcd all n lIoll-exciusive, one-time ollly or life ofedHion bnsis, with

dislliboliou rig"ls III10ug"onll"e \\'orld illillilli 0111),. I'CI'III/ssloll IIIust bc rcqucslcd sepnrnlcly
ror clecll'onle r1ghls nlld dcri\'lllll'c 1I'0rhs. Perlllissiollis grnllied subject 10:

Usc or n credit line which IIIl1sl include (he lIOllle orlhe flulll0r, tlUc of the book,
edilioll, copyrighl holder (Applelon & Lnnge), nlld yene or publicnlion. The credit line
must nppcar on (h~ SOllie I'flgc ns our tC:oI( or illustration.
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